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CHAPTER I 
INTRODUCTION 
PUrpose.--Tbe three-fold purpose of this study is: 
(1) to review current literature dealing with the place of 
Literature in the language arts program and of Shakespeare 
in the classroom of today; (2) to prepare a source book of 
evaluated aids for teaching Shakespeare; and (3) to prepare 
a source unit on Shakespeare's Tragedy of Julius Caesar. 
Justification.--Teaching a Shakespearean play to modern 
high school students can be difficult as well as challenging. 
The writer hopes, through this study, to discover approaches, 
ideas, and materials which can be helpful and time-saving to 
teachers in this field. 
Procedure.--Bibliographies for the writer•s use were 
prepared in the areas of: (1) teaching literature; (2) 
teaching Shakespeare. Upon the basis of this reading a 
chapter reviewing this research was prepared. 
Bibliographies of teaching aids ror the source book were 
compiled from recent and relevant material in the fields of 
books, films, film strips, and recordings. Authoritative 
evaluations of these aids were sought. 
The resource unit on Julius Caesar is an attempt to 
embody the general concepts developed in this thesis in a 
form practicable for classroom use. 
-1-
Scope and Limitations.--This study is concerned with 
the teaching of Shakespeare in the secondary school. The 
review of professional literature includes only books 
published since 1940 and periodical reviews published since 
1945, except in instances of unusual material. 
The source book is restricted to materials considered 
of worth by the writer. It consists of general bibliogra-
phies of aids for teaching Shakespeare, and specific ones 
for three plays: Julius Caesar, !!cbeth, and Romeo and 
Juliet. When possible, authoritative evaluations are 
included for each item • 
. The resource unit on Julius caesar has been prepared 
for a tenth-grade, college-preparatory class. It includes 
an objective-type examination. 
Definitions.-- (1) Resource unit; (2) Teaching uriit. 
(1) 
(2) 
The resource unit is essentially a reservoir of 
materials and ideas from which may be drawn learn-
ing experiences appropriate to the needs and inter-
ests of a particular group of students • .!/ 
A teachin~ unit is an organized study, lasting 
from oneo six or eight weeks and centered upon 
a given theme, tn which everything in the unit is 
in some way related and which has been planned for 
a specific group or class of students.2/ 
1} Committee on English 12, Central New York school Study 
Council, A Guide for the Teaching of English, Syracuse, New 
York, 1947, p. 27. 
2/ Hook, J. N., The Teaching of High School English. 
tork; Ronald Press Company, 19$0, p. 48. New 
CHAPTER II 
RRVI:!M OF R~EARCH 
PART I. TEACHING LITERATURE IN HIGH SCHOOL 
The general objectives of education in a democracy.--
It is inherent in the philosophy of education that every child 
is entitled to an education to the limit of his capacity. Be-
cause of this belief, democracy is committed to the principle 
of education for all regardless of race, creed, or abilities. 
In the attempt to furnish equal opportunity to people who dif-
fer in physical, mental, and social characteristics, the schools 
are making living application of the belief that "all men are 
created equal". 
It is also basic to the democratic concept that the citi-
zens of a democracy should be well-developed, well-rounded in-
dividuals, capable of intelligent and discriminative thought 
and judgment, well-adjusted to social and community life, and 
competent to meet the problems of economic existence. In our 
changing and complex world the burden for this development 
falls more and more upon the schools. To discharge this role 
of leadership effectively, education must function in a dual 
capacity: it must first of all concern itself with the growth 
of the individual and it must recognize its responsibility to-
ward society as a whole. The teaching guide for senior English 
prepared by a committee of the Central New York School Study 
-3-
Council or Syracuse, New York, expresses the idea in this 
11 
way: 
11Since it ie concerned with values beyond the 
sole objective of scholastic achievement in the 
traditional manner, it is the obligation of the 
school to exert a leadership capable of creating an 
impact upon society. The school must be a force 
active in producing desirable change and capable 
of influencing the attitudes and behavior of society 
for which it is an agent." ' 
To develop each child to the limit of his poseibili-
ties means to include those of superior intellectual 
ability as well as those of lesser. Since every individ-
ual must occupy some place in society it is the function 
of the school to provide each child, in eo far as possible, 
with such skills and equipment ae will enable him to find 
his individual medium of success and happiness in that 
place he occupies. He should be guided, also, in the art 
of self-discipline and brought to an awareness of his 
moral and social obligations to the society in which he 
lives. 
4 
The relation of the language arts to these obJeetives.--
Since the ability to communicate sets man apart from all 
other life and makes possible what we call civilization, it 
would seem that the language arts are basic to all education. 
The arts of communication, - reading, writing, speaking, 
and listening, - are the tools which must be used in any 
!/ Op. cit., P• 82. 
thought-getting or thought-giving. The need for communi-
cation is based upon experiences, whether vicarious or 
real. A report from the National Council of Teachers of 
English states: 
~henever an individual is emotionally identi-
fied with an experience, he has something to communi-
cate. When he has a motive - a need to share his 
experience - he finds words in which to convey his 
ideas and feelings. His purposive attitude is a 
safeguard to the organization of his ideas. Knowing 
that he wishes to share helps him to reject irrele-
vant ideas and to arrange details forcefully and 
clearly. If, in addition to his having a motive for 
reaching other minds, the emotional tone of the 
situation is sufficient to cause him to lose himself 
in his purpose, he writes or speaks with the force 
and unity that come only from emotional intensity."!/ 
5 
If a child is unable to express himself through speak-
ing and writing he suffers from a sense of inadequacy. If 
he lacks the ability to learn through reading and listening 
he is at a severe disadvantage. However, the child who 
learns to read with understanding, to listen critically 
and attentively, and to express himself clearly and force-
fully, is at a decided advantage in school and in life. 
In addition to being basic to learning of any kind, 
the language arts are also basic to the development of the 
individual. Through reading and literature, carefully 
chosen to suit the pupil's individual needs and problems, 
he comes into contact with a world at once familiar and 
~Angela M. Bruening (Chairman), Conductin~ Experiences 
n English, Report of a Committee of the Na ional Council 
of Teachers of English, English Monograph Number 8. New 
York: Appleton-Century-Crofts, Inc., 1939, p. 7. 
yet new and fascinating, one which can help him to grow 
and mature. In learning to read ever more widely and 
deeply, his powers of discrimination grow as he tries to 
express to others what he thinks and feels. Reading will 
thus help to give him insight, while writing and speaking 
will give him the pleasure and relief of sharing his 
thoughts and emotions with others. The end result of his 
growth in the power to communicate will be his growth and 
development as a whole person. 
The Commission on the English Curriculum of the 
National council of Teachers of English is committed to 
the proposition that instruction in the language arts 
finds its chief justification in the contribution which 
6 
it makes to the all-round education of children, young 
people, and adults. For this reason the Commission defines 
the objectives of English instruction in terms equivalent 
to the major purposes of education: 
"(1) cultivation of satisfying and wholesome 
personal lives, (2) development of social sensiti-
vity and effective participation in the life of the 
local community, the nation, and the world, and 
(3) preparation for vocational competence." 1/ 
The Commission believes that instruction in the 
language arts can make a unique contribution to these 
y DOra v. smith (Director), The English Lan~a~e Arts, 
Commission on the English Curriculum, Nationouncil of 
Teachers of English, Appleton-Century-Crofts, Inc., New 
York: 1952, pp. 6-7. 
general aims and should be directed toward these ends. 
As a nation we are dependent for survival upon how well 
we succeed in educating a citizenry which can read and 
listen intelligently and critically, and speak and write 
effectively, clearly, and accurately. As society grows 
ever more complex, the need of ability in language grows y 
ever greater. 
Objectives in the teaching of literature.--A com-
mittee appointed to prepare a study guide for the second-
ary schools of Pennsylvania feels that: 
"Literature can do for today•s youngsters what 
culture has always done for the development of a 
people. Through literature we learn how others think 
and feel - all peoples, all places, all times. We 
experience their successes and failures. We can 
carry this joy in living through all our years well 
into old age." 2/ 
Aesthetic experiences, satisfactory emotional experi-
ences, adventures in past and present, exploration of the 
environment, and experiences in everyday living, come from 
the pages of literature. As Rosenblatt expresses it: 
"(1) The experience of literature helps to 
develop the kind of imagination most needed in a 
democracy - the ability to understand the personality 
and needs of others and to envisage the possible 
1/ Agnes McCarthy (Chairman), A ;eide for Instruction in 
the LanfUage Arts, committee on econdary Language Arts, 
curricu um Bulletin No. 18, Minnesota Department of Educa-
tion, St. Paul, 1956, p. 2. 
2/ George E. Murphy (Chairman), Studt Guide for the 
Seconda~ Schools, curriculum Bullet n 2Bo, Harrisburg, 
Penna., 952, P• 127. 
7 
8 
effect of our own actions upon the lives of others. 
(2) Literature acts also as one of the social agencies 
through which the culturally accepted images of be-
havior, the constellations of emotional attitudes 
clustering about different relationships, and the 
culturally accepted social and moral standards, are 
transmitted, (3) In our heterogeneous democratic 
society, literature can enlighten the adolescent 
concerning the wide diversity of possible ways of 
life, possible patterns of relationship, and possible 
social and moral philosophies, from which he is free 
to choose. (4) Literature may thus offer him a means 
of carrying on imaginatively some of the trial-and-
error eliminations of patterns of behavior necessary 
for a sound choice. (5) Literary experiences may 
help the reader to see his own personality and pro-
blems objectively, and thus to understand and manage 
them better, (6) Through contact with the diversity 
of personalities and the varied experiences of his 
fellow-men expressed in literature, the adolescent 
reader may also be freed from the neurotic fears 
and the obsessions of ~ilt that often accompany the 
feeling that somehow he is unique and queer. 
(7) Literature also may suggest socially accepted 
channels of expression for emotional drives that 
might otherwise take an anti-social form." 1/ 
Or as the Pannsylvania committee states it: 
"Feeling the power of ideas and the power of 
language as well as knowing its beauty is important. 
To think, to say, to feel with the author and his 
characters would be a part of the experience, People, 
however, are different and classes are different. So 
we must find the right literature for the right people 
at the right time to realize the maximum value of a 
particular selection. In short, from literature, pupils 
may secure help in so living today that life may be 
better tomorrow, We must put our literature to work 
if we are to realize the dream of our founders about 
'life, liberty, and the pursuit of happiness'"• g/ 
In brief, it is of paramount importance that the 
1 Louise M. Rosenblatt, Literature as Ex~loration, New 
ork: Appleton-Century-Crofts, Inc,, 193 , pp. 263-264. 
2/ Op, Cit. p, 129. 
citizens of a democracy such as ours should be able to 
read well and learn to read widely. If a people are not 
well-informed and discriminating, a government "of the 
people, for the people, and by the people" will not long 
endure. 
Attitudes toward teaching literature.--Literature is 
the expression of the facts of life, or of the beauty of 
life, or of the interpretation of life, in imaginative 
language. It is that last phrase which points up the basic 
difference between literature and other forms of writing. 
If one were to add the word "classical" to the word 
"literature" one would simply append the words "so endur-
ing that men treasure it and will not let it die", apply-
ing equally to Mother Goose as to Plato•s Republic. 
Literature is a record of the adventures of the soul of 
man as he struggles to understand himself and the world in 
which he lives. It is one of man's chief sources of enjoy-
ment, of satisfying human curiosity about life, of vica-
rious living. The pupil who is fortunate enough to become 
a lover of books finds that he has the whole world as his 
oyster, and it is the dream of every teacher of literature 
to find and help such pupils in their search for treasure. 
9 
However, for every gifted "book-lover" a teacher may 
discover and take joy in helping to develop, he may experi-
ence far more whose attitude towards reading in general will 
be one of inertia, indifference, or just plain hostility. 
In hie classes he may often find every range of intelli-
gence from those four to five years below their maturation 
level to those years in advance of it. F~ may encounter 
widespread differences in reading skills, with poorer 
readers not necessarily confined to those of lower I.Q's. 
Hie pupils will come from &_divergence of backgrounds, 
outlooks, and prejudices. His almost overwhelming task 
will be to bring 11 terature 11alive 11 to this conglomerate 
group. Can this actually be accomplished? 
10 
If it is to be, - and nobody denies that it is a 
challenging task - many factors will have to be considered. 
By far the most important is the teacher himself. According 
to J. N. Hook: 
"Every successful teacher today is successful 
because of what he is - not simply because of what he 
knows or what special skills and abilities he 
possesses. Knowledge and skills are naturally of 
great importance. Many teachers get into difficulties 
because they lack one or the other. But, primarily, 
the success of a teacher depends upon hie personal 
qualities. 111/ 
However, teaching is inseparable from learning, from 
scholarship, from critical thinking. The first quality of a 
good teacher, according to Gilbert Highet, is knowledge of 
hie subject. He must know what he teaches. This sounds 
obvious; yet it is not always practiced. As Mr. Highet 
!/ Op. cit., P• 11. 
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continues: 
"one cannot understand even the rudiments of an 
important subject without knowing its higher levels -
at least not well enough to teach it. Every day the 
grossest and most painful blunders are made by 
teachers, as w~l as by others who have the public 
ear, because they confidently state a half-truth which 
they have read in an encyclopaedia article, or because 
they lay down a gospel a conjecture once uttered by 
an authority they admired. And many teachers, trying 
to explain problems in their own subject, fall into 
explanations suggested to them by a colleague or 
thrown up by their imagination, which are nevertheless 
totally wrong, and Which an extending knowledge of the 
field would have corrected long ago." !( 
L&Brant suggests that every English teacher should ask 
himself these questions before assuming his adequacy as a 
teacher: 
"1. 
2. 
Do I. know the place of English among world 
languages? 
Am I clear about the major changes which have 
marked the development of English? 
Am I aware of the effect of social change upon 
language? 
Do I know who are the leaders in my field and do 
I use great source books intelligently?" y 
Then, specifically as a teacher of literature, he might 
also ask himself, "Do I know and love books?", for it takes 
fire to spark fire. It is not enough to be familiar with 
the accepted works of the past; it is increasingly important 
that he keep abreast of contemporary literature and be able 
1/ Gilbert Highet, The Art of Teaching, New York: Alfred A. 
Knopf, Inc., 1950, Po 14. 
y Lou L&Brant, We '!leach English, New York: Harcourt, Brace, 
and Company, Inc., 1951, p.~7. 
to help bis students find and make use of it. Nor is it 
enough tbat be know tbe literature merely of his own 
language or cultural heritage; it is important in today•s 
far-flung world that he bave knowledge of and be able to 
turn his pupils• minds toward the literature of other 
peoples and other cultures. 
12 
It is also difficult for a teacher to deal with liter-
ature without assuming some attitude toward it: complete 
objectivity is impossible. He is almost certain to Show 
through questions, emphasis, tone, or attitude, his own 
feelings and attitudes toward the autbor•s treatment of 
human behavior. In any vital dealing with literary work 
both teacher and pupil are almost certain to become involved 
in some problem of ethics. Consequently it is up to the 
teacher to do a bit of self-appraisal of his own ethical 
criteria - of how it colora what he does and says in tbe 
classroom. 1/ Louise M. Rosenblatt puts it in these words: 
"Pre-eminently, we ourselves must possess a love 
of literature and a living sense of all it offers. 
And we should strive chiefly to avoid unconscious in-
culcation of our own bias, our own personal preoccupa-
tions, and our own unrecognized assumptions concern-
ing human beings and social values. Our task is 
sincerely to reenforce the student•s own efforts to 
acquire a val~d understanding of the factors that 
pattern life." y 
~ Junior and Senior His~~~o~o~~~~~~~~~~~~~~ 
Brace, and Company, Inc., 1952, 
y Rosenblatt, Qp. cit. p. 327. 
Mirrielees says that many teachers: 
"-------forget that in literature as in life, 
humor and pathos, tragedy and comedy are mingled. 
They forget too a more essential thing. Literature 
is the laboratory in which pupils may see life 
analyzed. There they see causes, motives, result; 
they see characters twisted by circumstance, and 
characters twisting circumstance to their own ends. 
- - - Unless you develop their ability to respond 
quickly and correctly to the various emotional 
stimuli presented, literature will mean comparatively 
little to them." i/ 
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According to J. N. Hook the capable English teacher 
must have respect for his work, tolerance, adaptability, 
alertness, and a sense of humor. He should be able to read 
well, both silently and aloud. He should be able to speak 
and write clearly and agreeably. He should have read wide-
ly - not only in literature, but in the companion fields of 
history and philosophy and in the present as well as tbe 
past. y' 
Lewis Leary sums up his discussion of the qualities 
that make a teacher in an article prepared for the Committee 
on Literary Scholarship and Teaching of English of tbe 
National Council of Teachers of English as follows: 
"Scholarship, which is honest intelligence at 
work, is our only defense against all the versions of 
vulgarity which tempt to tranquillity. There are 
books in plenty on method, and there are courses on 
teaching which are good to take not only because of 
what they accomplish toward salary increases. Beyond 
them there is experience which alone can discover 
!/ Op. cit. PP• 334-335. 
y' Op• cit. PP• 11-30. 
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how techniques must be adapted to variations among 
individuals or groups. And beyond that are sincerity 
and love, a conscience. and a healthy personality-
all the fine human traits which make a fine teacher. 
But beyond all these, giving body to the skeletal 
structure, lies knowledge of, interest in, and 
enthusiasm for what one is to teach. Nothing can take 
its place, and the student is quicker than the super-
visor in detecting its absence." !/ 
Another important factor in the teaching of literature 
is the class to be taught. The choice of selections to be 
read will have to take into account the reading readiness, 
maturity, ability, interest, and purposes of the individu-
als who make up the class. This is not so difficult if the 
class is homogeneous. But the average class of the average 
American high school is a heterogeneous one - none more so 
than the English class in which every student in the school 
must participate - and poses a very real problem in provid-
Y ing for individual differences. The unsuitability of a 
standardized program of reading increases with each year a 
pupil remains in school. As a child matures and reaches 
high school age, the ever-widening range of his interests 
and needs must be given greater consideration. Two pupils 
ot equal ability may have such different plans for the 
future and such widely separated interests that what will 
provide strong motivation for one will not reach the other 
1/ Lewis Leary, Contemporary Literary Scholarship, New York: 
Appleton-century-crofts, fnc., 1958, p. 20. 
2/ Gertrude B. Stearns, English in the Small 
tincoln, Nebraska: Univ. Of Nebraska Press, 
pp. 23-30. 
Hi~h School, 
19 o, 
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at all. !/ 
Most teachers today are aware of individual differ-
ences in their classes, of the need for guidance, of the 
difficulties to be encountered in the learning process. 
They realize that what a reader brings to a book determines 
what he takes away from it. Since one reader's pattern 
will differ from every other reader's pattern - since read-
ing is a human process - no teacher is likely to prescribe 
books without consideration of the individual. Adolescent 
interests will differ from those of adults; boys' interests 
will differ from those of girls. However, the English 
teacher cannot afford to spend time pursuing all the peri-
Y pheral interests of his pupils. As Arno Jewett says in 
a recent issue of The English Journal: 
"----our duty is to help youth find their way 
upward toward enduring cultural summits. I believe 
that interest aids learning; however, I do not be-
lieve that everything which is interesting is worth-
while or that everything which is uninteresting at 
the moment is worthless." 'JI -
Walter Loban feels that the ability of the individual to 
read and enjoy literature should be the primary aim of 
literary study. It must not deteriorate into being a mere 
ally or good citizenship or good behavior generally. Nor 
!( Ibid, PP• 23-30. 
2/ Arno Jewett, "National Trends in Teaching High School 
Inglish", The English Journal, September 1957, Vol. 46, 
pp. 326-29. .. 
'J/ Ibid, pp. 326-29. 
can it function on the belief that knowledge follows 
interest, but rather on the belief that interest follows 
knowledge. 
"If a youngster knows nothing but hatreds and 
rock n 1roll how can he be the judge of the larger 
interests of which he might be capable? It is· 
morally questionable to let an ignoramus think that 
lack of interest which results from ignorance justi-
fies an indefinite prolongation of ignorance."l/ 
16 
If literature is to enrich and widen the lives and hori-
zona of our pupils, it must be allowed to live, to exert its 
power, to illustrate its magic. What skill and understand-
ing this requires of the teacherl No desired goal is to be 
reached through endless, forced, memorizing and paraphras-
ing, painstaking analysis of figures of speech, or line-by-
line examination and dissection of literary writings. Nor 
are pleasure and enrichment achieved from an author's work 
by a minute study of his life or times to the exclusion of 
his message. Howard Jones has said that if we not get fun 
from teaching life through literature, and if our students 
do not share that fund, we have all lost part of our cultural y 
heritage. 
However, it is necessary to hold youngsters to real 
standards of scholarship and study - to make them reach 
as far as they can, and even farther. When one speaks 
~I Wa1ter toban, "Teaching Literature: a MUltiple Approach", 
The English Journal, Vol. 45, February 1956, pp. 75-81. 
gL Howard Mumford Jones, "They Knew Not Joseph", The Atlantic 
Monthly, Vol. 177, April 1946, p. 120. 
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ot teaching democracy in our schools one does not imply 
the teaching of mediocrity to the masses. Rather it should 
mean that the majority are taught to be able to discrimin-
ate - culturally, socially, and morally. 
Providing tor individual ditterences.--Traditionally, 
courses ot study were built by a process of breaking down 
ultimate objectives into specific skills, techniques,tacts, 
or understandings. These specifics, allotted to various 
grade levels, becams centers of instruction and ot tests 
tor mastery. The assumption was that these basic items, 
once mastered, would become permanent possessions with deti-
nite transfer value. The failure of this assumption proved 
!I 
a baffling problem tor all teachers. 
Since the turn of the century leading experimental 
educators such as Preston search, carleton Washburne, and 
Helen Parkhurst have based their work upon the psychological 
concept that any item of tact, skill, or other learning is 
acquired only within a context that gives it meaning or 
significance. These people, and others such as Morrison and 
Billett, evolved various plans and systems often involving 
a complete reorganization ot the school system. Out ot the 
concepts developed by them and others, classroom techniques 
have evolved which can be used by one or more teachers 
without changing the methods of an entire system. 
According to Stearns, any such plan or program 
adequate for ill boys and girls must consider: 
18 
"1. Factors pertaining to the individual's character-
istics: 
a. Ability 
b. Needs 
c. Interests 
2. Factors pertaining to adjustment of instruction: 
a. Rate of progress 
Method of instruction 
1/ 
c. Content of course."-
stearns goes on to state that these Kix factors are 
the abets of provisions for individual differences; the 
more these factors are taken into consideration in fo~ulat-
ing a plan, the more likely the success of the plan, other 
. y 
things being equal. 
Segregation according to ability or ambition is a 
method frequently used to deal with individual differences. 
It creates groups consisting of (1) superior, (2) average, 
and (3) slow students. The chief virtue of this kind of 
grouping is that similar interests do tend to accompany 
similar abilities. The chief fault found with it is that 
it is essentially undemocratic. 
In some schools, particularly in the East, groups are 
y op. cit., p. 26. 
gj Ibid. P• 26. 
created on the basis of college-preparatory or noncollege 
groups. One of the strong arguments against this system, 
in addition to the fact that it, too, tends to create a 
caste system, is the fact that many students do not know 
even as late as their senior year whether they will go to 
college. 
19 
A more radical method of coping with individual differ-
ences is that of individualized or laboratized instruction, 
as in the Pueblo and Winnetka plans. Each student is 
allowed to proceed at his own rate of speed, and assign-
ments may be varied according to the abilities and interests 
or the individual. The chief weakness or such a plan is 
that it ignores the benefit which a student can obtain from 
working with a group. 
The contract plan, a variation of the Dalton plan, has 
been rather widely used and with fair success. Its greatest 
advantages are that the class organization is retained; each 
student knows exactly what work is involved for the grade he 
is set to attain, and the work is so planned that the poor-
est student may find it possible to pass while the capable 
one will find enough extra work to profitably engage his 
time. The chief disadvantage of the contract plan is its 
overemphasis upon grades rather than upon learning for its 
1/ 
own sake. -
J. N. Hook suggests that for schools which are not 
1( Hook, op. cit. PP• 115-119. 
segregated according to ability there is an excellent com-
posite plan for dealing with individual differences. This 
combines some or the features of the class recitation, the 
contract plan, coaching of laggards (the Batavia plan), 
individual assignments, and the small group system. He 
comments regarding it: 
"The chief detect ot this plan is that of the 
contract plan - too much emphasis upon grades. - Far 
outweighing any defects, though, are these virtues; 
the basic reading, it carefully chosen, is or interest 
to practically the whole class, and any additional 
material is likely to be enjoyed because it is se-
lected on an individual basis; no student need suffer 
the defeat of failure, tor all students who work can 
pass; each student knows what is expected for each 
grade, and knows that sloppy work will not be accepted 
as a fulfillment of the contract; room is allowed tor 
individual initiative; the small group is an aid to 
democratic practices; each student practices reading, 
writing, speaking, and listening; students who work 
rapidly and efficiently spend their left-over time 
profitably; not in "busy work" or getting into mis-
chief; both the slow and the able profit from the work 
in coaching - the slow trom what they learn, the able 
from how they teach; the contributions or the 
individuals and the groups can be genuine contributions, 
worthy additions to the knowledge and enjoyment ot the 
class; and the plan is versatile enough to be effective 
in any unit of literature. In this plan cooperative 
learning becomes an a?tuality." !( 
Unit organization, or unit planning, is now one widely 
accepted method of dealing with individual differences and 
or bringing an atmosphere of vitality and purpose into the 
classroom. Adequate planning of this type can provide for 
pleasurable, significant experience with literature in 
types of units, for instance, which center upon social 
11 op. cit., pp. 118-119. 
aspects, or upon themes, or upon interests, or upon a 
single piece of literary work. The Commission on the 
English curriculum gives a concise picture of the manner 
in which this "unit" classroom functions: 
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"Today programs of reading are ••••• elastic. 
Classroom and school libraries make browsing possible. 
Class periods vary from occasional •recitation• to 
planning what to read next, conversing about books, 
sometimes reading silently throughout the entire 
period, conferring in small groups, and sharing read-
ing in a wide variety of ways, from giving personal 
reactions to panel discussion and dramatization. 
Sometimes all students read together a single selec-
tion as a means of developing skills needed for a 
certain type of literature or for mutual enjoyment or 
understanding. This selection may then act as a 
springboard for individual reading on the same or re-
lated topics. Sometimes class members keep individu-
al plan books in which they consciously map out a 
program of reading for themselves, considering care-
fully the breadth and upth of the reading they are 
doing." y 
In classrooms of this type, devoted to the progress 
and development of the individual, relations between student 
and teacher must necessarily be personal, understanding, and 
honest. A great sense of intimacy can exist during adoles-
cence toward the teacher who will need to be open-minded, 
informed, and actually inspired, to take full advantage of 
it. 
Alert teachers will make wise and extensive use of the 
many excellent teaching aids available to them. In many 
towns today the school and public libraries are geared to 
function with the classroom. The classroom library has 
y Op. cit., p. 131. 
• 
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been given a tremendous boost by the immense growth in 
paperback books. Audio-visual aids are increasing in 
number and worth and are available to any teacher who will 
make the effort to secure them. A discriminating use of 
recordings, films, film strips, radio, and television can 
prove a potent aid in creating interest in and understand-
ing of literature. 
Modern methods of evaluation can aid the teacher in 
determining to what extent he is achieving his desired 
goals. Although ma y of the outcomes of teaching will re-
main imponderables nd beyond our capacity to measure, 
every teacher of li erature should ask and attempt to find 
the answer to such questions as these: 
1. To what extent have students in my classes learned 
to relate literature to their own personal living? 
2. To what extent have they used reading voluntarily 
tor pleasure, for understanding of their own 
problems, for insight into their world? 
3. How much voluntary reading do they do? 
4• How DNch have they- grown in power to read litera-
ture, to use those reading skills adapted to com-
prehension of it, to enter imaginatively into its 
manner of expression, its depth of insight, and 
its creative power? 
5. How able are they to distinguish between the 
ephemeral and the lasting, the dull and the imagi-
native;.·the aesthetic and pedestrian, the false 
and the true? 
6. What acquaintance have they gained with well-
written books of today and yesterday, or our 
country, of Great Britain, of lands beyond the 
English tradition? 
7. What resources are they familiar with for wise 
guidance of their own reading after school days 
are over?y 
Teaching the classics:--The mere fact that a book is 
considered a classic does not justify its inclusion in the 
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curriculum. It is not necessary to set up arbitrary ideas 
in the matter of classics and contemporary literature. The 
teacher should try to find those books of past an~resent 
that will have a living meaning :for his students. There 
will need to be a continuous shifting based on an appreciation 
both or the classics end or the needs of the times end of the 
3/ 
young people concerned, The study of the past is necessary 
to an understanding of the present and therefore to a wise 
planning of the future, The current uncertainty over inclusion 
or the classics in the curriculum is largely one of protest 
against imbalance. Too great an emphasis on the past is one 
type or imbalance; too great an emphasis on the present is 
v 21 
another, It is not an either-or matter. Rosenblatt says: 
"Instead of passive exposure to works which they 
are to accept as already definitely pronounced •good• 
(•good' for Whom and under what circumstances? I 
venture to ask), the youth needs to be helped to 
!( b. V. smith, Op• cit., p, 152. 
2/ Rosenblatt, Op. cit., p, 263. 
1/ Mccarthy, Op. cit., p, 15. 
!lf Ibid, 
5/ Louise M. Rosenblatt, "Moderns among Masterpieces", 
- English Leaflet, Vol. 39, October 1940, p, 98. 
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achieve the ability to question, to challenge, to 
appreciate. Thus be may acquire the sensitivities 
and the reasoned system of values that will make him 
not only proof against the appeal of the shoddy and 
the sensational, but also receptive to the sound and 
the humane, in all that he reads, whether of the past 
or present. Those who feel that there is much that 
is contused, hasty, distorted in contemporary litera-
ture, should all the more be eager to help their 
students to develop such powers of judgment, through 
approaching the classic and the contemporary side by 
side, in the same spirit of intelligent challenge and 
discrimination." y 
However, Hatfield suggests that the limitations of 
offerings in the literature curriculum to those selections 
which pupils enjoy must not be allowed to exclude those 
works whose worth pupils realize after reading them under 
the guidance of their (competent) teachers. Mirrielees y 
says: 
"Do not bewail the fact that most of your pupils 
will never read Shakespeare, Addison, Scott, or 
Shelley outside the classroom. How often do you, your-
self, actually turn to great writers of the past? Yet 
you would not deny that they contributed to your own 
development and later judgment. 
To many of your pupils who will not go to college 
you are providing the last instruction in literature 
that they wi 11 have. What must you do? Give them 
important literature from the past, literature that can 
be made significant tc them but mingle with the classics 
as many modern plays, novels, essays, poems, biographies, 
magazine stories as you can find time and material to 
use." 
Implicit in all that has been said is that the teacher 
1/ wilbur W. Hatfield, (Chairman), An Experience curriculum 
Tn Efi!lish, English Monographe No. 4, National Council or 
Teac~rs of English, New York: Appleton-Century-Croft, Inc., 
1935, p. 19. 
2/ Op. cit., p. 337. 
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o~ literature is o~ paramount importance in the classroom. 
He must be imaginative, sensitive to literature, aware of 
the values inherent in it. Growth in the understanding of 
literature and its appreciation is ~owth in maturity as a 
human being. "Through it man may learn to feel with man. 
He may gain objective judgments of the course of human life. y 
He may gain a sense of values, of what things are worth." 
• 
1/ D. V. smith, Op. cit., P• 155. 
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PART II. TEACHING SHAKESPEARE IN HIGH SCHOOL 
Why Shakespeare?-- Perhaps we might paraphrase the great 
poet and ask: 
Who is Shakespeare, what is he, 
That all the world commends him? 
Why, af'ter three hundred and f'if'ty years, do we even 
consider teaching Shakespeare in the secondary school? Is 
it, perhaps, because be is universal; literally, as Ben 
Johnson predicted, "for all time"? The Shakespearean scholar, 
G. B. Harrison says: 
"Others, in various w~s, have written poetry as 
memorable. But he is the most universal of' all, be-
cause he is the wisest; that is, he can understand and 
sympathize more than other men. He can see the whole 
picture of' humanity and recreate it so that men of 
every kind, country, creed, and generation understand. 
Knowing humanity as no one else ever. did, he is never-
theles~ neither a mocking nor a weeping philosopher. 
He views life with zest, and is so great that he can 
ref'rain f'rom moral judgments." 1( 
"The reward of' the study of' literature is that we 
are constantly deepening our own experience and under-
standing, and of' all English literature the study of' 
Shakespeare is the most valuable. It gives us the power 
of' detaching ourselves f'rom ourselves and seeing our own 
lives as part of' universal life, as players playing out 
our own seven acts on the universal stage." g! 
According to Logan Pearsall Smith, Shakespeare has no 
rival and no equal in the art of character creation; was the 
greatest word-creator the world has ever known; and had that 
greatest of' all poetic gifts, "a sensuous, pictorial 
!7 G. B. Harrison, ~S~h~ak;ie~s~:=~-;~~~~~~~~==~==~r.= ~. New York: Harcour , 
y Op. cit., P• 2. 
imagination, with power to embody thoughts in images of 
!I beauty and splendor". The question which he puts to the 
lay reader or his book.could be asked also of the English 
teacher who criticizes the 1ncl~ion of Shakespeare in the 
high-school curriculum. -
"How do you explain the fact that,. while almost 
all the stuff of Elizabethan drama has become long ob-
solete, musty and moth-eaten, and is never read except 
by special students, all this time Shakespeare's great 
plays are growing, and have for centuries been growing, 
1n renown, significance, and importance, not only 1n 
England, but all over the world?" y 
One has only to scan current newspapers, periodicals, 
theatre reviews, television and radio bulletins, books (pa-
perback and standard editions), editorials, and other miscel-
,· 
lapy, to realize that Shakespeare is perhaps the most living 
author among us. Where else today can one find a writer whose 
works appear almost simultaneously on television with its 
vast audiences, 1n the movies, on Broadway, 1n road shows, 
in summer theatres, in amateur theatricals, and even in such 
rousingly successful parodies as "Kiss Me, Kate", "The Boys 
from Syracuse•, or "Romanoff and Juliet"? 
It is possible to give innumerable examples of this tre-
mendous boom 1n Shakespeare. In recent years television has 
presented to audiences numbering in the millions such plays 
as Richard III starring Sir Laurence Oliveir; Richard II, 
1( Logan Pearsall Smith, On Reading Shakespeare, New York: 
~arcoUl't, Brace and Company, 1933, pp. 72-73. 
g( op. cit., P• 157. 
Twelfth Night, and Macbeth with Maurice EVans; King Lear 
featuring orson Welles; again Macbeth with Charton Heston. 
Julius Ceasar was done in modern settings. CBS presented 
Romeo and Juliet as it might have been performed in a command 
appearance before Elizabeth I. Lili Palmer and Maurice Evans y 
appeared in The Taming of the Shrew. one could go on 
further. And, as Margaret Webster writes, Shakespeare is 
being presented on television screens because people like 
him there, not because television companies are conducting a y 
selfless campaign on his behalf. 
However, the frequency of Shakespearean performances on 
television is as nothing compared to the activity centering 
around Shakespeare in the contemporary theatre. Current peri-
odical literature is full of comments on the phenomenon, par-
ticularly upon the tremendous upsurge of Shakespearean drama 
in summer festivals. In an article entitled "Grand Season 
for Shakespeare", ~magazine tells the story of Shakespeare 
in America as of that date: 
"OUtdoors under the stars, or indoors in special-
ly built Shakespearean playhouses, half a million 
Americans this mxmmer are watching the clowns, toss-
pots, and contused lovers gambol through Shakespeare's 
plays. With half a dozen Shakespeare festivals 
scattered over the United States and Canada, the great 
Elizabethan is the season's most popular playwright, 
his works being given far more often than those of any 
1/ Harold Hainreld, "The Bard of Avon Makes Good on TV", 
Audio-Visual Guide, (April 1956), 22:35: 
2/ Margaret Webster, "Why Shakespeare Goes Right On", New 
York Times Magazine, (August 15, 1951), p. 26. ----
other dramatist." 1/ y 
An issue of the Catholic World tells the fantastic story 
of the summer Shakespeare festival in the parks of New York 
City, Huge audiences including every type to be found in the 
city from little boys to hikers with packs, watched 
Shakespeare under the summer skies in the parks of the five 
boroughs, The performances were distinguished for their 
"spirited tempo, freshness, and poetry", Mr. Flagler, of 
the New Yorker, setting out to investigate what was going on, 
was amazed and deeply impressed, He discovered that the ven-
~ ture had proved to be a tremendous and unbelievable success, 
Theatre Arts tells the story of the widespread populari-
ty of Shakespeare in community and college theatres, It 
mentions in detail the many such performances throughout the 
~ 
country and comments upon the diversity of plays offered, 
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Seymour Peck- feels that such statistics as these settle once 
and for all the question of whether Shakespeare has mass 
~I Lyfe~agazlne, "Grand Season for Shakespeare", (August 26, 
T957 , 43:124-126. 
2/ Catholic World, "Theatre: Presentation in New York•s 
1arks6 , (september 1957), 185:469. 
3/ J, M. Flagler, "Onward and Upward with the Arts: Summer 
Shakespeare Festival in New York Parks," New Yorker, 
August 31, 1957), 33:56, 
4/ Alice Griffin, "Shakespeare USA, in Community and College 
!heatres", Theatre Arts, April 1957), 41:59-60, 
2/ Seymour Peck, "Boom in Shakespeare", New York Times Maga-
zine, (March 25, 1956), PP• 28-29, 
appeal. And Webster asks: 
"Why wouldn't we like Shakespeare today? Why 
wouldn't he have a vast and continuing appeal? What 
kind of a civilization would it be which did not like 
Shakespeare, what kind of a society for whom he held 
nothing? 'Dull and speechless tribes•, I should 
think, shallow, deaf, and bloodless; a stone age, a 
dark age, a dead age of robots and machines, not an 
age of living human beings with the power to think and 
to care - and to understand English. Not like 
Shakespeare? Imag1nel"1/ 
John Houseman, distinguished producer and the leader of 
the American Shakespeare Festival in Stratford, connecticut, 
says: 
"The Shakespeare movement is an integral part of 
the modern theatre. A theatre that is trying to break 
through the shackle a of the drawing room and look for 
free, lyric, dynamic drama. People seem to want to re-
turn to the theatre of direct communication."g/ 
In the light of such demonstrable facts that Shakespeare 
is a living force in the modern world does it seem sensible 
that we should even consider graduating our students from 
high school without a friendly and at least nodding acquaint-
ance with this greatest of poets and dramatists? And is it 
necessary that this acquaintance should be confined to just 
the upper echelons of our students? Some would have us 
think so. A few admirers of the Bard feel it an injustice 
to Shakespeare to teach him at the secondary school level 
under any circumstance. 
y Op. cit., p. 26. 
2/ M. E. Barrett, "Theatre: Shakespeare in the Summer", 
lrood Housekeeping, (July 1957), 145:60. 
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Is Shakespeare taught today?-- It is difficult to deter-
mine to what extent the plays of Shakespeare are actually be-
ing taught or read in the secondary schools of today. A 
study or curriculum Guides in English prepared for various 
states and communities throughout the country reveal a 
variety or approaches to the inclusion of 'Shakespeare in the 
curriculum. Some guides, such as those prepared for the !I y 
schools of Palo Alto and Oakland , California, and for 
21 Kansas City, Kansas , make no mention of Shakespeare in any 
way. Nor does the Source Guide for the ~lish Language 
. !if 
Arts prepared for the State of Indiana. Others, such as 
- ~ y 
those prepared for the states of Minnesota and Iowa , 
suggest that Shakespeare be taught at the 12th grade level 
in a thematic unit. A number of guides suggest that one play 
1/ Alfred H. Grommon (Consultant), Committee on the English 
tanguage Arts, Resource Workbook Number One, Grade 10, Palo 
Alto, california. (Also Number TWO, Grade 11, and Number 
Three, Grade 12). 19$6. 
2/ Clement A. Long (Director), The Lar!lage Arts Guide, 
~rades 7 through 12., Oakland, californ a, 1953. 
3/ G. w. Gilbert (Director), Committee on A Teacher's Guide 
~o Experiences in the Lan~ge Arts, Bulletins No. 74 and 77. Kansas City PUblic S~ols, Kansas City, Kansas, 1956. 
u/ Wilbur Young (Superintendent), State Department of Educa-
tion, source Guide for the~lish Lan~uage Arts, Bulletin 
Number 220, Indianapolis, ana, 195 • 
2/ McCarthy, Op. cit. 
6/ Jessie M. Parker (Superintendent), Communication Series: 
English Grades ll-12, Iowa Secondary School Cooperative 
curriculum Programs, Des Moines, Iowa, 1948. 
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be read each year of the senior high school and also list 
Shakespearean plays for supplementary reading. Among these !I y 
are the guides for Philadelphia, springfield, Massachusetts 
J/ 
and the state of Nebraska. However, Omaha, Nebraska recom-
mends Shakespeare plays for grades 11 and 12 only, as do the v. 5/, y 
guides for the states of New York and Oklahoma. -
In contrast to this the guide for the public schools of 
11 Denver, Colorado, recommends a close study of Julius Caesar 
at the lOth grade level and elective study from then on, 
preferably in a general course on Shakespeare or Elizabethan 
England. The state of Missouri bulletin suggests that 
!( Robert J, Adams (Chairman), The Use and Aapreoiation of 
En~lish, English curriculum Committee, Phiia elphia Public 
sc oois, Philadelphia, 1950. 
y Springfield Public Schools, A Guide to the Study of 
~· Springfield, Massachusetts, 19$6, p, 12. 
h 
4/ Gunnar Horn (Chair.man), Tentative OUtline for High School 
!n~lish, Curriculum Bulletin Number 5, omaha, Nebraska, 
19 o, p. 15. 
5/ New York State Education Department, Bureau of Secondary 
<!urriculum Development, P.llabus in ~lish for Secondary 
Schools, Albany, New Yor 1 1957, Po • 
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Shakespeare be reserved for college-preparatory students .1/ 
Occasionally a guide definitely includes plays of 
Shakespeare as an expected part of the literature study in 
high school. The program of studies for Springfield, 
Vermont, not only lists the plays to be studied in high y 
school, but also the objectives to be sought in each year. 
The general impression one receives from a study of 
these curriculum guides throughout the country is that there 
is no definite pattern being followed regarding the inclu-
sion of Shakespeare in the curriculum, but that there is no 
tendency to stress that inclusion in most cases. 
However, a study made by Martha Wing Martin in 1955 of 
103 high schools in the far west, showed no lack of enthusi-
asm for reading or studying the 14 plays represented. Her 
report indicated the number of schools which did read 
Shakespeare at various grade levels, as follows: 
Number of Schools Grade Level 
5------------------------- 8th 
34------------------------- 9th 
53-------------------------lOtb 
15-------------------------llth 
59-------------------------12th 
l/ Lloyd w. King (Chairman), Literature and Dramatics, 
Julletin 8c, Missouri State Guide, Grade 12, 19$0. 
y Springfield High School, Program of Studies,Springfield, 
Vermont, 1953. 
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The big four were Julius Caesar, 49; Macbeth, 38; 
1/ 
Merchant of Venice, 22; and Hamlet, 19. 
Professor Bill Read of the College of General 
Education of Boston University made a literature survey of 
246 freshmen and sophomores in 1957. In this list he 
included 17 of Shakespeare's plays and asked each student 
to place a number one (1) before a play studied in high 
school and a number two (2) before plays read independently 
before coming to college. There were 955 responses to (1) 
and 342 responses to (2). According to this survey the 
plays most frequently studied in high school or read inde-
pendently were: 
In High School 
Macbeth--------------------217 
Julius caesar--------------190 
Merchant of Venice---------123 
As You Like It------------- 72 
Midsummer Night's Dream---- 62 
Romeo and Juliet ---------- 53 
Independently 
Romeo and Juliet------48 
Taming of the Shrew---42 
Mid. Night•s Dream----32 
Hamlet ---------------27 
The Tempest ----------21 
Again one gets the impression that the study and reading of 
Shakespeare by high school students in America is still far 
from defunct. 
Yet, in the absence of any kind of national survey we 
remain very much in the dark as to the active literary 
~Martha Wing Martin, "Shakespeare in Today•s Classroom", 
e English Journal, (April 1955), 44:228. 
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culture of the American high school senior or college 
freshman. Albert Friedman does describe a rare opportunity 
1/ 
which occurred in May, 1954.- At this time the School and 
College Study for Admission to College with Advanced Stand-
ing held three experimental examinations in literature taken 
by 198 of the better students from 11 selected secondary 
schools (of outstanding calibre) in the eastern and central 
part of the United States and by 132 freshmen from seven 
colleges in the same geographical area. In this examination 
the student was asked to demonstrate his understanding of 
unity in a successful work of literature, and of the use of 
parallelism as a literary device; and to demonstrate his 
understanding of these constructive principles by examining 
plays, novels, or long poems of his own choice. Since a 
tremendous latitude of choice was possible it is interesting 
to note the extent to which the plays of Shakespeare were 
included by the students. Among the plays included~ 
than once were: Antony and Cleopatra, Henry IV, Part I, 
Julius caesar, Midsummer Night's Dream. Among those 
included five times or more were: Romeo and Juliet and 
Twelfth Nigpt. Among those included 20 to 30 times were: 
King Lear, Macbeth, and Othello. Of those used 50 times 
there was only one author and one play - Shakespeare's 
~ Albert B. Friedman, "The Litera:t Experience of High 
chool Seniors and College Freshmen , The English Journal, 
(December 1955), 44:521-524. 
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Hamlet. It might also be worth mentioning that of the 
literary works included 20 to 30 times there were only four 
other writers mentioned: Ibsen, Arthur Miller, Shaw, and 
sophocles, and of these Shakespeare was the only one with 
multiple works included. 
The impression gained from a study of this type is 
that shakespeare is still being extensively read and 
studied, at least by the more capable of high school 
students and 1n schools where academic learning is stressed. 
Attitudes toward teaching Shakespeare.-- As has pre-
viously been stated, there are those who feel it an injustice 
to Shakespeare to try to teach him at the secondary level. 
Renz, for instance, claims that there is an almost universal 
hatred towards the plays of Shakespeare among high school 
students, due, he feels, to the pupils' complete failure 
and inability to grasp the meaning of the diction and idiom 
1/ 
of the plays.- Mallay opposes the inclusion of Shakespeare 
in the general curriculum because this curriculum is planned 
around the abilities of the average student which "definite-
ly are not equal to the reading and comprehension of a 
shakespearean play". He claims that "this is like making a 
four foot man eat a side of beef because a seven foot man 
ate one", and does no more than inspire antagonism and 
en enz 1 eaohing Shakespeare", English Journal, 
January 1942), 31:56-59. 
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hatred for all reading.!( 
In a controversial article, Loveall carps on the lack 
of moral teaching or religion in Shakespeare, claiming that 
his tone of savage skepticism is not for tender teen-age 
years, and that youngsters today simply lack the spiritual 
2/ 
growth and experience to appreciate the plays.- Womberger 
does not dispute the obvious fact that certain students can 
take their Shakespeare in any way a teacher cares to 
deliver it or that certain teachers have unusual capacities 
for making their students learn to read precisely. But for 
most students and most teachers be feels that Shakespeare 
will have to be taught in a very superficial way, if at jJ 
all. Orson Welles and Roger Hill write: 
"Rather than force a pupil to read Shakespeare 
and prejudice his mind forever from great literature 
by our poor presentation of it, better to spend the 
time teaching him to read modern prose intelligently, 
to write and to read and to use words with some degree 
of skill, and then hope that some night before a fire 
he might open a book to a page and a whole new 
world."!i/ 
A second and larger group feels that Shakespeare's 
1/ M. Maliay, "Winch- If the Pupil is Short, Stretch Him&", 
nearing House, (Septel!J:ler 1947), 22:11-14. 
2/ J. Loveall, "shakespeare is for Adults", English Journal, 
tSept. 1947), 36:363-366. 
3/ c. G. Womberger, "Meat not Mete for Babes", English 
~ournal, (May 19~3), 32:275-277. 
4/ Orson Welles and Roger Hill, "On the Teaching of 
~kespeare and Other Great Literature", English Journal, 
(June 1938), 27-464-468. 
plays should be reserved for the superior, college-bound 
student. Heavey, in an article published in 1950, asks: 
"1. As technological advancement and redistri-
bution of wealth increase our leisure and propel us 
towards a classless society, must we, as a people, 
lose our intellectuality? 
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2. If the public schools continue to offer less 
education to more young people and to level down the 
quality of learning experience, especially in English, 
will they not foster a proletariat of the mind and 
annihilate literary tradition?"!/ 
He quarrels with the misinterpretation of democracy in 
education that equal opportunity means the ~ opportunity. 
This erroneous thinking, he feels, has established the 
tyranny of the Average or Common Man and everything has been 
leveled down to him. This creates an incalculable loss to 
our brighter students and thus a great loss to our national 
culture. He asks: 
"What kind of expression is to be expected of 
young people of promise, unfamiliar with the best that 
has been thought and said in the world, when they be-
come the speakers and writers who fix the standards? 
True, most pupils today are being given broader and 
more varied reading experience, but in getting •more 
matter and less art• they are subjected too extensive-
ly to current, ephemeral, and superficial writing that 
lessens the value of the word."S( 
Feeling that "cramming Shakespeare down the throat of 
the average child" only results in antagonism for all read-
ing, Mallay states that such classics should be reserved 
1/ R. Heavey, "Goodbye, William Shakespeare", English 
~ournal, (November 1949), 38:512-515. 
y Op. cit. 
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for the "type of classes capable of loving and appreciating 
what he has to offer - the superior, college-preparatory 
!I 
students". 
A third group, and the one which the writer of this 
paper favors, feels that Shakespeare can be for everyone 
provided he is taught with intelligence, discrimination, 
and understanding of the needs of the class to be taught. 
This, of course, is a large order and places the burden 
pretty squarely on the shoulders of the individual teacher. 
But that is not so insurmountable as it might seem, pro-
vided the teacher has a real enthusiasm for and knowledge 
of his subject and is willing to make use of modern teaching 
methods and teaching aids. 
Although English teachers are familiar with the atti-
tude of dislike often expressed by high school students 
toward the study of Shakespeare as described by Shanley in 
2/ 
the New York Times -, Rodes maintains there is no need for 
this attitude. He points to the continued popularity of 
Shakespeare in the great world outside the classroom and 
feels that the reason for this attitude on the part of the 
pupils lies not with them nor with the playwright, but with 
the dull, dreary, incomprehensible method with which be has 
almost invariably been presented in American schools. He 
y op. cit. 
2/ J. P. Shanley, "News and Gossip Gathered on the Rialto", 
Wew York Sunday Times, Drama Section, (July 1, 19$1). 
compares this to the known interest of English school boys 
in 3hakespeare. Rodes reels that in terminal schools or 
below-average classes, the popular solution is just to say 
"they won•t take Shakespearel" whereas the truth is "they 
love Shakespearel" They just can•t see him for the forest 
of words surrounding him. In such classes, Rodes believes 
that if the teacher uses the proper technique in his ap-
proach to the play and does not attempt to use traditional 
methods, he can succeed in arousing interest and apprecia-
tion in pupils who may never again have such an opportuni-
1/ 
ty.-
Welles and Rogers, pointing a finger at the teacher, 
declare~ 
"It isn•t Shakespeare that Johnny can•t under-
stand, it•s you, the teacher, who is asking Johnny to 
read Shakespeare with smoked glasses. Take them off. 
The flavor will be new to you. Few new tastes are 
cultivated without some experimental lip smacking and 
wry faces. A pox on both the scientific and the 
sacrosanct approach to literature. We need neither 
the analytical nor the reverent approach. Shakespeare 
was written for the groundlings in the pit, fresh from 
the cock fights and the bear baitings."2/ J/ -
Christine Gibson , a member or the Committee on com-
munication of Harvard University working under the direction 
or Dr. I. A. Richards, is also critical of suggestions that 
1/ DaVid Rodes, "They Don•t Loathe Shakespeare", High Points, 
\April 1953), 35:47-55. 
gl Op• cit., 467. 
3/ Christine Gibson, "On Teaching Shakespeare", English 
Journal, (September 1942), 31:548-541. 
Shakespeare be excluded from the high school curriculum 
altogether or taught only to the chosen few. She feels 
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that such advice is just more of the old story now becoming 
common in education - "if the pupil cantt understand get 
down to his level and give him something he can". Quoting 
Dr. Richards, she maintains that one or the great vices of 
teaching reading today is the conception that everything 
read should be easily understood. Things worth thought and 
reflection cantt be taken in at a glance. She suggests that 
interpretation through context can be made an amusing game. 
"If clues in reading were exploited from the start, we 
should not have to try so hard to make Shakespeare interest-
ing". An ingenious teacher could give much help in develop-
Y ing such clues and cues. Again and again one sees the 
problem being laid upon the doorstep of the individual 
teacher. 
Methods of teaching Shakespeare:-- Above all else, 
study of this type should not drag; from the first to the 
last moment it must be kept alive, interesting, and vital 
to the class. Walsh fee·ls that a teaching approach should 
rest upon two fundamental assumptions: that the life of 
the plays resides 1n the words themselves, and that the 
plays are essentially dramatic poems. Because of this they 
are concerned with feelings, attitudes, and experiences 
which are not susceptible in any valuable way to paraphrase. 
y tbta. 
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They need to be accepted immediately as such. Children can 
often feel their way into the play's meaning and into the 
experience realized by it without actually understanding it 
in an intellectual sense. 
"Tone of voice, inflexion, modulation, stress in 
speech are often more important in conveying the playts 
content than any amount or paraphrase or treasonable 
explanation'."!( 
Walsh believes that since the plays are structurally 
designed for the stage they make proper impact only when 
acted or seen as drama. Since this writer is a teacher in 
England where recordings, film strips, and films are not so 
available as in the United States, he developed his own 
method of producing some kind of action in the plays. He 
did not follow the common practise of having the children 
read parts from their seats, but had the more realistic 
acting done by individuals reading and acting the parts 
before the class, however crudely, while the more stylized 
parts were done by groups of students reciting in chorus. 
"EVen in the more intensely poetic parts of a 
play it will be round that the verse divides into a 
more realistic, familiar kind and a more high poetic 
kind. The soloist can act the prosaic lines, the 
chorus chant the highly charged lines. 
"This method does keep most of the class actively 
and enjoyably engaged with Shakespeare and the writer 
is persuaded that the rhythm and sympathy of choral 
chanting will often help to communicate some part of 
the significance of what otherwise remains quite 
incomprehensible. Such significance is developed, 
1/ w. Walsh, 6 Sbakespeare in the Classroom", (London) 
1ournal of Education, (June 1952), 84:16-19. 
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too, in cooperation so that the more imaginative and 
sensitive pupils can influence the less without hurt 
feelings or conscious pressure."!/ 
Rodes thinks it a regrettable concept that the pla7s 
can be known only through reading. According to him, if a 
pupil never read a line of Henry V but was oriented by good 
teaching to a great moving picture such as Laurence Olivier's 
and thence guided through class discussion to future appreci-
ation and understanding he might well attain proficiency in 
this sector of English far beyond the reach of those whose 
approach to the play was confined to reading. The vital 
point is, he would do so in spite of any deficiencies in 
' 
reading ability which otherwise might preclude any reading 2/ . 
of the play through traditional means.-
Agreement seems to be general that the approach to the 
plays should be an oral or aural one. Many also suggest a 
visual or active participation on the part of the class. 
The methods used seem to be determined by the class to be 
taught. If it is a bright class of college-preparatory 
students there may be intensive preparation such as Fidone 
describes in his class on Hamlet. In addition to seeing 
films of Shakespeare's England and on his life, records of 
the entire play were listened to, before there was any 
attempt to read or discuss the play. The discussion which 
followed was lively and intense, leading up to quite 
y oP• cit. 
y Op. cit. 
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extensive further reading. :!1 
In a recent article in The English Journal, Mr. 
Ryerson of the Shady Hill School in Cambridge, Massachusetts, 
says that his ninth-grade English classes take four to five 
weeks in the study of Julius Caesar. Almost the entire play 
is read aloud by the class. Sometimes things are speeded up 
by the playing of Orson Welles• Mercury Theatre recording, 
sometimes the teacher reads., Mr. Ryerson asks himself, of 
each class, will the class be able to make sense out of the 
archaic vocabulary, the blank verse, the puns, the classical 
and anachronistic allusions, the confusion of names, the 
distortions of history? One gets the impression that he is 
seldom afraid to chance it. He says: 
HGiven the meaningfUl possibilities of this play, 
each teacher must decide whether or not his class is 
able to break through the difficulties to effect some 
communication with the play. That jud~ent, I think 
must be based not on reading rate or vocabulary count 
or spelling ability, but on a subjective estimate of 
the imaginative courage of the class. Class and 
teacher must be willing to take a risk, to ge beyond 
the printed words, not minding if they stumble over the 
first •Hencel•H2/ 
In the same issue of The English Journal, Mr. Cleveland 
A. Thomas discusses the teaching of Hamlet to average and 
better-than-average classes. He decries the idea that such 
a play is beyond the scope of the average secondary school 
1/ w1111am Fidone, HAn Above-Avera~e Class Studies HamletH, 
English Journal, (November 1956), 5:4'70-4'76. 
2/ Edward Ryerson, KJulius Caesar Once AgainH, English 
Journal, (January 1958), 47:1~7 
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pupil. In discussing his general approach to the teaching 
of such a play as Hamlet, Mr. Cleveland says that he 
generally starts out by including some Shakespearean back-
ground material, especially his theatre, its structure, and 
its methods of production. Usually, too, he has some dis-
cussion of how to read plays and a refresher on the reading 
of poetry. Then, if possible, in terms of class ability 
and time, he asks his students to read the whole play 
through rapidly to get the over-all picture and its story. 
At the end of this reading he gives the class a s1Ib.p;Le 
35 to 50 question objective-type test. 
The great bulk of the next four to six weeks his class 
spends on the careful re-reading of the play. The first 
three acts are discussed in considerabl!J detail. Mr. 
Cleveland also stresses tbe help he has received from the 
use of various teaching aids. He posts pictures of actual 
productions of the play, but not until after students have 
had a chance to form their own mental pictures. At the end 
of the discussion of the play he has found it helpful and 
stimulating to hear various recordings, followed by the 
students with the texts in their hands. They are thus able 
to compare the various ways in which actors can interpret 
certain passages, such as the famous "To be or not to be" 
soliloquy. This 
the play as they 
aid also assists 
1/ 
read it.-
those who do not "hear" 
!/ Cleveland A. Thomas, "A Focus for Teaching Hamlet", 
English Journal, (January 1958), 47:8-14. 
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In contrast to this rather leisurely and detailed man-
ner of studying the plays, other teachers find it helpful to 
go through them quite rapidly. ~ome have developed the tech-
nique of having pupils gather in a semi-circle while the 
teacher narrates the play to them as graphically as possible, 
stopping now and then to read actual passages or to play 
recordings of notable passages. Class questioning and dis-
cussion follow. Rodes used such a method in a class of 
below-average boys and was gratified by their attention, 
interest, and apparent understanding. He felt that: 
"It constituted, for me, a reproach to those who 
would deny our typical pupil the priceless experience 
of great literature because of his inability to cope 
with traditional media of communication. Delivered 
feelingly, through the spoken word, interwoven with 
narrative and exposition that justify and explain, -
the lines of Shakespeare become meaningful and inter-
esting to all - including the many who may never, and 
the many who would never be able to, grasp these 
lines through the written word."l/ 
Boyer, in an article in High Points, describes present-
ing Hamlet in this way to an average class of boys. Chairs 
were drawn in a semi-circle and the lights somewhat dimmed. 
The teacher-narrator rose and described the opening setting 
of the play, building a prose story. From then on the play 
alternated between the narrator and the "soul-searching 
delivery of Hamlet's great speeches as recorded by Maurice 
Evans". Perhaps, once or twice, the teacher asked a 
question, such as "Why doesn't Hamlet act?" but not for an 
!( Op. cit. 
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answer, only to cause reflection. In subsequent periods 
the characterization, the poetry, the problems were 
discussed. "These proved easy since the play had been made 
1/ 
alive, effective, and meaningful to the class."-
Y ~. 
· Some teachers, such as Louis Baldwin and Ben Renz , 
suggest simplified versions of the plays as texts or even 
go so far as to completely rewrite and condense the plays. 
Dora v. Smith warns of the dangers in too ready use of this 
method. She feels that simplified editions should not be 
used with any students who are capable of reading the origi-
nal version. Often, she feels, the simplified versions are 
uneven in quality and have failed to catch the dignity and 
spirit of the original; they give the student no clue to the 
author•s intent or achievement. Teachers should use substi-
tutes only as a last resource and after careful study of the 
w 
new form in relation to the original. 
Writing in the same vein, H. o. Makey says, "the liter-
ature class should be a place of learning, not merely a place 
to restate what is already known or remembered." If all that 
the teacher expects is that the pupil knows the story of say, 
1/ L. Boyer, "shakespeare a la Mode", High Points, (November 
r947l, 29:57-75. 
2/ Louis Baldwin, "shakespeare: To Be or Not To Be", Illinois 
English Bulletin, (October 1951), 39:7-14. 
~ Op• cit. 
WOp. cit., pp. 136-137. 
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Macbeth, there is no point in reading the play ••• rs it not 
the sentiments expressed and the characteristics and in-];/ 
sights into humanit,y for which we value Shakespeare1 
Other teachers found that a negative, skeptical, 
indifferent attitude toward the play to be taught proved 
psychologically sound in some cases. By making a group of 
girls feel that Julius caesar was really just for boys and 
a bit beyond them, Salibelle Royster egged them on and made 
them feel a challenge to show what they could do. As a 
result they sailed through this play, as well as A Midsummer 
Night's Dream, The Merchant of Venice, and The Lady of the 
Lake, in six weeks, happily writing themes, memorizing, and 
dramatizing. (Perhaps the word "sailed" was used advisedly). 
Miss Royster felt that: 
"The secret of the success of this experiment lay 
in sensing the direction in which the girls• minds 
were growing and in giving them at a time when they 
were ready tor it as much fine literature as they could 
take •••• Bu using a sort of negative technique the 
teacher can often draw students out, letting them think 
an idea is the irs rather than hers. Especially is this 
true of superior students, often the most neglected 
group in high school."g/ 
E. M. Holmes found it a gpod approach to speak skepti-
cally of the play rather than give it a big build-up. When 
asked, "Do we have to read Shakespeare?" she agreed only if 
80 percent of the class voted to do so. She consented that 
1/H. o. Mikey, "In the Literature Class", English Journal, 
TSeptember 1950), 39:360-366. 
2/ Salibelle Royster, -what, More Shakespeare?", Journal of 
~ducation, (January 1944), 127:13-14. 
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footnotes need be read only by those curious enough to wish 
to read them; no quizzes would be held; no memorization 
required. However, the pupils did agree to read three or 
four scenes a night and to write a paper about some aspect 
of the play. Undeniably, she pointed out, much was lost 
in this type of presentation, but also much was gained, 
such as: - the pupils' discovery that they could enjoy 
Shakespeare, as well as a fair understanding of the three-
dimensional quality of his poetry and of the contemporari-
ness of the problems which confront man throughout the ages. 
Most of all, they were ready to learn fUrther; minds were y 
not closed. 
Most of those writing agree that a play by Shakespeare 
needs to be taught as a single piece of work to a class as 
a whole working together. His plays are too multi-valued 
and his themes too complex to be taught within the fold of 
a single thematic unit. They are, as Loban aptly states: 
" ••• like rich tapestries, weaving into an 
ordered perspective many diverse human and literary 
elements. Such classics bring beauty, human values, 
emotion, and thought into a single organized realm. 
If skillfully taught, they may have an ordering effect 
on the personality and living of many adolescents. 
such documents deserve to be considered apart from the 
less ambitious materials of the literary curriculum."2/ 
In general, then, the task of the teacher, in present-. 
ing a play of Shakespeare to his class, is to guide, exact, 
1/ E. M. Holmes, "shakespeare without Pain", English Journal, 
TMay 19$3), 42:270-271. 
gl Op• cit. 
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require, and explain as be attempts to help his students 
to get the action, meaning, and beauty of the play. It is 
too much to expect the average student to "go it alone 11 in 
work of this complexity. The rewarding experience for the 
teacher is to try to help boys and girls, working together, 
to read and follow a play - to wrest the magic from the 
wealth of words - and to carry away a sense of enjoyment and 
1.1 
enrichment from the mutual experience. 
Do audio-visual aids helpt--opinion seems to be gener-
ally agreed that the use of audio-visual aids is helpful in 
teaching Shakespeare. When carefully chosen and properly 
used in the classroom they markedly arouse student interest, 
provide reality of experience with resulting increased 
understanding, and thus supply unusual motivation for 
gj 
regular classroom work. 
The Committee on Scientific Aids to Learning, of which 
Mr. Renz was a member, reported on the use of recordings 
from an exper1aant conducted with schools in 25 localities 
of different sizes in different sections of the country. 
Each school used a set of the Mercury recordings and accompa-
nying texts of either The Merchant of Venice or Twelfth 
Nip;ht. 
iJ Ruth Stroud, 11Learning to Read Shakespeare", Illinois 
Epglish Bulletin, (October 1951), 39:1-6. 
Y Dorothy Dixon, "Recordings Will Help11 , Enp;lish Journal, 
\September 1956), 45:341-344. 
"1. On all intelligence levels the experillle_ntal 
groups showed consistent superiority in mastery 
of content, understanding, and appreciation. 
Both high and low ability groups enjoyed the 
records immensely. 
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2. The experience hnproved the students• own dramati-
zations. 
3. The experience helped in the appreciation of 
beauty of language and of humor. 
4. Mastery of content was greatly increased. 
5. Students displayed extreme enthusiasm, strong emo-
tions, and vast improvement in oral reading and 
dramatizing. 
6. For the first time a Shakespeare play seemed to 
live for sophomores in high school."1/ 
The general reaction was one of overwhelming approval 
of the use of the records. 
In a study made by John T. Muri on the use of record-
ings 1n high school, he discovered that the recordings 
most highly regarded by teachers were those of Shakespearean 
plays, even though many teachers complained about the 
quality of the recordings. The votes for Shakespeare far 
outnumbered those for any other author except Chaucer and 
2/ 
Robert Frost.-
Recordings are far more commonly used than films 
because they are easier to obtain and use, but the teacher 
should be careful 1n considering the quality of the record-
ing to be used, its general adherence to the text in use 
!( Op. cit. 
gl John T. Muri, "The Use of Recordings in High School 
English Classes", English Journal, (January 1957),47:32-39. 
by the class, and the general dramatic effect which it 
achieves. MUri feels that this same test of quality 
should also be applied to record players. 
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"If a pupil is to appreciate beauty or respond 
emotionally or intellectually to a recorded stimulus, 
he should be given the best possible performance. 
It ought to be a well-established rule for audio 
aids in the classroom that the best is none too good. 
With the fine new recordings and reproducing machines 
that are available today, there is no excuse for a 
scratchy, tinny performance."!/ 
MUch the same considel'ation should be given to the 
use of films and film strips in the teaching of Shakespeare. 
Films of the plays prepared for classroom use are seldom 
done by great actors and are seldom equal to what pupils 
can get from a fine reading of the play or from excellent y 
records. In this respect film strips are somewhat better 
than some of the films for they are generally taken from 
actual feature motion pictures. However, some of the 
latter are so old as to be dated. Yet the field of class-
room 16 mm. film is new and growing and there is much ex-
cellent, new and exciting material becoming available to 
3/ 
the teacher of Shakespeare.-
care, discretion, and intelligence will need to be 
used in the selection and presentation of any audio-visual 
materials. The teacher will have to make his decision on 
Y Op. cit. 
2/ Dixon, Op. cit. 
3/ Ruth Mary Weeks, "Use Films - Yes, but Keep it English", 
English Journal,(March 1951), 49:139-143~ 
how to use such aids by an understanding of the group he 
is teaching and a knowledge of the goals he hopes to y 
attain. 
conclusions:-- The plays of Shakespeare form a great 
reservoir from which both student and teacher can draw in 
the process of developing "the kingdom within". Literary 
figures throughout the world and for generations have 
praised Shakespeare for his ability to deal with the 
commonplace, for his rare and universal understanding of 
the human creature in all his phases, and for his supreme 
gift of and enrichment of language. 
High school students of all ranges of ability are 
capable of recognizing Shakespeare's skill in dealing with 
such things as personal responsibilities, people without 
principle, the results of wrongdoing, the effect on society 
of discontented people - and many other themes as relevant 
today as they were When Shakespeare wrote of them. 
It is a dull student, indeed, who cannot be reached or 
touched by the dramatic language and stirring impact of 
such a play as Julius Caesar, and a dull teacher, indeed, 
who can find no way in which to make such a play interest-
ing, stimulating, and fun for his class. 
Shakespeare has provided an illimitable store of 
literary wealth for every high school English classroom 
in the United States. It is the teacher's responsibility 
1/ blxon, Op. cit. 
to introduce him to his students in a way that is alive, 
meaningful, and realistic. The ultimate decision seems 
to rest upon the teacher and his must be the choice: 
Is Shakespeare "to be or not to be?" for the high 
school students of America? 
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CHAPTER III 
EVALUATED BIBLIOGRAPHIES OF AIDS 
FOR TEACHING SHAKESPEARE 
PART I. BOOKS AS AN AID IN TEACHING SHAKESPEARE 
One approaches the field of the literature relating to 
Shakespeare with trepidation. In the great reference room 
of the New York Public Library are fifteen file cases with 
the simple label Shakespeare. This writer has made no 
attempt to be erudite in choosing books for teacher reading 
lists in this chapter. The chief effort has been to find: 
(1) contemporary and recent material, except in the few cases 
of invaluable classics; (2) authoritative books of actual 
value to a person engaged in high school teaching (for 
instance, books on textual criticism or the "origin" of 
Shakespeare are not included); (3) books that make lively 
and interesting reading, relatively free from pedantry. 
The amount of effort which has been expended in finding 
books for supplementary student reading may seem pointless 
to many. However, it is one of the great dreams of the 
teacher of literature to get pupils to read. The idea behind 
the preparations of these reading lists is that somehow -
somewhere - sometime, one of these titles with its anno-
tations may catch a pupil's eye and interest, and lead him 
on to try reading the book. 
-57-
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In selecting books for the Pupil Reading Lists, the 
writer has sometimes gone far afield. But is it not impor-
tant, among all the charming and tragic love stories that 
one can suggest for reading in connection with Romeo and 
Juliet, for instance, to remember those rude and ready lads 
in your class who would much prefer to settle for a bit of 
blood and battle? So one slips in a book or two for them 
with the excuse that it does have a renaissance background 
or a setting in Italy. 
In seeking books for both teacher and pupil the writer 
has kept in mind the many levels of interest and ability, 
and has sought evaluations by recognized authorities in the 
field. If an annotation in these. bibliographies is not 
accredited to a definite source it is generally a combina-
tion of the writer's own impression of the book and such 
reference works as the Book Review Digest and Booklist. 
Since this chapter is a source book, more material has 
been included than any one teacher or pupil will wish to 
use. 
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BOOKS FOR THE TEACHER 
I. BIOGRAPHIES OF SHAKESPF'..ARE 
1. Adams, Joseph Quincy, A Life of William Shakespeare. 
Boston: Houghton Miffllri Company, 1923. 
A "classic" in the field of Shakespeare literature. 
In it Shakespeare becomes alive and mortal - not 
some legendary figure, yet it is a book of scholarly 
research. If one tends b:l doubt that Shakespeare 
was the au thor of the plays, this book helps to 
dispel all doubt. The evidence which Professor 
Adams brings to the fore is more than enlightening; 
it is convincing. Strongly recommended for every 
teacher of Shakespeare. 
2. Chute, Marchetta, Shakespeare of London. New York: 
E. P. Dutton and company, 195o • 
A book that brings the past vividly to life and gives 
a fresh new approach to familiar material. It will 
appeal to both teachers and adult students. 
"A very attractive biography •••• Miss Chute does 
not print her documentation in footnotes, but the 
book is more accurate and scrupulous than many of 
those which do. All her facts are reliable; she 
makes no assertions for which there is not good evi-
dence; and she is less guilty of reading her own 
predilections into· the evidence than most of the 
other biographers." --G. E. Bentley, "Shakespeare 
and His Times", Contemporary Literary Scholarship, 
edited by Lewis teary. New1'ork: Appleton-century-
crofts, Inc., 1958, Po 55. 
3. Halliday, Frank Ernest, Shakespeare: A Pictorial 
Bio~aphy. New York; Tomas Y. crowell (Studio), 
19$ • 
"The object of this book is quite simply to describe 
what we know about Shakespeare's life after three 
centuries of discovery, and to illuminate and animate 
the story by illustration. n - Preface. 
"The book is to be COIIll11emed to all Shakespeare stu-
dents, and especially in the earlier stages", G. B. 
Harrison, Saturday Review of Literature, (August 3, 
1957), 40:17. 
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"This is the best one-volume account of Shakespeare's 
life and plays that I have read. It is sound and 
readable. The documentated illustrations are beyond 
compare. If you can read only one book on Shakespeare, 
choose this one without fail." - George Freedley, 
Library Journal, (September 1, 1957), 82:2050. 
Hill, Frank Ernest, To Meet Will Shakespeare. 
York: Dodd, Mead and Company, 1949. 
New 
A biography of Shakespeare, interlarded with fiction-
alized scenes in which the author dramatizes events 
in his hero's life, basing his inventions often on 
Shakespeare's own words or on knowledge or Eliza-
bethan manners and customs. 
"The best thing about this book is its decency. It 
is a sincere, respectful, indeed affectionate book. 
On the other hand the author's style and creative 
imagination are only those of a minor historical nov-
elist." - Alfred Harbage, New York Herald Tribune 
Book Review, (December 4, 1959), P• 44. 
Reese, Max Meredith, Shakeifleare: His World and His 
~· New York: st. Mart is Press, fnc., 1953. 
"The aim of this book is to provide anyone interested 
in Shakespeare with a fairly full and uncomplicated 
account or his age, his life, and his work." -
Preface. Contents: Beginnings; Shakespeare's prede-
cessors; Elizabethan state; Shakespeare's art; 
Shakespeare personally; Shakespeare's company; Order 
of the plays; Bibliography. 
"A well-researched, interestingly written, and schol-
arly study."- Kirkus,(June 1953), 21:347. 
"Mr. Reese is not, perhaps, a heaven-born critic ••• 
Nevertheless this is one of the best background books 
on Shakespeare that has been written, - informative, 
lucid, easily in control of its material, and exceed-
ingly well-arranged." - London Times Literary Supple-
ment, (July 3, 1953), P• 428. 
6. Wilson, John Dover, Essential Shakespeare: A Bio-
graphical Adventure. New York: The Macmillan com-
pany, 1932. 
A distinctly individual interpretation of Shake-
speare. 
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"The whole thing is an adventure; an adventure in 
biography by one who 1s best known as a textual 
critic of extreme acuteness and daring imagination. 
And, agree or disagree in detail, he must be a dull 
or a tired reader indeed who does not share the 
high-hearted excitement with which the adventurer 
leads him through magnificent country to a noble 
resting place. The little book is lively and amus-
ing. But it soars high and it probes deep. And its 
effect upon all is likely to be to send them eagerly 
to the reading or re-reading of the plays and the 
poems." - London Times Literary SUpplement, (April 
21, 1932), p. 287. 
II. THE ELIZABETHAN THEATRE 
1. Chambers, Sir Edmund, The Elizabethan State. New 
York: Oxford University Press, 1923. 
This reference work is one of the most comprehensive 
and accurate in the entire field of English and Amer-
ican literature, but it is not suitable for extended 
readings by any but the most determined students. 
It is a detailed and comprehensive analysis of all 
aspects of the Elizabethan theatre, including plays, 
players, playwrights, regulations, and theatrical 
economics. 
2. Chute, Marchette G., An Introduction to Shakespeare. 
New York: E. P. Dutton and Company, 19$3. 
A picture of the London stage of Shakespeare's time, 
how its plays were written, costumed, and rehearsed, 
and something of the lives of Shakespeare's fellow-
actors and their reactions to him. "Written in 
Miss Chute•s customary lucid and engrossing manner".-
Jacket cover. 
3. Harbage, Alfred B., ShakesPjare•s Audience. New York: 
Columbia University Press, 941. 
The book begins w1 th an audience leaving the first 
performance of Hamlet and from that moment on one 
is caught up in the reality of the time and the 
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people. An objective piece of work based on pains-
taking research, yet genuinely fascinating reading. 
Hodges, c. Walter, The Globe Restored: A Study of 
the Elizabethan Theatre. New York: Coward-McCann, 
Inc., 1953. 
"Mr. Hodges knows the literature of his subject, but 
he relies more on his imagination and his theatre 
experience than on Elizabethan stage directions and 
allusions. Ordinarily such reliance would be fatal, 
but fortunately Mr. Hodges• imagination is beauti-
fully disciplined and his theatre experience is 
varied. His own illustrations drawn for the book 
are pleasing and helpful." -G. E. Bentley, Shake-
speare and His Times", Contemporary Literary Scholar-
~. edited by Lewis Leary. New York: App1eton-
~ury-Crofts, Inc., 1958. P• 57. 
5. Smith, Irwin, Shakespeare's GlObe Playhouse. New 
York: Charles Scr16neris Sons, 1957. 
A modern reconstruction in text and scale drawings, 
based upon the reconstruction of the Globe by John 
cranford Adams. 
"Nowadays college and even high schools are building 
models of Shakespearean playhouses and this volume 
with its detailed scale drawings will be invaluable 
to them and is so recommended to high school, college, 
university, and larger public libraries, mostly for 
reference." - George Freedley, Library Journal, 
(January 1, 1957), 82:93. 
6. Thorndike, Ashley, Horace, Shakespeare's Theatre. 
New York: The MacMillan Company, 1916. 
Interesting source material on the stage in Shake-
speare's day. 
"Despite all that has been written on these subjects, 
it seems to us that Professor Thorndike, in these 
pages, has given us the truest picture we have of 
the conditions under which Shakespeare and his 
fellows composed their plays, of the characteristics 
of the histrionic art of the age, and of the dis-
tinctive qualities and outlook of the audiences they 
addressed." Nation, (May 18, 1916), 102:545. 
Webster, Margaret, Shakespeare without Tears. 
York: Whittlesley House, 1939. 
New 
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The author is an English actress who has won no 
small measure of fame as a director of Shakespeare's 
plays. Her book includes chapters on general 
principles of Shakespearean production, notes of the 
Elizabethan stage and actors, comments on problems 
of individual plays. 
"One of the best books written about Shakespeare in 
this century". -Mark Van Doren (from the book cover). 
III. SHAKESPEARE CRITICISM AND INTERPRETATION 
1. craig, Hardin, Complete Works of Shakespeare. 
Chicago: Scott, Foresman arid Company, 1951. 
Annotated texts of the plays, poems, and sonnets 
with a compendious but most readable introduction 
to the historical and critical background. A recent 
and excellent one-volume edition for the general 
reader, revised from an earlier edition. 
2. Craig, Hardin, Enchanted Glass: The Elizabethan 
Mind in Literature. F'airlawn, New Jersey: Essen-
tial Books, 1952. (First edition, 1936). 
A short book of scholarly essays in which Professor 
craig presents a panorama of Elizabethan mental life 
and of the books upon which that mental life was 
founded. 
"Although a most thoroughly scholarly piece of work, 
documented at every turn, this book is nevertheless 
a lively exponent of the Elizabethan mind as crystal-
lized in the literature of the age, and offers un-
commonly good reading for those who would like 
further knowledge of the intellectual interests of 
Shakespeare's day." - Percy Hutchison, New York Times, 
(May 31, 1936), P• 2o 
3. Craig, Hardin, Interpretation of Shakespeare, New 
York: Dryden Press, 1948. 
Analyzes and discusses all the plays, the sonnets, 
and the long poems. 
"A volume of considerable interest to the average 
student of Shakespeare who has scholarly inclina-
tions but no patience for the detail and time of 
exact work," - George Freedley, Library Journal, 
(June 15, 1948), 73:948. 
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Granville - Barker, Harley, Prefaces to Shake-
speare, Princeton, New Jersey: Princeton Universi-
ty Press, 1946, 
This book comprises a complete, analytical study of 
each play, including discussion of the way in which 
Shakespeare made his stage and even the limitations 
and conventions of his time serve his dramatic pur-
pose, It will give the student of Shakespeare a 
great deal of help in understanding Shakespeare's 
stagecraft as well as his characterizations and 
poetic eloquence, Total effect could be to send 
you back to reread plays you may not have read in 
years, 
5. Harrison, G. B., Shakespeare's Tragedies, New York: 
Oxford University Press, 1952. 
6. 
"So short a book cannot supply all the assistance 
needed for complete enjoyment, but occasional re-
marks about versifications, characterization, plot 
structure, dramatic technique, and Elizabethan stag-
ing illuminate the plays and suggest the riches that 
may be discovered by continued reading of them and, 
above all, by frequently seeing the tragedies per-
formed," - J. G. Manaway, New York Times, (July 13, 
1952), p. 12. 
Nicoll, Allardyce, ShakesEeare An Introduction to 
His Works, New York: Oxford ~niversity Press, 1952. 
"This book contains a lucid and interesting account 
of the later histories, an illuminating comparison 
of Julius caesar and Macbeth, a very fair treatment 
of the prob1~ of Shylock, some just remarks on the 
uncertainty of attitude in Coriolanus, and much co-
gent quotation from the plays, • , • Admirably cal-
culated in tone, it should stimulate its readers to 
a fresh exploration of Shakespeare as well as a 
fuller investigation of modern criticism and inter-
pretation." - G. B. Harrison, London Times Literary 
supplement, (December 26, 1952), p. 8$4. 
Discusses five plays: Julius Caesar, Richard II, 
Richard III, Henry V and Coriolanus. 
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An invaluable book for any teacher of the history 
plays and an inspirational one to any teacher of 
Shakespeare. It is imaginative and full of contemp-
porary meaning but leaves it to the reader to draw 
parallels or conclusions. 
8. Shakespeare, William, Standard Book of Shakespeare 
Quotations; compiled and arranged by Berton E. 
Stevenson. New York: Funk and Wagnalls, Inc., 
1954. 
"Contains 600 pages of quotations, and an index and 
concordance of 163 pages ••••• The quotations are 
grouped alphabetically by sUbject, and under each 
subject alphabetically by play or poem, with the re-
sult that cognate quotations have been brought to-
gether." - Foreword. 
"This is a conclusive reference tool in this field • 
• • • • • Unusually well done". - George Freedley, 
Library Journal. (November 15, 1953), 78:2040. 
9. Smith, Logan Pearsall, On Reading Shakespeare. New 
York: Harcourt, Brace and Company, 1933. 
"This exquisite bit of fine writing is to be treas-
ured not as important criticism, much less as schol-
arly judgment upon sifted evidence. It is the har-
monic throbbing of an exquisite mind thrilled by the 
beauty and power of Shakespeare. It is a tribute 
from a reader, of gratitude and affection for the 
great reward he has found in making Shakespeare his 
own", - H. M. Mccracken, Saturday Review of Litera-
~· (September 16, 1933), 10:105. 
10. Tillyard, E. M. w., Shakespeare's History Plays, 
New York: The Macmillan Company, 1946. 
"There may not be general agreement with Tillyard•s 
interpretation of many details of character, design, 
allusion and imagery. He evinces a tendency to ex-
plain any defects as due to Shakespeare's general 
plan. But the general conclusion to be drawn from 
Tillyard•s exposition is an important one, for it 
presents ua with a Shakespeare more thoughtful, 
more intellectual, more philosophical than that 
which many people even today have inherited from 
the nineteenth century, - a Shakespeare ranking 
not only as a poet but as a thinker, with Dante 
and Milton." - s. s. Chew, Weekly Book Review, 
(March 10, 1~6), p. 28. 
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11. Van Doren, Mark, Shakespeare, New York: Doubleday-
Anchor, 1953. (First edition, 1939). 
Thirty-four chapters of ·critical comment on the 
plays of Shakespeare, one chapter to a play, with 
an added chapter on the poems. 
"The book is written on a level of original but un-
pretentious insight and is remarkable for its 
closeness to the plays, Nowhere does Mr. van Doren 
depend tor effect on grand generalizations, His 
comments seem to stream naturally out of the 
dramas; they are not superimposed upon them. A 
wise and distinguished book". - Clifton Fadiman, 
New Yorker, (September 30, 1939), 15:69. 
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BOOKS FOR STUDENT READING 
I. BACKGROUND BOOKS OF TH'S PERIOD. 
A. SHAKESPEARE, AND ELIZABETHAN ENGLAND 
1. Batchelor, Julie Forsythe, and Claudia De Lys, 
Superstitious? Herets Why. New York: Harcourt, 
Brace and company, 19$4. 
A book dealing with various popular beliefs, say-
ings, and customs, many of which antedate Elizabe-
than times. You may find this book useful in trac-
ing some of the superstitions W:l ich Shakespeare in-
troduces into his plays. 
2. Churchill, Winston, The New World. New York: 
Dodd, Mead and Company, 19$6. 
Written with gusto and in the rich and beautiful 
prose for which he is famous, this second volume of 
the great Prime Minister's History of the English 
SSeaking Peoples tells the story of the TUdors and 
t e Stuarts, and of the establishment of constitu-
tional monarchy for England. 
3. Chute, Marchetta, G., Shakespeare of London. New 
York: E. P. Dutton and Company, 19$o. 
4-
A biography that brings the past vividly to life. 
It gives a flesh and blood reality to a great 
figure from the past. 
"A very attractive biography for beginning students 
of Shakespeare". - G. E. Bentley, "Shakespeare and 
His Times", Contemporary Literary Scholarship, 
edited by Lewis teary. New York: Appleton-Century-
Crofts, Inc., 1958, p. 55. 
Chute, Marche tte G., Stories from Shakespeare. 
Cleveland; world Publishing Company, 19$6. 
"For young adult readers, especially those who are 
eager to read, understand, and enjoy Shakespeare, 
stories from Shakespeare retold by Marchette Chute 
is a fine reference book". - Charlotte Jackson, 
Atlantic Monthly, (December 1956), 198:103. 
Davis, William Stearns, Life in Elizabethan Days. 
New York: Harper and Brothers, 193b. 
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Life in the EngLand of Queen Elizabeth described in 
terms of the concrete - food, clothes, travel, 
work, and play. The author takes an imaginary 
person, Sir Walter Hollydean of Boroughport, and 
around this central figure and his intimates weaves 
a picture of the typical modes, manners, and 
customs of an Elizabethan community in the time of 
Queen Elizabeth. 
"Nicely written and generally accurate account of 
the life in an English village from hall to 
cottage." - Saturday Review of I.iterature, 
(December 13, 1930), 150:8o4. 
6. Godwin, Edward, and Mrs. stephanie Godwin, Green-
wood Tree: A Portrait of William Shakespeare. New 
York: E. P. Dutton arid Company, 195o. 
An imaginative biography of Shakespeare for ages 
eleven to fifteen. 
"Though the book presents as fact much that has 
been discredited by recent research, it is valuable 
as a colorful introduction to the great playwright 
and his time. Recommended." - Elizabeth Hodges, 
Library Journal, (November 15, 1950), 75:2019. 
7. Hodges, Walter c., Shakespeare and the Players. 
New York: Coward-McCann, Inc., 1949. 
"Seldom has so delightful a small book as this come 
to help boys and girls to relive the age of Shake-
speare •••• Everything about the book - the facts 
chosen, the style, easy but far from childish, the 
pictures - is admirable and engaging." - L. s. 
Bechtel, New York Herald Tribune Weekly Review, 
(April 24, 1949), P• 9. 
8. Irving, Washington, 11 Stratford-en~Avon" from The 
Sketch Book. New York: Dodd, Mead and Company; 
Irving was one of the first Americans to see and 
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write of England sympathetically and understand-
ingly back in the days When America had just fought 
her second war with the old mother country. 
Irving's descriptions of rural England were to give 
fresh interest to American readers in the old home 
of their forefathers, and they are as fresh and 
delightful today as when they were first written in 
1819. 
9. Nicoll, Allardyce, The Elizabethans Introduced. 
10. 
New York: Cambridge university Press, 19$7. 
A "picture-document" history of Elizabethan England. 
"Here is a rich panorama of the most fascinating 
period in English history arranged by a man whose 
interest in its personalities is untarnished by 
academic dullness and published at a price any 
school library can afford." - G. Gould, Chicago 
Sunday Tribune, (March 17, 1957), p. 5. 
Norman, Charles, The Playmaker of Avon, Philadelphia: 
McKay and Company, i<;ii09. 
A biography of Shakespeare for young people. The 
author relates the known facts of Shakespeare's 
life and combines these with a picture of London 
life in Shakespeare's time and also with interpre-
tations of bits from the plays that may be in some 
degree auto-biographical. 
"It recreates vividly the contemporary life of London 
and Stratford. A readable book and an invaluable one 
for high schools and junior colleges." - s. M. G. 
Davies, Saturday Review of Literature. (November 12, 
1949), 32:40. 
11. Norman, Charles, So Worthy a Friend: William Shake-
speare. New York: Rlnehirt and Company, fnc.,1947. 
A short biography of Shakespeare based on facsimile 
documents and on interpretations of his writings. 
A more advanced book for students who enjoy adult 
reading. 
"A lively, thoughtful, opinionated, sometimes 
exasperating, thoroughly enjoyable book." - w. B. c. 
Watkins, New York Times, (December 14, 1947), p. 18. 
12. White, Mrs. Anne Terry, Will Shake ape are 
Globe Theatre, il. by c. waiter Hodges. 
RandOm House, Inc., 1955. 
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and the 
New York: 
A thoroughly readable biography of Shakespeare on 
the junior high level. - Kirkua, (August 15, 1955), 
23:604. 
"Will serve as an introduction to Shakespeare for 
exceptional children, but use with caution, as 
interest level is ninth grade and up, while read-
ing le¥el is sixth-seventh grade. Might serve for 
slow readers in the ninth grade." - R.H. Urban, 
Library Journal, (November 15, 1955), 80:2648. 
B. B!O(}R.U'HIES OF QUEEN ELIZABETH AND arHER ELIZABETHANS 
1. Anderson, Maxwell, Elizabeth the Queen. New York: 
Harcourt, Brace and Company, 193o. 
A poetic drama about an extraordinary woman. 
"A text pleasant to listen to, with splendor yet 
with tact, and enough archaic in ita style tore-
mind us or Shakespeare without taking away from the 
contemporariness of the play. One of the few play-
wrights of today who has the rich tongue to deal 
with such a theme." - Mark Van Doren, Nation, 
(November 19, 1930), 131-562. 
2. Chidsey, Donald Barr, Elizabeth I. New York: Alfred 
A. Knopf, Inc., 1955. 
This volume in the Great Lives in Brief series lives 
up to ita name. In a !ive!y and entertaining style 
it presents the high points of Elizabeth•a life and 
personality, and of her contemporaries in England 
and on the continent. 
"Elizabeth I has been over-rated by many enthusias-
tic biographers and this incisive study of her, as 
a woman and as a queen, is a refreshingly candid 
portrait set against the background of a crude and 
violent age." - New York Herald 'T:t>ibune Book Review, 
(July 17, 1955), P• • 
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3. Chute, Marcheete G., Ben Jonson of Westminster. 
4. 
New York: E. P. Dutton arid Company, 1953. 
A biography of "rare Ben Jonson", poet laureate of 
England, playwright in the Elizabethan theatre, 
and a friend of Shakespeare, Beaumont, and Herrick. 
"No ordinary biographer is Marchette Chute. Her•s 
is the rare gift, rare that is in a scholar, of 
capturing time and place so completely that her 
readers are translated into the century and the 
locale against which her central figure moved and 
had his being. • • • Here is another London, the 
London of the court ••• the London of Shakespeare 
and his world of the theatre." Kirkus, (August 1, 
1953), 21:524. 
King, Marion, Elizabeth the Tudor Princess. 
delphia: J. B. Lippincott Company, 194o. Phila-
The story of the girlhood of one of England's great-
est queens. Based on authentic historical records, 
some of them Eliza'beth' s letters. An excellent book 
for high school readers. 
"One cannot read it without wanting to continue be-
yond the place where this book leaves one." - D.L. 
wood, Library Journal, (August 1940), 65:661. 
Magnus, Philip, Sir Walter Raleigh. 
Macmillan Company, 1956. 
New York: The 
This brief biography, lively, exciting, and well-
written, brings to life not only one of the great, 
if controversial figures of the Age of Elizabeth, 
but also of the many-sided age itself. 
6. Strachey, Lytton, Elizabeth and Essex. New York: 
Harcourt, Brace and Company, 1928. 
A subtle portrayal of Queen Elizabeth, Essex, Raleigh, 
Bacon, Tyrone of Ireland, Philip of Spain, and of 
their effect upon one another. Elizabeth becomes a 
real woman and Essex a real man. Both are strong, 
forceful, and mighty. A mature biography for mature 
students. 
"The magic of the pages draws one back again and 
again. This is a book impossible to read but once; 
the style haunts one; the effect of the whole is 
pure enchantment." - New York Times, (December 2, 
1928), p. 12. 
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C. NOVELS OF ELIZABETHAN DAYS 
1. Clemens, Samuel (Mark Twain), The Prince and the 
Pauper. Chicago: Scott, Foresman and Company. 
A book for young people by the greatest of American 
humorists. However, this story of the days of Eng-
land during Elizabeth•s childhood, when her brother 
Edward reigned as king, has more serious moments 
than comic. It is an impressive panorama of 
splendid scenes of ancient legal and royal cruelty, 
and a whopping good story to boot. 
2. Chute, Marchetta G., Wonderful Winter. ~ew York: 
E. P. Dutton and Company, 1954. 
3. 
Young Sir Robert Wakefield, called Robin, lived in 
suffolk with three maiden aunts. When the aunts 
refused to let him keep his beloved puppy he fled 
to London with his pet. There he lived for a 
season with the Heminges and took small parts in 
Mr. Shakespeare's plays. rlhen the Burbages were 
about to lose their theatre Robin returned home. 
"Delightful and authentic. Good feeling for family 
life, the excitement of the theatre, London and 
London crowds, and a corner-of-the-eye view of 
Shakespeare are in this book." - F. L. s., saturday 
Review of Literature, (November 13, 1954), 37:91. 
Eckerson, o., ~ Lord Essex. 
and Company, 1 4. 
New York: Henry Holt 
A fictionalized account of the loves of Queen Eliza-
beth of England and Lord Essex. It begins with 
Essex as a boy being presented to the Queen, and 
closes with his death in the Tower of London. Recom-
mended for fairly adult readers in high school. 
"The Elizabethan world in full panoply, is here 
paraded in fresh, well-authenticated coloring for 
those readers for whom this love story will always 
have an allure." - Kirkus, (January 15, 1955), 23:52. 
4. 
5. 
Goudge 1 Elizabeth, Towers in the Mist. New York: 
coward-McCann, Inc., 1938. 
A lively tale of Oxford in the days of Queen 
Elizabeth. 
"Rather than delving deep into historical facts, 
Miss Goudge has kept her story toned with just 
enough of the flavor of the Elizabethan era, with 
its bits of verse, to preserve the atmosphere of 
the time." - Oliver Hewell, Boston Transcript, 
(May 28, 1938) 1 p. 12. 
Irwin, Margaret, Yo~ Bess. 
Brace and company, 5. New York: Harcourt, 
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Historical novel based on the childhood and young 
womanhood of Elizabeth Tudor, later Queen of Eng-
land. The time covered is from Elizabeth's twelfth 
year to the death of her brother, Edward VI, in 
1553. 
"It is an enchanting book, with better pace and 
more color than anything Margaret Irwin has done." -
Kirkus, (February 15, 1945) 1 12:77. 
"Miss Irwin's characters are drawn in the round, 
action is swift and exciting, language is quick and 
warm. In the story are the boisterous gayety and 
strident color that were sixteenth century court 
life in England, and the swirl of intrigue." -
w. K. R., Christian Science Monitor, (March 22, 
1945), P• • 
6. Irwin, Margaret, Elizabeth, Captive Princess. New 
York: Harcourt, Brace arid Company, I9L8. 
Sequel to the authorts Younf Bess. It traces in 
fiction form the life of Ei zabeth from the death 
of her young brother, Edward Vt, through the brief 
reign of Lady Jane Grey to the marriage of Queen 
Mary, when Elizabeth was twenty. 
"Miss Irwin in retelling a familiar story succeeds 
admirably in making it seem not only fresh but 
exciting." - Iris Barry, New York Herald Tribune 
Weekly, (December 5, 1948} 1 p. $. 
7. Irwin, Margaret, Elizabeth and the Prince of Spain. 
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New York: Harcourt, Brace and Company, 1953. 
The third in the author's series of historical nov-
els based on the life of Elizabeth I. It presents 
Philip of Spain as the husband of Queen Mary, but 
strongly attracted to the Queen's younger sister, 
Elizabeth. The novel closes shortly after the coro-
nation of Queen Elizabeth. 
11Well-wri tten, historically correct, and fascinat-
ing to the last page •••• Highly recommended." -
Katherine Shorey, Library Journal, October 1, 1953), 
78:1686. 
B. Letton, J. D., Young Elizabeth. New York: Harper 
and Brothers, 1953. 
A biographical novel based on the young womanhood 
of Queen Elizabeth I. The book closes with the 
death of Queen Mary and Elizabeth's realization 
that she is queen of England. Recommended for girls. 
"The drama and intrigue, the emotional unrest and 
political strife that played so large a part in 
shaping the character and future conduct of England's 
first Queen Elizabeth have been skilfully captured 
in this novel." - Andrea Park, New York Times, 
(June 7, 1953), P• 23. 
9. Payne, Robert, Roaring Boys. New York: Doubleday 
and Company, 1955. 
A novel about Shakespeare and his players between 
the years 1603, when Elizabeth I died, and December 
1607, when Shakespeare's brother Edmund was buried. 
"The happiest passages are the descriptions of the 
English countryside essential in a novel about a 
man who loved and understood all nature. The dia-
logues too have a zestful English flavor, not 
omitting a proper seasoning of bawdiness, all 
achieved without archaism or artifice. Best of all 
are the evocations of the Shakespeare theatre." -
Caroline Tunstall, New York Herald Tribune Book 
Review, (September 4, 1955), p. 5. 
10. Scott, Sir Walter, Kenilworth. New York: Dodd, 
Mead and Company (Great Illustrated Classics). 
A novel based on the tradition of the tragic fate, 
in the reign of Elizabeth I, of the beautiful Amy 
Robsart who was enticed into a secret marriage 
with Elizabeth's favorite, the Earl of Leicester, 
Among the many interesting features of the novel 
are the glimpses of the court of Elizabeth, and 
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the description of the revels at Kenilworth Castle, 
II. SUGGESTED READING FOR THREE SPECIFIC PLAYS OF SHAKESPEARE 
A, JULIUS CAESAR 
1, Bentley, Phyllis, Freedom Farewell, New York: The 
Macmillan Company, 1936. 
A reconstruction of the life of Julius Caesar from 
the days of his youth to his death; and its after-
math - the accession of Augustus. The novel gives 
a frank picture of forty years of Roman society and 
politics, 
"Miss Bentley writes with sincerity, she eschews 
flourishes, and the story she has to tell is one 
men have never failed to find engrossing," -
Geoffrey Stone, Commonweal, (May 1, 1936), 24:23. 
2, Buchan, Jobh, Julius Caesar. New York: Appleton-
Century-Crofts, Inc., 1942. 
A short, compact biography emphasizing Caesar's ser-
vices to the Roman state as administrator and law-
giver as well as military leader, 
"A brief but adequate and satisfactory biography, 
As a background it presents an excellent summary of 
Roman political, religious, and social life," -
America, (November 26, 1932), 48:190. 
3, Clough, Arthur Hugh, Plutarch's Lives (revised), 
New York: Modern Library, 
Volume v. contains the lives of Marcus Brutus and 
Antony and makes interesting comparisons to show 
how closely Shakespeare's Julius Caesar followed 
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North•s Plutarch's Lives. 
Coles, Manning s., Great caesar•s Ghost. New York: 
Doubleday and Company, 1943. 
MYstery-adventure story for readers of high school 
age. A group of modern explorers penatrate to a 
Roman community, lost in the heart of Africa for 
some nineteen hundred years, and there find the 
truth about a gold bracelet which had belonged to 
Julius caesar. 
"Author is tops in adult mysteries and has combined 
the same ingredients for young people plus a large 
dose of Roman life and customs."- Lena Barksdale, 
Library Journal, (October 15, 1943), 68:847. 
DeWohl, Louis, The Stear. 
Lippincott Company, 955. Philadelphia: J • B. 
A very @'Od novel of Roman life. The young son of 
a noble family experiences worldly disaster, but 
discovers new life at the scene of the crucifixion. 
A vast canvas of place and characters is employed; 
the crucial scenes are painted vividly, the writing 
bas vigor, color, and excitement. 
6. Duggan, Alfred, Julius caesar. New York: Alfred A. 
Knopf, Inc., 195$. 
A trenchant biography of the great Roman which makes 
him sound as contemporary as today•s headlines. No 
reader could fail to enjoy this one. 
7. Duggan, Alfred, Winter Quarters. New York: Coward-
McCann, Inc., 19$6. 
8. 
An historical novel with a difference. The fears 
and hopes that motivate two young Gauls and the 
other characters of this epic of Roman times are 
brought out with star·k clarity. Plot, character, 
and setting are combined to produce a vivid, 
absorbing, and instructive chronicle. 
Foster, Genevieve, Augustus Caesar's World. 
York: Charles Scribner's Sons, 1948. New 
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The story of the exciting events that followed the 
death of caesar •••• of the conspirators, Brutus 
and Cassius, Antony and Cleopatra and their famous 
love affair. Augustus was only a boy of 18 when 
the story opens in March, 44 B.C., with the death 
of his great uncle, Julius caesar. 
9. Laurence, Isabella, The Gift of the Golden Cup. 
New York: Bobbs Merrill Company, ~~4o. 
A tale of Rome and pirates, two thousand years ago. 
A wild and reckless chariot race in Rome was 
followed by festivals and fighting in Greece, and 
mysterious goings-on concern a beautiful golden cup 
and hidden treasure. 
10. Lewis, Sinclair, It Can•t Happen Here. New York: 
Doubleday and Company, 1935. 
The author shows how easily a dictator could destroy 
American liberty. The time is the latter 1930•s and 
the United states is pictured, satirically, in the 
clutches of a revolution, enduring atrocities of the 
type associated with European dictatorships. The 
author warns that dictators do not help the common 
man but bring only hunger and slavery. 
11. Mainzer, Ferdinand, Caesar•s Mantle. New York: The 
Viking Press, 1936. 
Narrative description of Roman history during the 
turbulent last days of the Republic. It spans the 
time from the death of Julius Caesar to the crowning 
of his heir, the emperor Augustus. 
"Dr. Mainzer•s book deserves a place in the history 
library of both high school and college, but is not 
limited to such. It has much to offer to those 
interested in present-day politics, to those who 
like to read history and biography, and to those 
who enjoy well-written non-fiction." - c. G., Boston 
Transcript, (April 18, 1936), p. 4. 
12. Mills, Dorothy, The Book of the Ancient Romans. New 
York: G. P. Putnamis Sons, 192'(. 
An introduction to the history and civilization of 
13. 
1.4. 
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Rome from the founding of the city to its fall in 
476 A. D. The book serves agreeably and interest-
ingly as an introduction b:l Rome for young persons. 
Orwell, George, The Animal Farm, New York: Har-
court, Brace and Company, 1946. 
Political satire on revolution and dictatorship, 
enacted when animals on an English farm drive out 
their human mas.ters and take over, The pigs, being 
the most intelligent, soon rise b:l the top. But 
the utopia is short-lived, 
"It is a feather in George Orwell's cap that his 
satire on the methods of a dictatorship is not only 
interesting, as a satire, but has the merit of be-
ing a gpod story," - Eric Forbes-Boyd, Christian 
Science Monitor, (December 15, 1945), p, 16, 
Riencourt, Amaury de, The Coming Caesars, New York: 
coward-McCann, Inc., 1957. 
The western world of EUrope and America is threat-
ened with caesarism on a scale unknown since the 
Roman Empire, This book contends, as well, that 
democracy unintentionally leads to imperialism and 
that imperialism just as inevitably destroys re-
publican institutions, 
"Mr. de Riencourtrs arguments are entertaining, 
acute, and penetrating, • , , , His conclusions will 
undoubtedly provoke and startle his American readers, 
but it will do them no harm to be steeped in this 
mildly acid solution of French criticism" - Geof-
frey Brunn, New York Herald Tribune Book Review, 
(July 7, 1957), p, 5. 
The writer feels that this is a book for adult, 
superior students, capable of reading it with a 
critical approach, 
Shore, Maxine, The Captive Princess, 
Longmans, Green and Company, 1952. 
New York: 
Story of a princess of Britain who lived in the 
first century A. D,, and knew the semi-barbaric 
world of a small British kingdom, the pagan, civi-
lized world of Rome, and the secret world of the 
16. 
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early Christians. 
"A beautiful story •••• No student of history in 
high school should miss this book." - F. w. Butler, 
Library Journal, (October 15, 1952), 77:1749. 
warren, Robert Penn, All the Kinfs Men. 
Harcourt, Brace and Company, 194 • 
New York: 
Character study of a southern demagogue who rose 
from obscurity on a farm to the virtual dictatorship 
of his state. 
"There are not too many good political novels. This 
is one. More important, it is a good novel, and 
at any time there are even fewer of them." - J. P. 
Wood, Saturday Review of Literature. (August 17, 
1946), 29:11. 
17. Wilder, Thorn ton, The Ides of March. New York: Har-
per and Brothers, 1948 • 
The last months of Julius Caesar's life as they have 
been revealed through (imaginary) personal letters 
and secret documents hitherto unknown. A novel in-
terpretation of Roman society seen through the eyes 
of the great dictator himself who personified so 
many of the characteristics of his age. 
B. MACBETH 
1. Baker, Nina Brown, Robert Bruce, King of Scots. New 
York: The Vanguard Press, 1948. 
The heroic myth of the great Scot•s liberator, Robert 
Bruce, can offer a striking contrast to the destruc-
tive ambition of such a man as Macbeth. 
"There couldn•t be a better story for boys of all 
ages than that of RObert Bruce. The outlines of it 
are set forth here in a clear, skilfull, matter-of-
fact narrative which does not quite destroy the glam-
our of the old tale by the cheerful, conscientious 
modernity of its treatment." - Garrett Mattingl~ 
Saturday Review of Literature, (December 11, 194B), 
31:36. 
2. 
3· 
Brockway, Wallace, Hi~h Moment. 
and Schuster, Inc., 1 $$. 
New York: Simon 
The "high moment" is the decision that determines 
the course of a great man1s life, and hence of 
history. Some of the men discussed in this excel-
lent·,book are Goethe, Beethoven, Lenin, Napoleon, 
Hitler, and Lincoln, The essayists, all authori-
ties in their fields, take brilliant advantage of 
the occasion. 
OINeill, Eugene, The Emperor Jones, New York: 
Appleton-Century-Crofts, Inc., 1921, 
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The negro "Emperor Jones" is shown throughout a 
night of fear in a west Indian forest haunted by 
visions of an unsavory past and conquered at last 
by the very superstitions he has flouted. A re-
markable play either to read or to see and haunting-
ly similar to Macbeth in its sense of nightmare 
and insane blackness, 
Shakespeare, William, 
gested ones: Hamlet, 
edition may be used, 
Any of his tragedies. 
King Lear, or Othello, 
sug-
Any 
Each tragedy of the great playwright deals with 
some aspect of human failings or weakness which 
inevitably leads to tragedy and death. 
c. ROMEO AND JULIET 
1, Besler, Rudolf, Barretta of Wimpole Street, Boston: 
Little, Brown and Company, 1936. 
A five-act play based on the romance of Elizabeth 
Barrett and Robert Browning. Not a tragic love af-
fair as is Romeo 1 s and Juliet 1 s but one with a very 
happy ending. 
"A fascinating, literate, and charming play of one 
of the great love-affairs of history, Among modern 
historical dramas this one will surely rate high", -
w. P, Eaton, Books, (January 11, 1931), p. 16, 
Chute, Marchetta G., The Innocent Wa!faring, 
York: E. p, Dutton and Company, 195 , 
Enchanting story of the younger generation and 
young love - back in Chaucer's day, 
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New 
3. Cronquist, Mabel, Bianca, New York: G. p, Putnam's 
sons, 1956. 
4. 
The political affairs of the City States of Italy 
in the fifteenth century when the Medici, Sforza, 
and Monefeltro families were powerful rulers, pro-
vides the exciting theme of this historical romance, 
Daly, Maureen, Seventeenth Summer, New York: Dodd, 
Mead and Company, 1942. 
This book has been described as the 11Li ttle Women" 
of this century, It captures the magic and wonder 
of first love that can never be felt a second time. 
Miss Daly's novel will take every reader back to 
his own youth and his own first love, 
"Seventeenth SUIIIlller deals with one of the oldest 
themes rn the world, the theme of first love, and 
deals with it in a faahlgn which is so unhackneyed 
and so fresh that one forgets how often the same 
story has been told before," - E. H. Walton, New 
York Times, (May 3, 1942), P• 8. -
Dimitri, Piotr, "Eternal Lovers: Picture Story", 
coronet, (November 1950), 29:45-52. 
In the distinguished paintings by Fiort Dimitri, 
coronet presents the drama that has awakened 
answering echoes in the hearts of lovers of every 
age. Seven exquisite pictures in color of the 
story of Romeo and Juliet, 
6. Pugh, J9hn J., Captain of the Medici. Boston: 
Little, Brown and Company, 1953. 
Historical novel with the republic of Florence in 
the sixteenth century as background, It is the 
story of a blacksmith's son who rose to be a 
captain in the Bane Nere, 
"Mr. Pugh writes well and tells a good story well 
out in front of historical background ••• Recom-
mended for story value as well as his tory of the 
period." - Katherine Shorey, Library Journal, 
{December 15, 1953), 78:2212. 
7. Rostand, Edmund, Cyrano de Bergerac. New York: 
Henry Holt and Company, 1937. 
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Rostand was a great dramatist of modern France and 
Ctrano is his masterpiece. It is based on the life 
o an early French novelist and dramatist. The 
play is a mixture of pathos and comedy, as well as 
heartbreaking romance, and is still popular in the 
theatre. The big-nosed; ill-starred poet and 
lover was played by Jose Ferrer in 1946. 
PART II. AUDIO-VISUAL AIDS FOR TEACHING SHAKESPEARE 
It is not within the scope of this paper to discuss in 
detail the virtues or values of audio-visual aids in teach-
ing literature. However, a brief discussion of the use of 
films, film strips, and recordings is included in a previous 
1/ 
chapter of this thesis.-
The chief difficulty in making usa of such aids is where 
to find them. One of the early discoveries made in the pre-
paration of these bibliographies was the lack of a central 
source of information regarding them. In the Boston metro-
politan area, where one might expect to find a well-stocked, 
centralized source of information about and supplies of 
recordings, films, and film strips on Shakespeare, the oppo-
site was found to be true. 
The Boston Public Library, which proved to be the best 
source of such materials available to the general public, 
has three 16 mm. films on Shakespeare's life and theatre; 
one film each of Julius Caesar and Macbeth, and no film 
strips. To take films out of the library one must be repre-
senting a group and have a film card. Recordings are avail-
able to anyone having a library card. The record library has 
one recording each of Julius caesar and Macbeth, and four 
recent recordings of Romeo and Juliet. 
The audio-visual department of the Massachusetts State 
!(cbipter II, Part 1, pp. 50-53. 
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Department of Education on Newberry Street in Boston supplies 
no audio-visual aids for teaching shakespeare. 
The audio-visual department of Boston University carries 
recordings and film strips on teaching Shakespeare, but these 
are available to faculty and student teachers only. It has a 
film library from which other schools or teachers may rent 
films. This includes seven films on Shakespeare; three of 
background material and four on the plays. The rental for 
these films is about the same as that of the commercial 
houses. If a film or recording is available at the Boston 
Public Library or at Boston University, it is so noted in the 
bibliography. 
Since it is probable that the same difficulties in locat-
ing materials apply in other metropolitan centers, and 
certainly to smaller cities and towns, it is obvious that the 
individual high schools or the audio-visual departments of 
metropolitan high schools will need to build their own source 
libraries of such teaching aids. However, it is one thing to 
obtain general information in an entire field, such as litera-
ture, but another thing m pinpoint it down to a specific area 
such as Shakespeare or any of his plays. The purpose of the 
bibliographies presented here has been to save the teacher 
valuable time and effort, (1) by attempting to find what is 
available in films, film strips, and recordings in certain 
specific areas relating to Shakespeare; (2) by annotating 
this material and seeking for authoritative appraisals of it; 
(3) by eliminating that which seemed least desirafile or 
about which no information could be obtained. 
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More material has been included than any one teacher 
may desire to use. The purpose has been to make available 
all worthwhile material which could be found, so that the 
teacher or school might have a choice. The most difficult 
part of this work has been the evaluation. It has been like 
discovering the elusive Pimpernel to run some of these 
appraisals to earth. However, in most cases it did prove 
possible. 
I. BACKGROUND MATERIAL FOR SHAKESPEARE'S LIFE, HIS THEATRE, 
AND HIS TIMES 
A. FILMS 
1. William Shakespeare1 EBF, 1955, 25 min., 16 mm., b&w, $112.5o, rent ~4.50; color $225.00, rent 
$8.50. sh-e Film guide available. (In B.U. 
film library, also B.P.L.) 
Produced in England by John Barnes and several 
of England•s leading Shakespearean actors, this 
film reconstructs life and times of William 
Shakespeare. Story begins with his boyhood in 
stratford, carries through his marriage and 
success as the greatest playwright of his day. 
Short passages represented from Julius Caesar, 
Hamlet, Othello, King Lear, and Macbeth. FilM 
ends with burning or the Globe and Richard 
Burbage declaiming "We are such stuff •• •" 
Appraisals: 
"Don•t missJ So extraordinary a re-enacted bi-
ography that one must think twice before begin-
ning its praise, for fear of over-praising it. 
EVery student who gets an education worthy of 
the name should have a chance to meet Shakespeare 
and his world in this most thoughtful condensa-
tion of his l~e. Although the settings, 
costumes, and performances are admittedly less 
spectacular than those in the Olivier films, they 
far outshine anything I've yet seen in education-
al films - and most of what I've seen in major 
studio releases." - Cecile st.arr, "Ideas on 
Film", Saturda~ Review of Literature, (February 
18, 1956), 39: B. 
"This film augments the vagueness of Shakespeare's 
recorded history with pictorial biography, sympa-
thetic music, staged re-creations in the authentic 
locale of stratford, impressive readings from his 
works, and a sustaining commentary to portray the 
life and times of the playwright. Here, the 
visual medium, with the aid of music and poignant 
passages from his plays, presents a glowing 
tribute to the power and eloquence, the poetic 
lyricism and resonance of words as only 
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·shakespeare could nurture them ••• The camera 
is handled with a sensitivity and humble 
respect in keeping with the majesty of the 
subject ••• The presentation impels one to 
sclli'ry to the original and complete works of 
this master of whom mankind has yet to produce 
an equal." - J. c. Larson, editor, "EValuation 
of New Films" (Committee of educators, Indiana. 
University School of Education), Educational 
Screen and Audio-Visual Guide, (March 1956), 
23:104. 
2. Shakes eare: 
Cerone , , 
color $12S.oo. jh-sh-c-ad Teacher's 
available. (In B.u. film library). 
, 
Shows the places of Shakespeare's times and the 
elements of English life that gave the great 
poet-playwright his language and shaped his 
character. Kenilworth castle, Stratford, the 
river Avon, and the Anne Hathaway cottage are 
pictured. Brief episodes are presented from 
some of the "most-studied" plays including: 
Romeo and Juliet, Macbeth, Taming of the Shrew, 
Marchant of Venice, and Hamlet. 
Appraisal: 
"Covering, as it does, material essential to 
any high school course in English literature, 
this film should be welcomed by English 
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teachers faced w1 th the problem of making Shake-
spearean drama vital to young people today. 
While the excerpts are extremely brief and their 
presentation suffers by comparison with other 
films, the over-all production is well designed 
to meet classroom needs for an introduction to 
Shakespeare." - J. c. Larson, editor, "Teacher-
Committee Evaluation of New Films", Educational 
Screen, (May 1951), 30:184. 
Master Will Shakespeare, TFC, 1936, 11 min., 
16 mm., sd, b&W, (M-G-M miniatures series), 
lease apply, jh-sh-c. (In B. u. film library). 
A brief and somewhat fictionalized story of the 
life of Shakespeare, beginning with views along 
the Avon in the village of Stratford, and 
5. 
depicting Shakespeare's entire life. Includes 
scenes from Romeo and Juliet. 
Appraisal: 
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Probably due to the age of this film, it proved 
impossible to find any evaluations of it. It 
is included in this bibliography, in spite of 
the fact that it tends to perpetuate myths 
about Shakespeare that have been disproved by 
modern research, because it has done yeoman 
service for many years and is still adequate 
for such service. Also it can be obtained at 
a more reasonable price than some of the more 
recent and improved films. 
Stratford Adventure, Contemporary Films, 1956, 
40 min., 16 mm., sd, b&w $135, rent $12; color 
$250, rent $20. sh-c-ad (In B.P.L., b&w) 
"A small town in Canada, bearing the famous 
name of Stratford and located on the river Avon, 
created a Shakespearean theatre and established 
a tradition. Local talent was augmented by the 
importation from England of Alec Guineas and 
Irene Worth, and director Tyrone Guthrie. The 
whole town joined in the production and the 
publicity ••• The trumpet sounds as the film 
ends with Shakespeare's words, "Allts well that 
ends well". The careful planning, staging, and 
costuming should be of special interest to drama 
groups." Booklist, (March 1, 1956), 52:278. 
Appraisal: No adequate evaluation was found for 
this film but, having viewed it personally, the 
writer can unqualifiedly recommend it for upper 
level classes. 
Shakespeare 'll Theatre: The Globe Playhouse, 
University of c811fornia, 1952, 18 min., lb mm., 
sd., b&w $90, rent $4. jh-sh-c-ad Teaching 
guide available. (In B.P.L.) 
Produced by the Motion Picture Division of the 
Department of Theatre Arts, University of 
California at Los Angeles. Written and directed 
by William E. and Mildred R. Jordan. 
Presents a reconstruction and explanation of the 
B. 
Globe Playhouse and shows how the stage 
machinery, the fixed scenery, and the seven 
stages were used in presenting Shakespeare's 
plays, most of which were written for pro-
duction in this theatre. Explanatory scenes 
from Julius Caesar, Hamlet, Macbeth, Twelfth 
Mfg~i· and Romeo and Juliet are acted out. 
y zed, three-dimensional, animated wooden 
figures are the "actors". Narration is by 
Ronald Colman. 
FILM STRIPS 
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1. Shakespeare Series, YAF, Prepared by the 
Department of Secondary Teachers of the National 
Education Association. 8 b&w film strips, each 
one 40 to 60 fr. Set $22.50; individual strips 
$3.50 each. Teacher•s guide available. 
Jh-sh-c-ad 
Includes: • 
. 
a. An Introduction tc William Shakespeare 
Reviews the facts about fils 11fe and 
discusses the times in which he lived. 
b. Shakespeare's Theatre 
A study of the Globe Theatre, and a record 
of how one class built a model of it. 
c. A separate film strip on each of the 
following plays: Macbeth, Hamlet, Romeo & 
Juliet, Henrt V, As You Like It, and MUch 
Ado About No fiing. Each ot these telrs-the 
complete story of its respective play and 
is made from a theatrical photoplay version 
of Shakespeare's play. 
2. Stories from Shakespeare, EBF, 1954, (6 fs) 
eacfi SO tr., si, color ea $6.00, set $36.00 
jh-sh-c 
Simplifications of the plots and settings of 
the original plays are presented in drawings, 
with captions which include many quotations 
from the plays themselves. Questions for 
review and discussion and suggestions for 
for extended classroom activity are included 
at the end of each film strip. 
Titles are: As You Like It; Hamlet; Henry V; 
Julius Caesar; Macbeth; Midsummer Night's 
Dream. 
C. RECORDINGS 
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1. Shakespeare, An Evening with William Shakespeare. 
All star cast directed by Margaret Webster. 
Theatre Masterworks; 33 rpm; two 12 inch records; 
four sides; $11.90. 
Annotation and appraisal: 
An album of selections from eight Shakespeare 
plays. Great variety in both content and acting 
ability. One side is given to three scenes from 
Richard II in which Claude Rains superbly creates 
a noble and understandable Richard. One full 
side and part of another carry three scenes from 
Macbeth played excitingly by EVa LeGallienne and 
less successfully by Staats Cotsworth. Other 
selections include the first Olivia-Viola scene 
from Twelfth Night, played charmingly by Nina 
Foch and Lemen McGrath; the Henry-Katherine scene 
from Henry V and the Portia-Nerissa scene from 
Merchant or Venice - the latter played by Faye 
Emerson and Margaret Webster; the prologue to 
Henry V given by Staats Cotsworth; Hamlet's 
speeCh to the players by Miss LeGallienne, and 
two beautiful speeches by Arnold Moss - the 
Epilogue from The Tempest and Jacque•s speech 
on the Seven Ages ot Man. Richard Dyer-Bennet 
sings four haunting Elizabethan songs and Miss 
Webster reads bits that tie the whole thing 
together. The total result is quite satisfactory. 
The album should help to motivate an interest in 
the study of Shakespeare because it brings to 
life, even though briefly, some of his most 
memorable characters. - Paul Kozelka, "Shake-
speare and Oscar Wilde Albums", Audio-Visual 
Guide, (September 1953), 20:35. 
2. Shakespeare, John Barr!jore Reads Shakesheare. 
Audio-Rarities #2280; rpm; one 12 Inc 
record; $5.95. 
International. 
Night, Richard 
Distributed by Dauntless 
(Scenes from Hamlet, Twelfth 
III, and Macbeth). (In B.P.L.) 
Annotation and appraisal: 
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A valuable record now available to teachers and 
directors of dramatics. \~e can hear John Barry-
more's voice in all its richness, artistry, and 
variety in scenes from four great plays. The 
record enables us to compare the man with the 
actor because we can hear the conversational 
tones of Barrymore as he introduces excerpts 
from Hamlet and Richard III. 
In the lines from Macbeth, selected almost at 
random, in spite of an overly loud wind storm, 
Barrymore suggests the passion and power 
surrounding Macbeth's life. The record is a 
valuable teaching aid because it brings to life 
many familiar lines from Shakespeare and 
recaptures and projects Barrymore's fabulous 
personality and acting skill. - Paul Kozelka, 
"Shakespeare Recordings 11 , Audio-Visual Guide, 
(February 1954), 20:12. 
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II. JULIUS CAESAR 
A. FILMS 
1. Julius Caesar, M-G-M, produced by John Houseman, 
directed by Joseph L. Makiewiez. Featuring Marlon 
Brande, John Gielgud, and James Mason. 35 mm.; 
feature picture; 1953. 
Although this feature picture is not available on 
16 mm. film for production in classrooms, it is 
often possible for a school or an English de~ 
partment to arrange for its showing at some stra-
tegic time at a local theatre. With that in mind 
it has been evaluated. 
Appraisal: 
"This is, arguably, the best Shakespeare film to 
date. It is the least cluttered with irrelevant 
apparatus. It contains much good narrative and 
many striking images. It is informed with intelli-
gence. Some of the film's limitations stem from 
the medium as such. The actual filming of Shake-
speare never fails to remind us how much he belongs 
to the stage. · But this is not to say Shakespeare 
movies should not be made. There is nothing to 
sneer at in the idea of taking the poet to a vast 
audience of movie-goers." - Eric Bentley, New Re-
public, (August 3, 1953), 129:20. 
"An ambitious and knowledgeable screen performance 
of Shakespeare's historical tragedy •• • Generally 
speaking the movie is fortunate in its cast. Mar-
lon Brande creates a fresh and vividly interesting 
Antony. James Mason is credible and sympathetic 
as Brutus; while John Gielgud plays the venemous 
Cassius with understanding and authority. The 
picture is more a competent Shakespeare production 
than a creative piece of film-making. As such it 
should prove a boon to high school students and a 
source of pleasure to anyone interested in Shake-
speare". - M. Walsh, America, (June 13, 1953), 89: 
306. 
2. Julius Caesar, (Act 111, Scene 2), BIS and Eastin 
Pictures, 1945, 19 min., 16 mm., sd, b&w, $55, rent $2.50. sh-c-ad (In B.U. and B.P.L. film 
libraries) 
3. 
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This excellent film of Act III, Scene 2, of 
Julius Caesar gives an opening glimpse of the 
Roman Forum. News of caesar•s murder is 
excitedly spread. Brutus and the conspirators 
emerge from the Senate, to harangue the gather-
ing mob. caesar•s body is brought forth, and 
finally Mark Antony delivers the famous funeral 
oration. 
Appraisal: 
"The clear pictures of the Forum, the authentic 
costumes, the close correlation with the original 
text, combined with the excellent photography and 
sound, make the film very valuable. Latin classes 
will be interested in the film from the viewpoint 
of historical and cultural backgrounds. A par-
ticularly effective film for use ln literature 
classes to assist in the interpretation of this 
Elizabethan drama which in text is almost wholly 
in dialogue and seems to be lacking in action. 
Classes in speech should find the film interest-
ing to study for several reasons; first, as an 
example of two speeches which are excellently 
constructed from the viewpoint of length, suspense 
and purpose; secondly, for their method of presen-
tation - one of which is delivered in a concili-
atory and unimpassioned manner while the other is 
delivered in a straightforward, ardent manner; 
lastly for the effect of the speeches as reflected 
on the faces of the members of the crowd. It was 
also suggested the film would be useful in history 
and psychology classes." - L. D. Larson, editor, 
"Teacher Committee Evaluation of New Films", 
Educational Screen, (April, 1946), 25:202. 
Julius Caesar, Avon Productions, Brandon Films, 
1952, 96 min., 16 mm., sd, b&w. Featuring Charl-
ton Heston, David Bradley, Harold LaSker, 
Grosvenor Glenn. 
Made by David Bradley when a student at North-
western University. Cast had one professional 
actor, a few aspirants, and a crew of students. 
Filmed in Chicago using Chicago landmarks -
Rosenwald Museum for Forum, Soldier•s Field for 
the Colosseum, sand dunes of Lake Michigan for 
Battle of Philippi. Costumes and armor were home 
made. Six month in the filming. Ninety minute 
version in two sets titles, "The Death of Caesar" 
and "The Revenge of Caesar". 
Appraisal: 
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"In spite of the poor technical quality of the 
photography and the poor sound, one is caught by 
the power of the play. The performance of Charl-
ton Heston as Mark Antony stands out. He has 
since gone on to Hollywood. The earnestness and 
dedication of the participants in this brave and 
unusual film venture come through noticeably." -
A. Alpert, "Off-beat; D. Bradley Film Venture of 
Julius Caesar", saturday Review of Literature, 
(December 13, 1952), 35:28. 
B. FILM STRIPS 
1. Julius Caesar, (2 fa), YA, 1953, si, with cap-
tions, b&w, ea $3.50, set $6.00. jh-sh-c. 
Consists of photographs selected from the feature 
motion picture produced in 1953 by Metro-Gold-
wyn-Mayer. Dr. William Lewin has prepared a 
teaching guide for use with this strip which may 
also be used in discussing the feature picture. 
(Contact A-V Guide as listed in directory.) 
2. Julius Caesar, M-G-M, presented in Life Magazine 
in the form of four pages of still pictures. 
{April 20, 1953), 34:135-139. Stills of the 
screen version depicted will be supplied to 
schools by M-G-M's publicity department. 
C. RECORDINGS 
1. Julius Caesar, Columbia Records, Masterworks set 
c-~o. Eleven 10-inch records, both sides, 22 
recordings. Mercury Text Records by Orson 
Welles and members of the Mercury Theatre. 78 
rpm. Playing time about 120 min. 
orson Welles with the cast does an excellent 
piece of work in reading the play, act by act. 
These recordings follow almost exactly, word by 
word, most school edi tiona of the play. Acts 
IV and V are cut somewhat but not enough to 
interfere in following the text. 
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Appraisal: 
"Some of the excitement of the stage performance 
carries over into the records. Welles plays 
Brutus in the spirit of a perplexed modern 
liberal. He is effective though cold. The part 
is magnificently read. He also doubles as 
cassius and Antony, playing the latter roles as 
well, if not better, than his Brutus." - Henry 
Thornton Moore, "Shakespeare on Records", 
Theatre Arts Monthly, (June 1940), 24:450-454. 
2. Julius Caesar, orson Welles and the Mercury 
Theatre Company. Columbia Masterworks Set, 
EL-52. Two 12-inch records in an album, with 
notes by George Dale. $12.10. 33 rpm. 
(In B.P.L.) 
An exact re-issue of the nearly full-length Mer-
cury Theatre album which is reviewed above by 
Mr. Moore. 
Appraisal: 
"The whole thing done almost like one of 
Columbia's own •You Are There' series; one can 
almost visualize the assassination taking place 
on the steps of our own capital. We can now 
happily discard the old set of breakable · 
records." - Gordon W. Couchman, Library Journal, 
(November 1, 1954), 79:2049-54. 
3. Julius Caesar, M-G-M Records, #E3033; 33 rpm; 
one 12 tricfi LP record, $4.82. Also available 
in 45 rpm. $4.85. (In B.P.L.) 
Recorded directly from the sound track of the 
M-G-M film directed by Mankiewicz. 
Appraisal: 
"This Julius Caesar is always exciting but never 
stirring. The music seems unnecessary and ob-
trusive. Nevertheless this recording, if ac-
companied by careful interpretation of the origi-
nal script by an enthusiastic teacher, will be 
useful in stimulating interest in a unit on 
Julius Caesar". - Paul Kozelka, "shakespeare and 
Oscar Wilde Albums", Audio-Visual Guide, 
(September 1953), 20:35-36. 
III. MACBETH 
A. FILMS 
1. Macbeth, Republic Pictures, 1948. Produced by 
c. Feldman, directed by Orson Welles. 35 mm., 
feature picture. Featuring Orson Welles, Jean-
nette Nolan, Dan O'Herlihy, Roddy McDowell. 
Appraisals: 
"To steal some lines from Macbeth's own mouth, 
rtoo much sound and fury, signifying nothing'. 
Welles tends to daminate the words. He destroys 
Shakespeare's emphasis with his actions or 
facial contortions and often speaks the words 
poorly. The play starts on such a high pitch 
it is impossible to build up more tension. 
"Welles' conception of the characteristic of 
Macbeth as a man whose initial evil breeds a 
horde of other evils to send him rushing to his 
doom - is sound, as is his conception of the 
story as a violent, nightmarish tale of blood-
shed. But between his conception of the play 
and his execution of the action on the screen, 
something happens. The whole film fails to come 
off. would not recommend for high school show-
ing." - Scholastic, {October 27, 1948), 53:29. 
"A misty, murky, sometimes rather cluttered but 
always interesting production of the Scottish 
tragedy. Orson Welles as Macbeth is usually 
firmly in center stage, sweating and meditating, 
but delivering his famous and wonderful lines 
with proper respect ••• The special effects 
technicians have had a wonderful time devising 
scenes of the blasted heath and of Birnum Wood 
which will linger long in the memory. A picture 
which deserves to be shown in every college 
community throughout the country." Earle F. 
Walbridge, Library Journal, {February 1, 1951), 
76:189. 
2. Macbeth, Mercury Productions, 1948. Released by 
Brandon Films, 1955, 85 min,, 16 mm., ad, b&w, 
Lease apply, rent apply. jh-sh-c-ad. Produced 
by Orson Welles. 
An adaptation of the feature picture which has 
been appraised. 
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The words are clear but the picture is somewhat 
obscure. The murky atmosphere, general hustle 
and bustle and rather wild costuming hardly rate 
this as top fare for classrooms. 
3. Macbeth, Association Films, 1955, 2 hours, 16 mm., 
sd, b&w, free-loan. sh-e. 
A kinescope recording of the Hallmark "Hall of 
Fame" television production of Macbeth featuring 
Judith Anderson and Maurice EVans. Produced by 
the National Broadcasting Company-TV. Restricted 
to showings by high schools and colleges before 
minimum audiences of 75 persons, upon written 
application to Association Films. 
No evaluation of this film could be found, but the 
usual calibre of the Hallmark programs plus the 
marked ability of the two featured performers would 
in themselves tend to recommend it. Perhaps the 
one real drawback to this film is that one must 
view the commercials whenever it is shown. 
Macbeth, Willow corporation, 1946, 1. hr. 13 min., 
ad, b&w, rent $15. sh-c-ad. 
Produced by David Bradley, filmed out-of-doors, 
for the most part, using existing buildings and 
other settings near Winnetka, Illinois. 
Appraisal: 
It was not possible to obtain much information 
on this film. It has been included because of 
the scarcity of really first-class material on 
this play and because Mr. Bradley made such a 
good reputation in his production of Julius Cae-
sar. Also the rental of this film is modest. The 
'diStributor says about the film: "An amateur 
production, but through exhaustive planning and 
ingenuity achieves a degree of excellence beyond 
expectations". Selected in 1947 as the best 
feature-length sound film by the Amateur Cinema 
League. 
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Macbeth, Unusual Films, 1951, 16 mm., ad, color $5o. jh-sh-c-ad, 
A full-length color production, Time not given. 
Bob Jones University, Greenville, South carolina, 
Appraisal: (SOurce excellent but confidential,) 
Dr. Bob Jones introduces the tragedy with a sermon-
etta on ~hat does it profit a man if he gain the 
whole world and lose his soul?~ Edited and present-
ed with elaborate settings, costuming, and original 
music, The sound is fair, the photography good to 
excellent, Play is given in vivid, memorable 
manner, Macbeth, Lady Macbeth, and the two as-
sassins, as well as the minor parts, are exception-
ally well acted, Transitions between the scenes 
may prove irritating to lovers of the play, Proba-
bly most impressive for young, unsophisticated 
audiences. 
This film is included and recommended because of 
the dearth of really good and recent film materi-
Al on Macbeth, 
6, Macbeth (excerpts), BIS and Eastin Pic,, 1946, 
16 miri., 16 mm., sd, b&w, $55.oo, rent $2.50, 
jh-sh-c-ad (In B.U. film library), 
The murder scene and the sleepwalking scene are 
presented by a cast of English players, headed by 
Wilfred Lawson and Cathleen Nesbit, The LOndon 
Symphony orchestra plays the specially composed 
musical score, 
.Appraisal: 
This film has attracted much favorable comment 
on the part of school film reviewers and evalu-
ating committees for its unique value in English 
and drama classes. The cast of distinguished 
English actors, the authentic settings and cos-
tumes, and the excellent musical score add to the 
dramatic impact of the whole, -"Current Film News," 
Educational screen, (June 1946), 25:332. 
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B. FILM STRIPS 
1. Macbeth, Pictorial Events, 1948, 143 fr., si with 
captions, b&w, $3.50. sh-c-ad, 
Consists of photographs taken during the production 
of the feature picture directed by orson Welles. 
2. Macbeth, University of Wis., 1946, 43 fr., si with 
title frams, b&w, ~2.00. sh-e. 
Photographs, etchings, and reprinted drawings illus-
trate familiar quotations from the play, 
The Macbeth Countr~, Morthole, 58 fr., si with 
captions, b&w, $5. o. 
Includes scenes of cawdor castle, Inverness, Dunsi-
nane, and MacDuffts castle, 
C. RECORDINGS 
1. Macbeth, Victor SM 6010, Old Vic Company starring 
Alec Guineas and Pamela Brown. Two 12 inch records, 
four sides, 33 rpm., boxed, $11.44. {In B.P.L) 
Appraisal: 
"An unbowdlerized, virtually complete performance, 
this gives us a studied Macbeth of high seriousness 
but little intensity. For purity of diction, haw-
aver in both the major roles, this album is un-
surpassed. supporting players excel, This record-
ing is the first to stick faithfully to the text 
almost in its entirety, but it does not altogether 
supply the deficiency caused by the failure of 
Victor to re-issue the Maurice Evans-Judith Ander-
son album of 78 rpm excerpts or Columbia's failure 
to re-issue Orson Welles' Mercury Theatre 78 rpm. 
Macbeth, which in spite of some outrageous scene-juggling stresses the dramatic continuity and is 
nearly complatew, - Gordon w. Couchman, Library J 
Journal, {November 1, 1954), 79:2052 
ttAs Macbeth, Guineas demonstrates that he is a 
leading interpreter of Shakespearean art. This 
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recording of the play is far and away the finest 
we have heard. Essential cuts in the original 
are few, and small additions are occasionally 
made to explain movement and sound. 
"Classroom applications of this recording are 
immediately obvious. It is well-suited to mature 
junior high school listening and to both senior 
and college groups. Pamela Brown's portrayal of 
Lady Macbeth is very strong. The sleepwalking 
scene comes alive with her brilliance. Support-
ing cast is excellent. The entire listening 
experience is a pleasure." - Max U. Bildersee, 
11 Records on Review", Educational Screen, (De-
cember 1953), 32:445. 
2. Macbeth, Columbia Records, DM-878, Orson Welles 
with Fay Bainter and members of the Mercury Thea-
tre. Nine 12 inch records, 78 rpm. (discontin-
ued) 
Macbeth, Victor Records, DM-878, Maurice Evans 
and Judith Anderson with supporting cast. Five 
12 inch records, nine sides. 78 rpm. (discon-
tinued) 
Some schools may be fort;unate enough to own one 
of these excellent albums. If so they have un-
d0ubtedly found them of 6reat help in their 
classrooms. However, since both of the albums 
have been discontinued by the companies issuing 
them, it seemed pointless to attempt to evalu-
ate them. It is to be hoped that some day Co-
lumbia and Victor may decide to re-issue them 
in modern form. 
IV. ROMEO AND JuLIET 
A.. FILMS 
1. Romeo and Juliet, United Artists, 1954. Pro-
duced by J. Arthur Rank, directed by Renate 
Castellani. Featuring susan Shentall and 
Laurence Harvey. Filmed on location in verona 
and other Italian cities. 35 mm., feature 
picture. 
Appraisal: 
"Renato Castellani's sumptuous staging of the 
Shakespearean tragedy at all times matches the 
beauty of the words. Boldy pruning and alter-
ing the text to meet the needs of the camera. 
Castellani has produced not only the most cine-
matic Shakespeare yet brought to the screen, but 
also the most human. Robert Krasker•s glowing 
color photography deserves an additional word 
of praise." Arthur Knight, "Saturday Review 
Goes to the Movies", Saturdal Review of Litera-
~. (January 1, 1955), 38: 3. 
Ff: A guide to the technicolor screen version 
of Romeo and Juliet produced by J. Arthur Rank 
has been prepared and edited by William Lewin 
and published with illustrations from the mov-
ing picture in Audio-Visual Guide, (December 
1954), 21:19-28. Theatres playing Romeo and 
Juliet are glad to supply reprints of this gui~ 
to the screen version, as well as copies of the 
color film strip based on the film. Ask A-V 
Guide to help you. 
2. Romeo and Juliet, UWF, 180 min., 16 mm., sd, 
color, rental (apply). English production 
featuring Lawrence Harvey and Susan Shentall. 
sh-c-ad. 
This is a 16 mm. classroom edition of the J. 
Arthur Rank feature picture which was reviewed 
in item 1. A showing of a UW film may not be 
in any way advertised or commercialized. Al-
though this film may not be as inexpensive as 
some, it would be far less so than trying to 
show the feature picture in a local theatre. 
An entire high school could see this 16 mm. 
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film in its own auditorium. 
Romeo and Juliet, TFC, 
ad, b&w, lease apply. 
film library). 
1936, 40 min., 16 mm., 
jh-sh-c-ad. (In B.u. 
A classroom edition of the feature film pro-
duced by M-G-M and starring Norma Shearer and 
Leslie Howard. 
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This edition limits itself to those sequences 
which deal directly with the love story of 
Romeo and Juliet from the time the two families, 
the Montagues and Capulets, enter the cathedral 
in Verona, through the first meeting of Romeo 
and Juliet at the Capulet ball, through the 
final scenes at Juliet•s tomb. All the leading 
characters are shown sufficiently to establish 
their proper roles in the play and most of the 
well-known classic lines have been included. 
Appraisal: 
Due, probably, to the age of this film it did 
not prove possible to find an evaluation of it. 
However the following appraisal was found of the 
feature film from which the 16 mm. one was made: 
"Commendable has been the striving toward authen-
ticity. Writers and great painters of the permd, 
museums, and modern historians have been con-
sulted for the details of costume, life, and 
manners. The sets are based on actual buildings 
in Verona and elsewhere in Northern Italy. The 
production aims at being faithful to Shakespeare's 
conception of the story and at revealing the 
poetry and beauty of a great drama. All the dfu-
logue is from the text of the play. The picture 
begins with Shakespeare's beginning and ends with 
his ending". -William strunk, Jr., Prof. of 
English at Cornell University, who served as 
literary and technical advisor to M-G-M in mak-
ing the picture. - Educational Screen, (May 1936), 
15:152. 
B. FILM STRIPS 
1. Romeo and Juliet, A-V Guide, 1955, 42 fr., si 
with captions, color $7.50, rent $2.00. 30 
day rental $3.75. sh-c-ad Teaching guide a-
vailable. Scenes from the feature motion 
picture directed by Renate Castellani featur-
ing Susan Shentall as Juliet and Laurence 
Harvey as Romeo. 
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2. Romeo and Juliet, Pic. Events, 1936, 100 fr., si 
with captions, b&w, $3.50. sh-c-ad. 
Photographs from the M-G-M production featuring 
Leslie Howard as Romeo and Norma Shearer as 
Juliet. 
C. RECORDINGS 
1. Romeo and Juliet, Atlantic, ATL 401; 33 rpms, 
two 12 1ncn records, $12.95. Margaret Webster's 
production with Eva LeGallienne, Dennis King, 
and Richard Waring. (Includes biographies of the 
cast and director's notes by Margaret Webster). 
(In B.P.L.) 
Appraisals: 
One of the most satisfying recordings of a play 
Mr. Kozelka has ever heard, and one that can be 
enjoyed by students who are just beginning to 
study Shakespeare as well as by those who know 
the play. "Miss Webster has brought all the 
excitement and beauty of Juliet's role and the 
entire cast interprets the play with richness 
and vigor. The play is quick-moving, the voices 
clear, and the characterization distinct. Every 
student of Shakespeare will enjoy this recording." 
- Paul Kozelka, "Shakespeare Album Reviewed", 
Audio-Visual Guide, (September 1951), 19:27. 
"The sure hand of Margaret Webster is apparent 
throughout this hard-driving, tempestuous inter-
pretation. However, Tschaikowsky 1 s music is not 
a fit substitute for that lyric mood Margaret 
Webster, in her book, Shakespeare without Tears, 
insists upon. The role of Juliet does not seem 
exactly suited to Eva LeGallienne, but Waring 
makes an appealing Romeo. Almost all the male 
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members of the cast seem a bit brash and noisy. 
Dennis King's Mercutio is mannered but vivid, 
and the Nurse and Old Capulet are played to the 
hilt by Florence Edney and Larry Gates. 
Margaret Webster reads the Prologue." G. w. 
Couchman, Library Journal, (November l, 1954), 
79:2052. 
2. Romeo and Juliet, Victor Records, #LM 6110. The 
Old Vic Company starring Claire Bloom and Alan 
Bedel. 33 rpm. Three 12 inch records, boxed, 
$17_.16. (In B.P.L.) 
Appraisals: 
This newer recording captures all the beauty, ex-
citement, and tenderness of Shakespeare's story. 
Claire Bloom brings passion and poignancy to her 
role. All her scenes aPe memorable and her 
voice is a perfect instrument for heP emotions. 
All the other members of the cast are excellent. 
The album could be used for many purposes in the 
classroom. It should be an integral part of any 
unit on Romeo and Juliet. "For sheer pleasure 
the listener could not find a more enjoyable 
play than this production of Romeo and Juliet. 
Une misses the visual aspects of the play but 
nevertheless the experience is amazingly vivid." 
-Paul Kozelka, "New Shakespeare RecoPdings", 
Audio-Visual Guide, (February 1954), 20:12-14. 
"A sensitive and mature portrayal of this Shake-
speare classic. A worthy addition to school col-
lections as well as home libraries. The perform-
ances are expressive, the listening pleasure de-
fies simple expression." - Max U. Bildersee, 11 Rl-
cords on Review", Educational ScPeen, (December 
1954), 33:425. 
"This is the Romeo and Juliet we have been wait-
ing for, an authentic re-creation of Shake-
speare's lyric tragedy •••• with only the most 
insignificant cuts, all judicious. The music 
fits the play, but most satisfying music is that 
of Claire.Bloem and Alan Badel, who make this 
recording a feast for the ear. • • • This would 
seem to be the ideal set for study or relaxa-
tion, by at once giving individual details new 
luster and the play as a whole a new unity. The 
performance is almost like a fresh work of art 
heard for the first time." - G.W. Couchman, 
Library Journal, (November 1, 1954), 79: 2054. 
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3. Romeo and Juliet, CBS Epic, #LC3126. Taken di-
rectly from the sound track of the J. Arthur 
Rank film. 33 rpm. one 12 inch record; ~3.98. 
(In B.P.L.) 
Appraisal: 
As disappointing and unrewarding as the film was 
stimulating. Voices of Miss Shentall and Mr. 
Harvey, who seemed ideally cast in the movie, 
are excessivly breathy, stumbling, mechanical, 
and difficult to understand. The great amount of 
religious music used in the film is meaningless 
and monotonous in the recording. Marchetta Chute 
has written a beautiful and complete synopsis of 
the play for the back of the record jacket. It 
is more helpful than the record for an understand-
ing and appreciation of the play. - Paul Kozelka, 
"New Shakespeare Recordings", Audio-Visual Guide, 
(February 1954), 20:12-14. 
4., Romeo and Juliet, Decca DL 9504. Excerpts with 
John Gielgud and Pamela Brown. Reverse side of a 
Hamlet recording by same. 33 rpm. One 12 inch 
record; $5.85 (In B.P.L.) 
Appraisal: 
The conventional sc~nes are included. Mr. Giel-
gudts Hamlet is better than his Romeo, at least 
on this recording. Pamela Brown speaks Juliet's 
lines with individuality and considerable beauty." 
- Gordon w. Couchman, Library Journal, (November 
1, 1954), 78:2051. 
Abbreviations Used in Chapter III 
Films Film StriEs Recordins;s 
b%w black and white 
dfr double frames 
ea each 
fr single frames 
fs film strip 
min minutes of playing time 
rev revised 
rpm revolutions per minute 
ad sound 
ser series 
si 
---
silent 
jh-sh-c-ad - grade levels { jr • high, sr, high, college, adult) 
35 mm -- the standard size of film used in theatres, Im-
practical in educational work because of require-
ments for projection booth, licensed operator, and 
lack of available films for educational usi. 
16 mm -- the smaller size of film developed for home and 
educational use, 
Directory of Audio-Visual sources Mentioned in Chapter III 
Association Films 
347 Madison Avenue 
New York 17, N.Y. 
Atlantic Recording Corporation 
157 West 57th street 
New York, N.Y. 
A-V GLlide 
1630 Springfield Avenue 
Maplewood, New Jersey 
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Brandom Films 
220 West 57th street 
New York 19, N.Y. 
British Information Services 
30 Rockefeller Plaza 
New York 20, N.Y. 
Columbia Records, Inc,, (Masterworks) 
799 Seventh Avenue 
New York, N.Y. 
Contemporary Films, Inc. 
13 East 37th Street 
New York 16, N.Y. 
coronet Films, Inc. 
13 East 37th Street 
New York 16, N.Y. 
Dauntless International (Audio-Visual rtarities) 
750 Tenth Avenue 
New York, N.Y. 
Decca Records, Inc. 
50 west 57th street 
New York, N.Y. 
Eastin Pictures Company 
Davenport, Iowa 
(now has exclusive rights to all BIS pictures) 
Encyclopedia Brittanica Films, Inc. 
1150 Wilmette Avenue 
Wilmette, Illinois 
J. Arthur Rank Organization, Inc. 
729 Seventh Avenue 
New York, N.Y. 
Pictorial Events 
597 Fifth Avenue 
New York 17, N.Y. 
RCA Victor 
Camden, New Jersey 
Republic Pictures Corporation 
16 mm Division 
630 Ninth Avenue 
New York 36, N.Y. 
Local Office: 
161 Massachusetts Ave. 
Boston, Mass. 
35 mm Division 
1749 Broadway 
New York 
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Teaching Film Custodians, Inc. 25 west 43rd street 
New York, N.Y. 
United World Films, Inc. 
101 East 106 street 
New York 29, N.Y. 
University of california at Los Angeles 
Motion Picture Division 
Department of Theatre Arts 
Los Angeles, California 
University of Wisconsin 
Bureau of Visual Instruction 
University Extension Division 
1312 w. Johnson street 
Madison 6, Wisconsin 
Unusual Films 
Bob Jones University 
Greenville, South Carolina 
Willow Corporation 
351 Theriot Avenue 
New York 61, N.Y. 
Young America Films, Inc. 
18 East 41st Street 
New York 17, N.Y. 
BOOKS LISTED ALPHABETICALLY BY AUTHOR 
Adams, Joseph Quincy, A Life of William Shakespeare. Boston: 
Houghton Mifflin Company, 1923. 
Anderson, Maxwell, Elizabeth the Queen. New York: Harcourt, 
Brace and Company, 1930. 
Baker, Nana Brown, Robert Bruce, King of Scots. New York: 
The Vanguard Press, 1948. 
Batchelor, Julie Forsythe, and Claudia De Lys, Superstitious? 
Here•s Why. New York: Harcourt, Brace and Company,1954. 
Bentley, Phyllis, Freedom Farewell. New York: The Macmillan 
company, 1936. 
Besler, Rudolf, Barretta of Wimpole Street. Boston: Little, 
Brown and Company, 1930. 
Brockway, Wallace, Hi~ Moment. 
schuster, Inc., 55. 
New York: Simon and 
Buchan, John, Julius Caesar. New York: Appleton-Century-
Crofts, Inc., 1932. 
Chidsey, Donald Barr, Elizabeth I. New York: Alfred Knopf, 
Inc., 195'5'. 
Chambers, Sir Edmund, The Elizabethan stage. New York: 
Oxford University Press, 1923. 
Churchill, Winston, The New World. New York: Dodd, Mead and 
company, 195'6. 
Chute, Marchetta G., An Introduction to Shakespeare. New 
York: E. p. Dutton and Company, 1953. 
Chute, Marchetta G., Ben Jonson of Westminster. E. P. Dutton 
and Company, 19 • 
Chute, Marchetta, Shakespeare of London. New York: E. P. 
Dutton and company, 195o. 
Chute, Marchetta G., Stories from Shakespeare. Cleveland: 
world Publishing company, 1956. 
Chute, Marohette G., The Innocent Wayfaring. New York: E.P. 
Dutton and Company, 1955. 
Chute, Marchetta G., Wonderful Winter. New York: E. P. 
Dutton and Company, 1954. 
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Clemens, Samuel (Mark Twain), The Prince and the Pauper, 
Chicago: Scott, Foresman and Company. 
Clough, Arthur Hugh, Plutach's Lives (revised), New York: 
Modern Library. 
Coles, Manning s., Great Caesarts Ghost. New York: Double-
day and Company, 1943. · 
Craig, Hardin, Complete Works of Shakespeare. Chicago: 
scott, Foresman and Company, 1951. 
Craig, Hardin, Enchanted Glass: The Elizabethan Mind in 
Literature, Fatriawn, New Jersey: Essential Books, 
1952. (First edition, 1936). 
Craig, Hardin, Interpretation of Shakespeare, New York: 
Dryden Press, 1948. 
Cronquist, Mabel, Bianca. New York: B. P. Putnam's Sons, 
1956. 
Daly, Maureen, Seventeenth Summer, New York: Dodd, Mead 
and company, 1942. 
Davis, William Stearns, Life in Elizabethan Days. New York: 
Harper and Brothers, 193o. 
Dimitri, Peiotr, "Eternal Lovers: Picture story", Coronet, 
(November 1950), 29:45-52. 
DeWohl, Louis, The Spear. New York: J. B. Lippincott Co., 
1955. 
Duggan, Alfred, Julius Caesar. New York: Alfred A. Knopf, 
Inc, 1 1955. 
Duggan, Alfred, Winter Quarters, New York: Coward-Mccann, 
Inc., 1956. 
Eckerson, o., ~ Lord Essex, 
Company, 54. 
New York: Henry Holt and 
Foster, Genevieve, Ausrstus caesarts World, New York: 
Scribner's Sons, 948. Charles 
Godwin, Edward, and Mrs, Stephanie Godwin, Greenwood Tree: 
A Portrait of William Shakespeare. New York: E. p, 
Dutton and Company, 195o. 
Goudge, Elizabeth, Towers in tbe Mist, New York: Coward-
McCann, Inc,, 1938, 
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Granville-Parker, Harley, Prefaces to Shakespeare, Princeton, 
New Jersey: Princeton University Press, 1946. 
Halliday, Frank Ernest, Shakespeare: A Pictorial Biography. 
New York: Thomas Y. Crowe!! (studio), 1957. 
Harbage, Alfred B., Shakespeare's Audience. New York: 
Columbia University Press, 1941. 
Harrison, G. B., Shakespeare's Tragedies. New York: Oxford 
University Press, 1952. 
Hill, Frank Ernest, To Meet Will Shakespeare. New York: 
Dodd, Mead and Company, 1949. 
Hodges, C. Walter, The Globe Restored: A Study of the 
Elizabethan Theatre. New York: Coward-McCann, Inc., 
1953. 
Hodges, Walter c., Shakespeare and the Players. New York: 
coward-McCann, Inc., 1949. 
Irving, Washington, "stratford-on-Avon" from The Sketch 
Book. New York: Dodd, Mead and Company. 
Irwin, Margaret, Elizabeth and the Prince of Spain. New 
York: Harcourt, Brace and Company, 1953. 
Irwin, Margaret, Elizabeth, Captive Princess. New York: 
Harcourt, Brace and Company, 1948. 
Irwin, Margaret, Young Bess. New York: Harcourt, Brace and 
Company, 1945. 
King, Marion, Elizabeth the Tudor Princess. Philadelphia: 
J. B. Lippincott Company, 1940. 
Laurence, Isabella, The Gift of the Golden Cup. New York: 
Bobbs-Merrills Company, 1946. 
Letton, J. D., Young Elizabeth. New York: Harper and 
Brothers, 1953. 
Lewis, Sinclair, It Canrt Happen Here. New York: Doubleday 
and Company, ~~35· 
Magnus, Philip, Sir Walter Raleigh. New York: The Macmillan 
Company, 1956. 
Mainzer, Ferdinand, caesar's Mantle. New York: The Viking 
Press, 1936. 
ll2 
Mills, Dorothy, The Book of the Ancient Romans. New York: 
G. P. Putnam is Sons, 1927 • 
Nicoll, Allardyce, Shakespearei An Introduction to His Works. 
New York: Oxford Univers tY Press, 1952. 
Nicoll, Allardyce, The Elizabethans Introduced. New York: 
Cambridge University Press, 1957. 
Norman, Charles, So Worthy a Friend: William Shakespeare. 
New York: Rinehart and Company, Inc., 1947. 
Norman, Charles, The Playmaker of Avon. Philadelphia: McKay 
and Company, 1949. 
O'Neill, Eugene, The Emperor Jones. New York: Appleton-
Century-Crofts, !no., 1921. 
Orwell, George, The Animal Farm. New York: Harcourt, Brace 
and company, 1946. 
Palmer, John, Political Characters of Shakespeare. New York: 
The Macmillan Company, 1946. 
Payne, Robert, Roaring Boys. New York: Doubleday and 
Company, 1955. 
Pugh, Jon J. Captain of the Medici. Boston: Little, Brown 
and company, 1953. 
Reese, Max Meredith, Shakespeare: His World and His Work. 
New York: st. Martinis Freas, !nc., 1953. 
Rienoourt, Amaury de, The Coming Caesars. New York: Coward-
McCann, Inc., 1957. 
Rostand, Edmund, C!rano de Bergerac. 
and company, 937. 
New York: Henry Holt 
Scott, Sir Walter, Kenilworth, New York: Dodd, Mead and 
Company (Great Illustrated Classics). 
Shakespeare, William, Hamlet, King Lear, and Othello, in any 
edition. 
Shakespeare, William, Standard Book of Shakespeare 
compiled and arrange y er n evenson. 
Funk and Wagnalls, Inc., 1954. 
Shore, Maxine, The Captive Princess. New York: Longmans, 
Green and Company, 1952. 
Smith, Irwin, Shakespeare's GlObe Playhouse. New York: 
Charles Scrlbneris Sons, 195'7. 
Smith, Logan Pearsall, On Reading Shakespeare. New York: 
Harcourt, Brace and Company, 1933. 
Strachey, tytton, Elizabeth and Essex. New York: Harcourt, 
Brace and Company, 1928. 
Thorndike, Ashley Horace, Shakespeare's Theatre. New York: 
The Macmillan Company, 1916. 
Tillyard, E. M. w., Shakespeare's History Plays. New York: 
The MacMillan Company, 1946. 
Van Doren, Mark, Shakesleare, New York: Doubleday-Anchor, 
19.53 •. (First edit on, 1939}. 
Wadell, Helen, Peter Abelard. New York: Henry Holt and 
Company, 1933. 
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Warren, Robert Penn, All the King•s Men. New York: Harcourt, 
Brace and company, 1946. 
Webster, Margaret, Shakes~eare without Tears, New York: 
Whittlesley House, I 39. 
White, Mrs. Anne Terry, Will Shakespeare and the Globe 
Theatre, 11. by c. waiter Hodges. New York: Random 
House, Inc., 19.5.5. 
1'1Tilder, Thornton, The Ides of March. New York: Harper and 
Brothers, 194 • 
CHAPTER IV 
UNIT ORGANIZATION OF SHAKESPEARE'S PLAY 
THE TRAGEDY OF JULIUS CAESAR 
1. Materials for the Teacher 
Intrnduction--This unit is planned for a tenth-year, 
college-preparatory group of a range in ability or achieve-
ment from those two or three years below the norm to those 
able to work with college material. The unit endeavors to 
provide for this spread of abilities and achievement by: 
1. Including items that may challenge and motivate 
both bright and slow learners. 
2. Planning for group work, discussions, and individual 
projects, adapted to different types of talents and 
abilities. 
3. Attemp_ting to include something for everybody in 
each group of activities. 
4. Attempting to establish a friendly atmosphere of 
give and take between teacher and pupil and between 
pupils themselves. 
5. Attempting to use clear, concise language that each 
pupil can understand. 
6. Attempting to create a classroom atmosphere conducive 
to the work being undertaken. 
The tentative time suggested for this unit is three weeks 
of 50 minute classes. The actual division of time between 
introductory activities, study of the play, and final pooling, 
sharing, and evaluating will rest with teacher and class. 
Since this is a source unit, and not a teaching unit, the time 
-114-
115 
required to teach it will depend upon the amount of material 
used. This unit is completely untried; never having been 
put to actual classroom use. 
General Objectives--As long ago as the sixteenth century 
the poet, William Shakespeare, wrote a play called The 
Tragedy of Julius Caesar, Which is as interesting and 
challenging and modern as if it had been written today. Not 
long ago a very popular movie was made of it and periodically 
it is brought back to the legitimate stage or is presented on 
television. 
In this play we see the same forces at work which are 
manifested in our world today, - ruthless ambition, greed for 
power, impractical idealism, an irresponsible citizenry, the 
power of persuasive oratory, and the frightful consequences 
of mob rule and of violence as a means to an end. We shall 
hope to carry away some idea of why this poet Shakespeare 
has lived so long in the hearts of men and what he has con-
tributed to our heritage of language and literature. 
Specific Objectives: (Understanding, Skills, and 
Attitudes) 
A. Understandings 
1. Human beings are essentially the same down 
through the ages. 
2. The struggle of man for freedom from tyranny 
still goes on even as it did in Roman times. 
3. To remain free, men must be willing to shoulder 
the full responsibility of citizenship. 
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4. It is hard to reconcile idealism and politics. 
5. All men have their virtues as well as their im-
perfections. 
6. Superstition and ignorance still play their 
parts in influencing the minds of men, even as 
they did in Shakespeare's day. 
7. When violence is resorted to as a means of solv-
ing a situation it often leads to further vio-
lence and to tragedy. 
8. No human force is more fearful, unthinking, and 
violent than an uncontrolled mob. 
9. Mob leaders of today practise much the same 
methods as those used in this play, showing that 
basic human nature chan~s little. 
10. Shakespeare wrote to please all the people - the 
highest to the humblest - the educated and the 
uneducated. 
11. The Elizabethan ePa was one of great vitality, 
gPeat men, and intense national pride. Sueh a 
play as Julius caesar would have great appeal to 
such an era, with Its emphasis on historical 
greatness and men of destiny. 
12. This play has great appeal today, for the problem 
of power-hungry men is still a very real one in 
our world. 
13. Julius Caesar is read, studied, and played today, 
thi'ee hundred and fifty years after it was 
written, because its author was gifted with a 
profound understanding of human nature and the 
genius to express such understanding in language 
of unsurpassed power and beauty. 
B. Skills (reading, writing, speaking, and listening) 
One of the chief objectives of this unit is to aid 
the pupils to grow and develop in some of the following ways: 
1. In ability to cooperate with each other, listen 
with tolerance to each other's ideas, and express 
their own thoughts effectively, through class 
discussions and group activities. 
2. In improvement of their ability to audit the 
spoken word by the use of recordings and by 
careful reading of selected passages from the 
play, 
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3, In the enjoyment and pleasure to be obtained 
from increased ability in memorization, a skill 
to be encouraged but not made mandatory, 
4. In ability to read blank verse and to feel a 
growing awareness of the beauty and power of 
words used in the right place at the right 
moment, 
5, In a feeling for and increasing understanding 
of the use of figurative language, 
6, In ability to make use of the library and other 
research facilities to follow up points of parti-
cular interest. 
7. In vocabulary growth and in ability to wrest 
meaning out of new words and difficult passages, 
8. In ability to follow complexities of plot and 
character development as they unfold in the play, 
9. In the desire and ability to express themselves 
succinctly and clearly in written and oral 
English, as in an occasional summing up or re-
phrasing of a scene or a thought, or in an 
elective project related to the unit. 
10. In imaginative power and the ability to project 
the written or spoken word into pictures within 
the mind, 
11, In ability to concentrate upon the particular 
job to be done - a skill which will have a large 
coefficient which the amount of interest which 
can be instilled, 
c. Attitudes 
1, A change of heart from the usual tenth-grade 
approach of "Oh nol Not Shakespeare!" to at 
least some appreciation and liking for the great 
poet and his work, 
2. An increased awareness of the responsibilities 
_of good citizenship. 
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3, i.n awareness of what is called "character" in 
a man and why it is a quality to be valued and 
respected. 
4. Some grasp of the fact that men's lives are 
more or less governed by the things they believe 
in - wba t is called their "philosophy" of life -
and the transfer of this knowledge to the 
students• own attitudes toward life. 
5. A growing awareness of the tremendous power of 
words over the minds of men and consciousness 
of the need for discriminatory reading and 
listening. 
6. A realization that it is not necessary to know 
the exact meaning of every word that is written 
or even to understand every line, in order to 
get great pleasure and enjoyment out of reading 
a worthwhile book. 
7. A desire to read and learn further along lines 
suggested by this study, such as other plays by 
Shakespeare or further investigation into 
Elizabethan or Roman times; in other words, 
growth in the des ire to learn. 
Beginning Motivation 
A. Preliminary 
1. At some time, before any actual work on the unit 
begins, it would seem advisable to review what 
the pupils have learned in the past about the 
reading of poetry and to discuss such matters as 
the end-stopped line versus the run-over line, 
inversions, metaphor and simile, symbol, and 
how to go about_&etting the main idea from a 
work of poetry.!( 
2. At an early enough date so that there will be 
time for introductory projects to get under way, 
discuss with the class the coming unit on 
Julius Caesar. Bring up such questions as "Why 
do we study Shakespeare?" "What possible value 
can he have for us today in such a different 
society?" In classes of superior students it 
often helps for the teacher to seem a bit 
skeptical thus bringing forth unexpected 
I/ cleveland, op. cit. 
champions of the Bard and some spirited 
discussion.!( 
3. During this time, show the class the film 
William Shakespeare produced by John Barnes 
at Stratford-on-Avon,2/ 
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4. The showing of this film and the talk and dis-
cussions resulting from it should help to stimu-
late interest in the following projects which 
need to be carried out at this time: 
a. Request an individual or group to obtain in-
formation regarding the possibility of showing 
the M-G-M feature picture of Julius Caesar in a 
local theatre. 
b. Request volunteers to be searching through 
old periodicals and newspapers for 
pictures and clippings about Shakespeare 
and his plays for use on the bulletin 
board. 
c. Request volunteers to find or construct a 
model of the Globe Theatre such as they saw 
in the film which was presented, (Consult 
with teacher on this project.) 
d. Request a committee to look into available 
recordings, films, film strips, or other 
projective materials on Julius Caesar and 
choose the ones best fitted for class use. 
{This work will need to be done under 
teacher guidance.) 
B. Unit Introduction 
1. On the day on which actual work on the unit 
assig~~ent begins, and prior to distribution of 
the Study and Activities Guide, the teacher 
should supervise: 
a. The collection of all the materials that have 
been gathered together in the preliminary 
~ phase. 
1/ Fidone, Op. cit. 
2/ Encyclopaedia Brittanica Films, 
~min., 16 mm., b&w $112.50, rent 
$8.50. Film guide available. 
William Shakespeare, 1955, $4.50; color $225.oo, rent 
b. 
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The choice of permanent committees to take 
charge of: 
la. the bulletin board. 
2a. the presenting and handling of I;"ecords. 
)a. the presenting and handling of projec-
tive materials. 
4a. the use of the tape recorder (if any). 
5a. the collecting of core and optional 
written work and the turning of it 
over to the proper authority • 
.. 
6a. the assigning of proper time to groups 
and individuals for pooling and sharing 
their completed activities. 
2. At this time describe the uses to be made of 
notebooks during the study of the unit. 
3. Discuss with the class the types of vocabulary 
lists to be kept. 
4. The proper committee should be arranging to 
display all ,illustrative material collected 
(pictures, clippings, theatre programs, etc.) 
on the bulletin board. 
5. Let the class divide into groups to look into 
areas such as these which are suggested. Refer 
pupils to the bibliography for student use. 
a. Famous persons: Queen glizabeth, Mary of 
Scotland, Sir Francis Drake, Lady Jane 
Grey, Sir Francis Bacon. 
b. Events: Drake•s voyage around the world, 
the defeat of the Spanish Armada, coloni-
zation in America. 
c. Sixteenth century life: homes, gardens, 
costumes, ships, amusements, trades and 
crafts. 
This material should be reported on by the next day, if 
possible. Either prior to the group discussions of it, or 
l2l 
following them it might be advisable to present another 
short film apropos of the material on which the students have 
1/ 
been working, such as Stratford Adventure-, which tells how 
a small Canadian town created a theatre for Shakespearean 
2/ 
drama; or Shakespeare's Theatre-, which presents a recon-
struction and explanation of the Globe playhouse. The 
committee working on a model theatre should take particular 
interest in this film. 
In this connection, it would seem wise, before any 
actual study of the play is begun, to discuss with the class 
some of the aspects of drama. This should also include an 
inquiry into what the class already knows about Julius 
Caesar, his place in history, and the Rome of this time. A 
short, objective test might be suggested for this except 
that in it there would be no dissemination of knowledge, 
whereas, in a general class discussion, those who do not 
know can be briefed by those who do, and thus time can be 
saved. 
The discussion of drama with the class should bring out: 
1. why the imagination is so much needed in the reading 
of drama. 
1/ Contemporary Films, Stratford Adventure, 1956, 40 min., 
T6 mm., sd, b&w $135, rent $12; color $25d, rent $20. ah-e-ad. 
2/ University of California, Shakespeare's Theatre: The 
Globe Pla~house, 1952, 18 min., 16 mm., sd, b&w $90, rent $4. 
Jb-sh-c-a Teaching guide available. 
2. What advantages there can be in hearing or seeing 
a play rather than in merely reading it. 
3. How plays of the legitimate stage differ from 
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movies and television and how Shakespeare's stage 
differed from ours. Similarities can also be 
brought out. (The films shown will be helpful here). 
4. The basic differences between drama and other forms 
of writing. Diffenences in structure should be in-
cluded. 
5. What is meant by plot, characterization, soliloquies, 
lines of dramatic force, orations, climax. 
6. Again a brief review of figurative language, with 
emphasis on simile and metaphor. 
2. Materials for the Class 
(Study-Activities Guide) 
To the Students: It has been suggested to you that you 
purchase your own 35 cent copies of the Folger Shakespeare 
Library edition of Julius caesar. In this edition the text 
is printed on t~e right-hand pages only, the left-hand pages 
being used for helpful annotations. Often this page will 
be only partially filled. You have been asked to purchase 
your mm copy in order that you might feel free to make mar-
ginal notes in it if you wish to. You understand that you 
may do this only because the book is your own and because 
the purpose is to help you to understand more readily. 
Use a real system for notating your texts. Since it 
would be advisable for everybody to use the same system, one 
is included here. Copy it in your notebooks and practise 
using it so that you quickly become familiar with it. The 
symbols will be left on the blackboard where you can always 
refer to them quickly. Here are some suggestions: 
1. Passages which you like; underscore with a single 
line. 
2. Passages which are not clear to you; underscore and 
place a question mark in the left-hand margin. 
3. Striking figures of speech; underscore once and place 
an exclamation point in the left-hand margin. 
4. Passages that have a familiar ring to you; double 
underscore. 
5. Words .that you do not understand and want to know 
more about: underscore and draw two vertical lines 
in the left-hand margin. 
-123-
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6. The left-hand page may be used for any extra 
notations you may wish to make, if there is room, 
With the help of the audio-aid committee we have chosen 
1/ 
a recording of Julius Caesar issued by M-G-M Records-, and 
recorded directly from the sound track of the feature film 
starring Marlon Brando, John Gielgud, and James Mason. We 
wi 11 lis ten to the entire play, following the players in our 
texts and stopping only for an occasional comment or questions, 
As you listen to the actors speaking the lines of the 
play, make use of the system we have discussed for taking 
notations, 
Upon completion of thus reading and listening to the 
play, we shall discuss it in detail as a class, 
CORE ACTIVITIES 
(in which the entire class will participate) 
Class Discussion of the Play--The following questions 
are printed here in the Study Guide merely to help you with 
your thinking about the play, Many others may come up in the 
course of our class discussions. 
The Play as a Whole 
1, The story of tbe play should be arranged in steps 
leading to the conclusion. The theme of the play is 
the tragic attempt of the old republicanism of Rome, 
represented by Brutus, to turn back the new imperial-
ism established by Julius Caesar. What are the steps 
in this tragedy? Who conceives the conspiracy 
against Caesar? How is it formed? Why is Brutus 
brought into it? Why does he consent to join? What. 
obstacles do the conspirators overcome? What speech 
crowns the achievement of their object? What binds 
1/ M-G-M records, #E3033, Julius Caesar, 33 rpm; one 12 inch 
LP record, $4.82. Also available in 45 rpm. $4.85, 
the conspirators together? 
2. To whom does the cause of Caesar descend after his 
assassination? What deeds of Caesar are used to 
turn Rome against the conspirators? What events 
make clear to the conspirators tre change in their 
fortunes? What does the meeting of the Triumvirs 
reveal concerning the party of caesar? How is the 
discussion of the republican party revealed? Why 
are the republicans overthrown at Philippi? How 
are you made to feel the tragedy of the overthrow? 
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3. The essential feature of drama is a conflict of 
human wills. There is running through the play a 
conf~ict between the party of Brutus and the party 
of Caesar. Trace this conflict. Where does the 
conflict begin? By what steps does the party of 
Brutus gain its ends? Where does it begin to fail? 
You will find it interesting to determine the exact 
turning-point of the action. By what steps does the 
Brutus party decline? What brings about its final 
dissolution? 
4. You will also find a conflict of wills in nearly 
every scene. How does the conflict bring out the 
characters of the persons taking part? Select a 
scene or two as evidence of this. 
5. A play is something to be watched on the stage. We 
speak oftener of seeing a play than of hearing it. 
Pick out scenes that you think would be very impres-
sive in pantomime; that is, without words. What two 
or three would be most impressive of all? Why? 
6. Shakespeare's plays dwell largely upon some of the 
profounder elements of life. Caesar represents what 
we should call imperialism. Brutus stands for a re-
publican form of government. What human weaknesses 
are given to caesar? How is his affectionate nature 
brought out? How often and under what circumstances 
does Caesar's ghost appear to Brutus? 1-Jhat words of 
Cassius and Brutus acknowledge the influence? 
7. Why was Caesar popular with the common people? Were 
Brutus and his party friendly to them or were they 
striving for power for the patrician class? What 
shows that Flavius and Marullus, the tribunes, were 
afraid of the support which the people were likely 
to give caesar? Where does Brutus express the same 
fear of popular support of Caesar? How do we know 
that Caesar wished to please the common people? 
Act I 
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Where does Antony show his reliance on the people? 
How does he win them to support of Caesarism? In 
what sense did the people cause the failure of 
Brutus? Is your chief feeling about Brutus admi-
ration for his character or condemnation of his 
deed? Explain, 
8, It has been said that Brutus represents the older 
generation in Rome and that Antony represents the 
younger one, although there was not actually a great 
deal of difference in their ages. If this is true, 
what were the traits of each generation? What ideals 
did each have? What virtues or vices did each dis-
play? What did each think of the common people? 
What influence did each have with the people, and how 
was it exerted? How practical was each? 
1. Write a summary of this act in one sentence, sign it, 
and hand it to the proper chairman, You will be 
asked to write sentences of this sort throughout our 
study of the play to determine how ycu are grasping 
essential ideas, as well as to find out if you are 
growing in ability to write clear, concise sentences, 
2, If your class were producing the play, to which char-
acter would you assign your best actor? Which would 
have second choice? Give reasons for both choices, 
3. What were your first impressions of caesar; of Brutus; 
of cassius; of Casca? Take each in turn and tell why 
you dislike or like him. 
4, What information about Roman politics do you gain 
from this act? What do you think of the Roman people 
as citizens? Cite passages from this act to support 
your opinion, 
5. Why might it be said that Scene 2 of this act sets 
the stage for the entire p!ay? In other words, what 
does it accomplish in getting things started? 
6, Check over the notations you have made in your texts, 
How many notated the same things and why? 
7. Copy in your notebooks at least two examples of 
striking figurative language in this act and try to 
identify the types. 
8, What is a pun? Are there examples of it in this act? 
If so, give an example. Why did Sh~~espeare use 
puns? 
127 
9. What new words have you discovered? Are they words 
that are still in use today? Give the page and line 
of some of them and try as a class to work out the 
meanings of some of them without recourse to the 
dictionary. Wetll fall back on it if we have to. 
10. Does the final scene of this act produce in you a 
sense of foreboding, and if so point out the details 
that give you this impression. 
Act II 
1. \ole learned that Act I began something. What does Act 
II complete? 
2. Summarize this act with a sentence, sign it, and hand 
it in. 
3. What new characters are introduced in this act, and 
why are they introduced? 
4. It has been said that Brutus is a dreamer, that he 
dreams into other people's minds the same high prin-
ciples that govern his own conduct, and so mistakes 
the ideals of the Roman people. Illustrate this 
statement by quotation from the first two acts. 
$. What is superstition? Cite examples of it thus far 
in the play. How free is the world of superstition 
today? What are some of the weapons that can be used 
against it? 
6. By now you are gaining a clearer picture of the lead-
ing characters in the play. In what ways have you 
changed your minds about Caesar, or Brutus, or cas-
sius, since the play opened? What does this tell you 
of the playwright? 
7. What passages have you noted in this act that you 
thought were especially dramatic, well-worded, or 
poetic? You might memorize cne of them or read it 
to the class. 
B. What expressions have you found in the play thus far 
that sounded familiar to you? There is quite an 
outstanding example in this act. How many found it? 
9. Note carefully the arguments of Brutus for the 
assassination of Caesar? \\That weal{nesses can you 
discover in them? How would an American political 
leader endeavor to get rid of an opponent? Does 
illl the world follow our example today in such a 
matter? Explain, 
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10, What evidence can you find, in the discussion of the 
conspirators, of the power of the common people of 
Rome? 
11, vJhat impression have you received in this play of 
Shakespeare's feelings regarding the intelligence 
and loyalty of men in the mass? Can you find any 
justification for his attitude, and if so, what is 
it? iolould he feel the same way if he were writing 
today? Discuss this, 
Act III 
1, summarize this act in a sentence, sign it, and hand 
it in, 
2. How many times have the Ides of r1arch been referred 
to? 1-Jhat purpose do they serve? What are they? 
3, Take up the several appearances of Brutus in this 
act and discuss in class whether or not his actions 
are consistent with what you already know about him. 
~.. Do the same with Cassius, 
5. Do you feel sad or sorry about Caesar's death? Why, 
or why not? 
6, Caesar has been called a dictator, Explain, In 
what way is this term significant in our modern 
world? There are significant books in the bibli~ 
ography on this subject that you might like to read, 
1. Do you think the people of Shakespeare's time could 
have been whipped into a frenzy by an orator like 
Antony? Find reasons for your answer, 
8, How would the average American of today react to this 
type of influence? What reasons can you give for 
thinking as you do? 
9. v.'hat are some of the sources of propaganda today? 
See if you can find some examples of it in current 
periodicals or newspapers and bring them to class, 
What are some of the means by which we can guard 
against propaganda? 
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10. Does Antony bear out Brutus 1 opinion of him? What 
motives prompted Antony's actions immediately after 
the assassination? Do you think he or Cassius under-
stands human nature better? Explain. 
11. Compare the two orations as to subject, plan, and 
manner of delivery. Are modern orations similar in 
any respects? 
12. There is an old saying "The pen is mightier than the 
sword". In what way do the happenings in this act 
remind you of this saying? 
13. Where in this act does the plot take a turn? Is the 
audience made aware of it then or later? When do the 
characters feel the change? 
14. Point out some of the striking figures of speech in 
this act and try to explain what makes them so 
effective. 
1/ 15. Because the Forum Scene- is such a f.amous and 
dramatic one, we are going to see a film version of 
it made in England presented by the projective 
committee. 
Act IV 
1. In Scene 1, why do the Triumvirs calmly mark friends 
and relatives for death? What does the word "triumvir" 
mean? What does this act show of their general 
character? Of their harmony? Of their political 
strength? 
2. In what ways, if any, is Rome better off as a result 
of Caesar's death? What actually has happened as a 
result of the conspiracy? 
3. What were your reactions to the quarrel between Bru-
tus and Cassius? Does it throw any new light on 
their characters? Does it change any of your feelings 
about them? Explain, 
4, What methods do modern politicians or political 
parties, such as those in the United States, employ 
to win against their opponents? In what ways are 
these methods similar to or different from those used 
1/ BIS and Eastin pictures, Julius Caesar (Act III, Scene 2), 
T945, 19 min., 16 mm., sd, b&w $55, rent $2.50. 
" 
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in this play? 
5. Do you feel that Brutus and cassius act consistent-
ly in this portion of the play? Which one seems to 
have the best judgment? Which is the more realistic? 
Give reasons for your answers. 
6. Explain the lines (218-223): "There is a tide in 
the affairs of men • • • • • 11 • 
7. Rewrite in one complete sentence the meaning of lines 
18-28. 
8. What sticklers in vocabulary have you notated upon 
which you could use some help? 
9. Try slipping some of these words into our conversa-
tions in class to see if you can get the hang of 
using them. 
10. A review of noteworthy figures of speech in this act 
might also be a good idea. 
11. Summarize the act in a sentence, sign it, and hand it 
in. 
Act v 
1. 
2. 
Is Brutus a man of action or a contemplative man? 
Which has he been throughout most of the play? In 
this act is he a heroic or a pathetic figure? Do you 
agree with Antony's words "This was the noblest Roman 
of them all"? Why, or why not? 
Why does Brutus have to ask four of his companions-
in-arms to hold his sword before he finds one to do 
it? 
How does the death of Brutus differ from that of cas-
sius? Do you think Antony's comparison of him with 
the other conspirators is just? Is his fate due to 
evil-doing or to mistaken judgment? Explain. 
What do you think of the playrs ending? Would we 
consider it honorable for a man to take his life as 
these men did? Was it honorable for them? What can 
we learn from this? 
Summarize this act in a sentence, sign it, and hand 
it in. The total of the sentences you have turned 
in should give a concise picture of.the forward 
motion of the play. 
" 
A Review of the Play 
1. Why do you think Shakespeare named the play Julius 
Caesar instead of Marcus Brutus? 
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.2. Do you think it is possible for any man to be com-
pletely perfect? Use character development from the 
play to support your view, 
), How much of a force was public opinion in Caesar's 
time? How important is it in a democracy? How can 
speakers influence public opinion today? 
4· What were some of the differences between 
type of republicanism and our democracy? 
concepts of gpvernment have any followers 
world today? Explain, 
Brutus' 
Do caesar's 
in the 
5. Under what circumstances might it be possible for men 
like Antony or cassius or Caesar to seize power in 
the world today? What ~re the implications in this 
for all of us? 
6. Tell us what kind of progress you made in understand-
ing and being able to follow blank verse. Could you 
see any reasons why Shakespeare chose to write in 
blank verse rather than prose? 
7. At what times did he make use of prose in the play, 
if at all, and can you explain why? 
8, Can you find any reasons in this play as to why we 
have studied it and why it still continues to live in 
our contemporary theatre? 
9. This would be a good time to review some of your 
favorite passages from the play and to hear from 
those who have memorized passages, 
10, Are there any particular passages you would like to 
hear again on the recordings of the play? 
OPTIONAL RELATED ACTIVITI~S 
You may take part in as many of these activities as you 
wish, but you are required to choose at least one. If you do 
more than that, showing interest and care in the work, you 
will receive added credit in the final estimation of your work 
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on the unit. 
WRITTEN 
1. Write a paragraph on why the play Julius Caesar has 
remained so popular that it is still made into mov-
ing pictures and played on the stage. 
2. In reading Julius caesar, select lines or passages 
which are expressions of general truths, and which, 
therefore, might be applied to problems and situations 
of life, quite apart from their specific application 
in the play. Try restating their meaning in your own 
words, and discuss in writing modern instances in 
which they might be appropriately quoted. For 
example: 
Men at some time are masters of their fates. 
The fault, dear Brutus, is not in our stars, 
But in ourselves, that we are underlings. (I, 2) 
3. Write a short article of what might have happened had 
caesar heeded the soothsayer's warning. 
4. Write a parody of Antony's oration in order to win 
followers to some pet idea of your own. 
5. Make a 
play. 
today. 
list of the superstitions to be found in the 
Compare them with superstitions still alive 
(Bibliography; item 1) 
6. Point out discrepancies between Shakespeare's Caesar 
and the Caesar of history. (Bibliography: items 2.5, 
26, 27, 29, 30, 32) 
7. Write a poem of your own inspired by a character or 
scene from the play, or by a subject connected with 
Shakespeare. 
8. Prepare a short research paper on a topic of your 
own choice in some way connected with an area we 
have included in this unit study. Evaluate and limit 
your material to what is suitable for a paper of two 
or three parts or for a single paragraph. Do not 
copy verbatim or quote extensively. Get approval for 
this project before you start work on it. 
9. Describe the games which caesar attended. Check the 
bibliography for help in this. (Items 26, 29, 30, 36) 
ORAL 
1. Discuss with one or two others from the class some 
controversial topic such as: 
a, Cassius was a better leader than Brutus. 
b. Political idealists like Brutus make poor 
governors. 
c. Caesar the martyr? - or - Caesar the serpent 
killed in time? 
d, Did Shakespeare believe in democratic prin-
ciples? 
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2. Memorize any passage or passages you may wish and ar-
range with the committee for time to present them to 
the class or to have a tape recording made from them, 
3. Plan with others to dramatize a scene from the play 
or prepare to present one of the soliloquies or 
orations yourself. You might interest others in 
helping with costuming or staging. Get approval for 
this project, Memorization is not necessary; you may 
read the parts. 
4. You might find a short poem that you would like to 
read to the class as a striking example of figurative 
or lyrical language. 
5'. Can you find and bring us information as to what 
plays, moving pictures, or television shows have been 
done on Julius Caesar in recent years? If you can 
bring illustrative material with you it would be even 
more interesting. 
6. From a Roman history find out what happened in Rome 
between Acts III and IV. Tell us about it. How long 
a time elapsed between these two acts? (Check biblio-
graphy, i terns 25-3 6). 
7. Discuss some of the archaic or unusual uses of words 
which you notated in your texts and explain them to 
the class, referring to them by page and line. 
8. Give the class a brief account of Julius Caesar's 
actual life as it is recorded in history or in bio-
graphies. You will find many helpful books on this 
in the bibliography. (Items 25-36), 
NOTEBOOKS 
1. Collect clippings of men in public life today who 
seem to show a reserrblance to some of the leading 
figures in the play. Point out the similarities. 
If you find you have en interesting collection ar-
range to display it on the bulletin board and be 
prepared to tell us something about it. 
2. Keep a list of words from this play that sound the 
same as ones we use today but have quite changed 
1}4 
in meaning. If you find that you have quite a list 
arrange to print it on the blackboard so that all 
of us may share it with you. 
3. Collect quotations from the play that you particu-
larly 1 ike d. 
4. Make a collection of newspaper cartoons that illus-
trate the stand of the free world against aggression. 
This, too, would be excellent for display on the 
bulletin board. 
5. Keep a list of figures of speech that seemed to you 
particularly striking or apt, try to identify them 
as to type, and make note of their location as to 
page and 1 ine • 
I"..ANUAL AND GENERAL 
1. Make puppets to use in the model theatre. 
2. create costumes for puppets. A bit of collaboration 
with those working on item 1 would be indicated. 
3. Present a puppet version of some particular scene 
from the play. (More collaboration). 
Draw a diagram of the Elizabethan stage on the black-
board and demonstrate to the class how one of the 
scenes from the play would have been acted on it. 
5. If you are artistic, try drawing a scene from the 
play or a portrait of one of the leading characters 
in it. It would be fun if you would care to do this 
on the blackboard so that all the class might share 
in your project. 
6. Make some drawings of typical Roman or Elizabethan 
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architecture. 
7. Create a crossword puzzle out of words contained in 
the play. Use as many old, archaic words as you can. 
8. Draw a political cartoon based on some aspect or 
scene from the play, as for inste.nce, Casca • s com-
ments to Cassius as Caesar is being offered the crown. 
9. Using the blackboard, illustrate to the class one of 
the games that was played by the Elizabethans. 
SUPPLEMENTARY READING 
No book reports, either oral or written, are required as 
a part of the work in this unit. We hope that you will choose 
to read at least one of the books in the bibliography which 
follows, or one you have selected yourself with the help of 
the teacher or the librarian. In the filing cabinet which we 
keep for that purpose you will file the customary data on your 
reading:!/ 
Date Author Title Where I 
Got It 
1,'hy I 
Read It 
SUGGESTED BIBLIOGRAPHY FOR STUDENT RRADING 2/ 
How I 
Like It 
I. SHAKESPEARE, AND ELIZABETHAN ENGLAND 
1. Batchelor, Julie Forsythe, and Claudia De Lys, Super-
stitious? Here•s Why. New York: Harcourt, Brace 
and Company, 1954. 
2. Churchill, Winston, The New World. New York: Dodd, 
Mead and Company, 19$6. 
I/ Dora v. Smith, (Director), The English Langua~e Arts in the 
Secondarl School, Commission on the English curr culum, Nation-
al Counc I of Teachers of English. New York: Appleton-Century-
Crofts, Inc., 1956. p. 153. 
2/ Annotations of these books are included in Chapter III of 
'this thesis. 
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3, Chute, Marchetta G., Shakespeare of London, New York: 
E. P. Dutton and Company, 1950, 
Davis, Willia.'ll Stearns, Life in Elizabethan Days, 
New York: Harper and Brothers, 1930. 
Godwin, Edward, and Mrs. Stephanie Godwin, 
Tree: A Portrait of William Shakespeare, 
E. P. Dutton and Company, 1950. 
Green•rood 
New York: 
6, Hodges, \valter c., Shakespeare and the Players, New 
York: Coward-McCann, Inc, , 19Q.9, 
7. Irving, Washington, "stratford-on-Avon" from The 
Sketch Book, New York: Dodd, Mead and Company; 
8. Norman, Charles, The Playmaker of Avon, Philadelphia: 
McKay and Company, 1949. 
9. White, Mrs, Anne Terry, Will Shakes~eare and the Globe 
Theatre, 11, by c. Walter Hodges, ew York: Random 
House, Inc,, 1955. • 
II. BIOGRAPHIES OF ELIZABETH I AND OTHER ELIZABETHANS, 
10, Anderson, Maxwell, Elizabeth the queen, New York: 
Harcourt, Brace and Company, 1930, 
11. Chidsey, Donald Barr, Elizabeth I. New York: Alfred 
A. Knopf, Inc,, 1955. 
12, Chute, Marchetta G., Ben Jonson of Westminster, New 
York: E. P. Dutton arid Company, 1953. 
13. King, Marion, Elizabeth the Tudor Princess, Phila-
delphia: J, B. Lippincott Company, 1940. 
14. Magnus, Philip, Sir Walter Raleigh. 
MacMillan Company, 1956, 
New York: The 
15. Strachey, Lytton, Elizabeth and Essex, New York: 
Harcourt, Brace and Company, 1926, 
III. NOVELS OF ELIZABETF~N DAYS. 
16. Clemens, Samuel {Mark Twain), The Prince and the Pau-
per. Chicago: Scott, Foresman arid Company. 
17. 
18. 
19. 
Chute, Harchette G,, Wonderful Winter, 
E. P. Dutton and Company·, 1954. 
Goudge, Elizabeth, Towers in the Mist, 
Coward-McCann, Inc., 1938, 
Irwin, Margaret, Yo~ Bess, 
Brace and Company, I~ 5. Ne1-r York: 
Eew York: 
New York: 
Harcourt, 
20, Irwin, Margaret, Elizabeth, Captive Princess. New 
York:· Harcourt, Brace and company, 1948. 
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21. Irwin, Margaret, Elizabeth and the Prince of Spain, 
New York: Harcourt, Brace and Company, 1953. 
22, Letton, J. ·o., Young Elizabeth, NeH York: Earper 
and Brothers, 1953. 
23. Payne, Robert, Roaring Boys. 1-iol-: York: Doubleday 
and Company, 1955. 
Scott, Sir Walter, Kenilworth. New York: Dodd, Mead 
and Company (Great Illustrated Classics), 
IV, JULIUS CAESAR AND ROMAN DAYS, 
Bentley, Phyllis, Freedom Farewell, 
Macmillan Company, 1936. 
New York: The 
26, Buchan, John, Julius Caesar, New York: Appleton-
Century-Crofts, Inc., 1942. 
27, Clough, Arthur Hugh, Plutarch's tives (revised), New 
York: Modern Library, 
28. Coles, Manning S., Great Caesar•s Ghost, New York: 
Doubleday and Company, 1943. 
29. Duggan, Alfred, Julius Caesar, New York: Alfred A. 
Knopf, Inc,, 195 • 
30, Foster, Genevieve, Augustus Caesar's v/orld, Eew York: 
31. 
Charles Scribner's Sons, 1948. 
Laurence, Isabella, The Gift of the Golden Cup, 
York: Bobbs }1errill Company, 1946. New 
32. Mainzer, Ferdinand, caesar's Mantle, NevT York: The 
Viking Press, 1936, 
33. Orwell, George, The Animal Farm. New York: Har-
court, Brace and Company, 1946. 
Shore, Maxine, The Captive Princess. 
Long-Mans, Green and Company, 1952. 
New York: 
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35. Warren, Robert Penn, All the Kin~•s Men. 
Harcourt, Brace and Company, I9n:. 
New York: 
36. Wilder, Thornton, The Ides of March. New York: 
Harper and Brothers, 1948. 
POOLING AND SHARING OF ACTIVITIES 
(Not a part of the Study-and-Activities Guide) 
1. Class participation should take place throughout the 
core activities. 
2. Optional activities should be worked into some of the 
time reserved for core activities, to break up the 
monotony of too much continuous discussion by teacher 
and class. 
3. The last few days of the unit should be set aside for 
pooling and sharing the remaining work that has been 
accomplished under optional activities. Committee 
chairmen and teacher should plan and direct this work. 
4. An attempt should be made to exhibit all the projects 
during this final week, or prior to it when possible. 
5. Final day- written objective test. This test is 
planned for this particular unit in an attempt to 
evaluate how many of the hoped-for understandings, 
skills, and attitudes listed under Shecific Obtectives, 
might have been attained in the teac 1ng-1earn ng 
cycle. 
EVALUATIONS 
The chief method of evaluating pupil progress in this 
unit is the objective test prepared for it, in which an at-
tempt has been made to measure some of the abstract values 
to be obtained from a reading and study of literature, as 
well as to grade the level of difficulty in each group of 
items, so that even the poorest students might find answers 
to some, 1.ffiile good students might be challenged by others. 
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However, there are other important methods of evaluating 
the progress a class has made: 
1. Re-examine the objectives and draw conclusions con-
cerning how fully they have been reached. 
2. If the class has been previously tested for reading 
ability norms, composition scales, and norms of 
literature appreciation tests, the performance of 
work done in this unit can be compared with these 
tests. 
3. A comparison of sentences and paragraphs written 
during the unit can be made with work previously 
done, as well as between work done at the beginning 
and end of the unit. 
4. comparison with previous performance can be made in 
student ability to make well-organized and well-
delivered oral presentations. 
5. Less tangible but no less important aspects of im-
provement can hardly be measured but should be 
thought about, such as: class spirit, cooperative-
ness, willingness to assume responsibility, 
initiative, judgment, tolerance, and understanding 
and employment of democratic principles.l/ 
1/ J. N. Hook, Op. cit., P• 53. 
OBJECTIVE TEST 
This test is made up of groups of items covering the 
work you have just completed, You are given detailed 
instructions as to how you are to answer each group, Do 
not spend too much time on any one group, You can always 
come back to it if you find you have the time, 
In the parentheses to the left, place the letter which 
you think indicates the correct answer. 
1. ( ) Shakespeare lived during a portion of two differ-
ent centures, These were: (a) the 14th and 15th; 
(b) the 15th and 16th; (c) the 16th and 17th; 
(d) the 17th and 18th, 
2, ( ) The monarch who reigned over England during most 
of Shakespeare's life was: (a) Elizabeth I; (b) 
Henry VIII; (c) Charles II; (d) James I. 
3. 
6. 
( ) A famous explorer and adventurer 
(a) Columbus; (b) Livingston; 
(d) Magellan. 
of this era was: 
(c) Drake; 
( ) A great philosopher, essayist, and scientist of the 
periodwas: (a) WilliamPitt; (b) SirFrancis 
Bacon; (c) Karl Marx; (d) Sir Walter Raleigh. 
( ) 
( ) 
Shakespeare was born in: 
(c) stratford-on-Avon; 
(a) 
(d) 
Essex; (b) 
Southampton. 
London; 
Shakespeare's father was a: (a) clergyman; 
nobleman; (c) military man; (d) merchant. 
{b) 
7, ( ) The Elizabethan theatre made extensive use of: 
(a) scenery; (b) stage settings; (c) elaborate 
costuming; (d) act and scene divisions. 
8. ( ) The theatre of Shakespeare's day was: (a) for the 
general public only; {b) for the court only; (c) 
for select private audiences only; (d) for all three. 
9. ( ) The playwright of Shakespeare r s day: (a) was not 
given recognition as a literary man; (b) was often 
knighted in honor of his work; (c) was eagerly 
sought after by publishers; (d) could achieve great 
social distinction, 
10. ( ) 
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Shakespeare's greatest contribution to our litera-
ture is in: (a) the vast number and variety of 
the characters he created; (b) the tremendous 
number of words he gave to our language; (c) the 
variety of expressions and phrases he coined which 
are still in common use today; (d) the unsurpassed 
beauty and depth of his poe try. 
Choose what you think is the correct statement in each 
of the following five groups. Place the correct letter in 
the parentheses to the left. 
11. ( ) A democracy is a government: 
(a) of the people, by the people, for the people. 
(b) in which everybody has the vote. 
(c) Where elections are held every four years. 
(d) in which the state is of supreme importance. 
12. ( ) A dictatorship is a government: 
(a) controlled by the people. 
(b) in which the people have little or no freedom. 
(c) in which the vote is prohibited. 
(d) ruled by the army. 
13. ( ) Wars plague the world because: 
14. { ) 
{a) there are too many people in the world. 
{b) there are many conflicting ideas about how the 
world should be run. 
{c) leadership is lacking in most countries. 
{d) people enjoy fighting. 
A mob is capable of great violence because: 
(a) it is so huge and unwieldy. 
(b) it has fanatic leaders. 
{c) it is composed of stupid people. 
(d) it can be inflamed beyond reason. 
15. ( ) Man's only hope to win and keep freedom is to: 
(a) educate everybody. 
(b) vote at every opportunity. 
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(c) be constantly alert as citizens to uphold and 
protect it. 
(d) maintain a large army. 
In the parentheses preceding each definition on the left 
below, place the letter of the word on the right which you 
think best defines it. 
16. ) the highest point or turning point a. dictator 
17. ( ) descriptive or vivid b. soothsayer 
18. ( ) a play on words c. climax 
19. ( ) a visionary or dreamer d. rhythm 
20. ( ) one inspired by self interest e. idealist 
21. ( ) a measured beat f. motive 
22. ( ) inducement or incentive g. egoist 
23. ( ) one who has supreme authority h. pun 
24. ( ) one who foretells events i. imaginative 
25. ( ) a plotter or schemer j. rhyme 
k. conspirator 
Each of the following passages from Julius Caesar refers 
to one of the following characters from the play: 
a. Casca d. Caesar 
b. Brutus e. Cinna 
c. Antony f. Cassius 
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In the parentheses preceding each quotation, place 
the letter preceding the name of the person to whom the quo-
tation refers. 
26. ( ) viherefore rejoice? lvhat conquest brings he home? 
27. He thinks too much; 
Such men are dangerous. 
28. ) Thy master is a wise and valiant Roman; 
I never thought him worse, 
Tell him, so please him come unto this place, 
He shall be satisfied; and, by my honor, 
Depart untouched, 
29. ( ) Thou art mighty yet; 
Thy spirit walks abroad, and turns our swords 
Into our own entrails. 
30. () Oh, he sits high in all the people's hearts; 
And that which would appear offense in us, 
His countenance, like richest alchemy, 
rlill change tc virtue and to worthiness. 
31. ( ) You shall not in your funeral speech blame us, 
But speak all good you can devise of Caesar. 
32. ( ) Beware the ides of Narchl 
33. ( ) \vhat a blunt fellow is this grown to beL 
He was quick mettle when he went to school. 
34. ( ) Thou art noble; yet, I see 
Thy honorable metal may be wrought 
From that it is disposed. 
35. ( ) I did send tc you 
For certain suras of gold, which you denied me. 
For I can raise no money by vile means. 
The next ten items deal with your general knowledge of 
the play and of the forces which motivated its chief characters. 
Answer in the same way you have done with preceding items. 
36. ( ) One man was built up by Shakespeare as the central 
figure of the play, Julius Caesar. He was: 
(a) Mark Antony; {b) Brutus; (c) Julius 
caesar; {d) Cassius. 
37. 
38. 
39. 
41. 
42. 
43. 
44. 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
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The time of the play in history is: (a) at the 
peak of the Roman republic; (b) during the dying 
days of the Roman republic; (c) at the height of 
the Roman empire; (d) during the last days of the 
Roman empire. 
In creating the character of caesar, Shakespeare 
makes him appear: (a) strong and purposeful; 
(b) foolish and negligible; {c) modest and self-
effacing; {d) vain and vacillating, 
Brutus joined the conspiracy because he: (a} was 
ambitious to step into Caesar's shoes; (b) was 
out of step with the present and longed to bring 
back the past; (c) had a personal hatred of 
caesar; (d) was weak and easily influenced by 
those around him. 
The conspirators wished Brutus to join them because: 
(a} he was always thoughtful of others; (b) he 
was a natural leader of men; (c) the people would 
respect and follow him; (d) he was a great military 
genius. 
cassius organized the conspiracy because of: 
(a} hatred for caesar, (b) personal ambition; 
(c) love of Brutus; (d) desire to help the people. 
Brutus SO'Jght to influence 
to their: (a) emotions; 
{d) reason. 
Antony sought to influence 
to their: (a) emotions; 
(d) patriotism. 
the people by appealing 
{b) fear; (c) greed; 
the people by appealing 
(b) wisdom; (c) honor; 
( ) The conspiracy failed because of: (a) poor tL~ing; 
{b) bad judgment; (c) different motives; (d) 
lack of planning. 
( ) This play forcefully demonstrates: 
(a} the power of words over the minds of men, 
(b) that the sword is mightier than the word, 
(c) the complete futility of words. 
(d) the constancy of a mob to one thought or idea. 
In column "A" is a list of ten descriptive actions or 
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characteristics of certain people in the play. 
In column "B" is a list of twelve characters from the 
play. 
In the parentheses before each descriptive passage, 
place the letter which preceeds the name of the person £[ 
whom the passage is speaking. The same person might be 
referred to more than once. 
A 
46. ( ) In all his decisions he tried to be 
governed by love of liberty and de-
votion to the past. 
47. () Heputonabluntexteriorandrough 
manner which covered up a shre1-1d 
and clever mind. 
48. ( ) He liked to think he was above 
flattery, but flattery paved the way 
to his doom. 
4. 9. ( ) Her dreams caused her to plead with 
her husband not to take a certain 
action. 
50. ( ) He was a strange mixture of politi-
cian and playboy. 
51. ( ) Age prevented his inclusion in the 
conspiracy but did not save him from 
the general destruction. 
52. ( ) His warnings went unheeded. 
53. ( ) He was quick to take advantage of 
a situation and turn seeming dis• 
aster into victory. 
54. ( ) His devotion to a friend caused him 
to act more than once against his 
better judgment. 
55. ( ) She wounds herself to prove that 
she is trustworthy. 
B 
(a) 
Antony 
(b) 
Brutus 
(c) 
Soothsayer 
(d) 
Cicero 
( e ) 
Portia 
(f) 
Dec ius 
(g) 
Titinius 
(h) 
cassius 
(i) 
casca 
( j) 
caesar 
(k) 
Calpurnia 
{1) 
Mess ala 
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In column "A" is a list of quotations taken out of 
context from the play, 
In column 11B11 is a list of descriptive words, Choose 
the one which you think best describes the ~· mood, or 
impression created by the passage and place its number in 
the parentheses preceding the passage, 
A 
-
56. ( ) Your statue spouting blood in many 
pipes, 
In which so many smiling Romans 
bathed, 
Signifies that from you great Rome 
shall suck 
Reviving blood , , , • , • 
57, ( ) The cause is in my will, I will not 
come; 
That is enough to satisfy the senate, 
58. ( ) He thinks too much: such men are 
dangerous, 
59. ( ) 0 mastersl If I were disposed to 
stir 
Your hearts to mutiny and rage, 
I should do Brutus wrong, and Cas-
sius wrong, 
1rlho, you all know 1 are honorable 
men, 
60. ( ) Et tu, Brute l Than fall Caesarl 
61. ( ) Urge me no more, I shall forget 
myself. 
Have mind upon your health, tempt 
me no furtherl 
62. ( ) You all did see that on the Luper-
cal 
B 
(a) 
arrogance 
(b) 
betrayal 
(c) 
hypocrisy 
(d) 
insight 
(e) 
irony 
(f) 
devotion 
Qg) 
indignation 
I thrice presented him a kingly crown, 
which he did thrice refuse. Was 
this arnbi tion? 
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{h) 
hatred 
63. { } What, shall one of us, 
That struck the foremost man 
of all this world 
But for supporting robbers, shall 
we now 
Contaminate our fingers with base 
bribes! 
{ i) 
gentle:mess 
{ j} 
revenge 
64. { ) You blocks, you stones, you worse 
than senseless things& 
Oh you hard hearts, you cruel men 
of Rome! 
6.$. { ) I will not do thee so much wrong 
to wake thee, 
{k} 
flattery 
If thou dost nod, thou breaks•t 
thy instrument; 
I•ll take it from thee; and, good 
boy, good night. 
(1) 
anger 
Here is a well-known passage taken from Julius Caesar. 
Cassius is speaking about Caesar to Brutus: 
66. 
Why man, he doth bestride the narrow world 
Like a Colossus, and we petty men 
Walk under his huge legs and peep about 
To find ourselves dishonorable graves. 
Men at some time are masters of their fates. 
The fault, dear Brutus, is not in our stars, 
But in ourselves, that we are underlings. 
Brutus, and Caesar. What should be in that Caesar? 
Why should that name be sounded more than yours? 
Write them together, yours is as fair a name. 
Sound them it doth become the mouth as well. 
Weigh them it is as heavy. Conjure with •em, 
Brutus will start a spirit as soon as Caesar. 
Now, in the names of all the gods at once, 
Upon what meat doth this our caesar feed 
That he is grown so great? 
( } In this passage Cassius is making his 
appeal to Brutus•: {a} patriotism; 
{c} pride; {d) ambition. 
principle 
(b) greed; 
67. cassius shows a good deal of his own character in the 
guotation, The quality that seems to stand out is: 
(a) loyalty; (b) honor; (c) honesty; (d) envy, 
68, ( ) The principal thought of this passage seems to 
be that: 
(a) Man has no control over the future, 
(b) All men must bow before a power so great 
as Caesar 1 s, 
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(c) Men can rise above fate if they have the will 
to do so, 
(d) What is to be is to be, but at least we can 
rant .and rave about it. 
Here are four passages from Julius Caesar, In one 
complete sentence rewrite the chief thought contained in 
each pas sage, 
69, Cowards die many times before their deaths;· 
The valiant never taste of death but once, 
Restatement 
--------------------------------------------------
70. The evil that men do lives after them; 
The good is oft interred with their bones. 
Restatement=----------------------------------------------------
71, There is a tide in the affairs of men 
Which, taken at the flood, leads on to fortune; 
Omitted, all the voyage of their life 
Is bound in shallows and in miseries, 
Restatement=----------------------------------------------------
72. But •tis common proof 
That lowliness is young ambition's ladder, 
Whereto the climber-upward turns his face; 
But when he once attains the upmost round, 
He then unto the ladder turns his back, 
Looks in the clouds, scorning the base degrees 
By which he did ascend. 
Restatement: 
-----------------------------------------
In the following passages of poetry there is a blank 
space indicating that a line has been omitted, Beneath each 
passage are four suggested lines which might be inserted in 
the blank space, 
(a) One of the lines is a;e;ero12ria te in everl wal• 
(b) One of the lines is ina;e;F'o;eria te in meanins;. 
( c ) One of the lines is inappropriate in meter or rhyme, 
(d) One of the lines is inappropriate in feelins; or tone, 
You are to determine the proper category for each line 
suggested and place the proper letter for it in the parenthe-
sis preceding it. 
73. ( 
74. ( 
75. ( 
76. ( ) 
How like a winter hath my absence been 
From thee, the pleasure of the fleeting year! 
What free zings have I felt, what dark days seen I 
What happiness and heartfelt cheerl 
Hhat old December bareness everywhere 1 
Hhat horrible fearl 
When you are always close at hand and nearl 
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My soul be not disturbed 
By planetary war; 
Remain securely orbed 
• 
77. Upon some distant bar. 
78. ( In heavenly peace. 
79. ( ) In this contracted star. 
eo. ( But. don't go far. 
KEY TO OBJECTIVE TEST 
1. c. 17. i 33. b 49. k 65. i 
2. a 18. e 34. f 50. a 66. c 
3. c 19. e 35. a 51. d 67. d 
4. b 20. d 36. b 52. c 68. c 
5. c 21. d 37. b 53. a 69. 
6. d 22. f 38. d 54. h 70. 
7. d 23. a 39. c 55. e 71. 
-
B. d 24. b 40. b 56. k 72. 
9. a 25. k 41. b 57. a 73. c 
10. d 26. d 42. d 58. a 74. a 
11. a 27. f 43. c 59. e 75. b 
12. b 28. c 44. b 60. b 76. d 
13. b 29. d 45. a 61. 1 77. d 
14 •. d, 30. b 46. b 62. c 78. b 
15. c 31. c 47. i 63. g 79. a 
16. c 32. d 48. j 64. 1 80. c 
1/ 
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THESIS ABSTRACT 
Tait, Victoria H. F., Resources for Teaching Shakespeare in 
the Secondary School, Unpublished A.M. Thesis, Boston Univer-
sity Graduate School, 1959. 
Purpose: 
Teaching a Shakespearean play to modern high school stu-
dents can be difficult as well as challenging. This study is 
an attempt to discover approaches, ideas, and materials which 
can be helpful and time-saving to teachers in this field. 
Problem: 
The problem is three-fold; (1) to review professional 
literature dealing with the place of Literature in the 
language arts program and of Shakespeare in the classroom or 
today; (2) to prepare a source book of evaluated aids for 
teaching Shakespeare; and (3) to prepare a source unit on 
teaching Shakespeare's Tragedy of Julius Caesar. 
Procedure: 
Current professional literature dealing with the teaching 
of literature in high school, and with the teaching or Shake-
speare in particular, was examined. This material was organ-
ized to reveal the objectives, attitudes, and methods prevail-
ing today in each of these areas. 
Bibliographies for the source book were compiled from 
recent and relevant material in the fields of books, films, 
film strips, and recordings. Authoritative evaluations of 
these aids were sought. 
xi 
The resource unit on Julius Caesar is an attempt to em-
body the general concepts developed in this thesis in a form 
practicable for classroom use. 
Scope and Limitations: 
This study is concerned with the teaching of Shakespeare 
in high school. The review of professional literature in-
cludes only books published since 1940 and periodical reviews 
published since 1945, except in instances of unusual material. 
The source book is restricted to materials considered of 
worth by the writer. It consists of general bibliographies 
of aids in Shakespeare Background, and specific ones for three 
plays: Julius Caesar, Macbeth and Romeo and Juliet. When 
possible authoritative evaluations are included for each item. 
The resource unit on Julius Caesar was prepared for a 
tenth-grade, college-preparatory class. It includes an 
objective-type test. 
